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FOREWORD.

EQPLE outside of the Soviet Union have heard a
great deal about Soviet politics and something
about Soviet economics. They have had almost no

information about Soviet education. This is a pity.

Nothing that is going on in the Soviet Union at the
present moment is more important for the remainder of
the world than the work in education. The most extensive
educational experiments that can be found anywhere are
now being made in the Soviet schools. Elsewhere there
are a few centres of experimental education. Quite fre-
quently these are located in expensive private schools to
which only the children of the rich can go. In no case is
there more than a small fraction of the educational work
of any country on an experimental basis.

Soviet education is practically all experimental. The
Revolution of 1917 tore the old social system up by the
roots. The Civil War cleared away much of the debris.
Since 1921 and 1922, therefore, the educational author-
ities of the Soviet Union have had a relatively free field in
which to solve their educational problems in a way that
would meet the peculiar needs of their new social order.

Already they have made such progress that the British
Trade Union Delegation of 1924 was able to report that
“there has probably been no greater revolution of ideas
than in the new educational system as practiced in Soviet
Russia.” (Report p. 188.) Brailsford caught the spirif
of the movement back in 1921, The Communist Dictator-
ship, he wrote, “is ripening the whole Russian people for
responsibility and power by its great work for education.
+ . . It has, moreover, based its entire system of edu-
cation, not on any principle of passivity, receptivity and
discipline, but rather on ‘self initiative’ and activity.”
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8 EDUCATION IN SOVIET RUSSIA
(H. N. Brailsford, The Russian' Workers' Republic,
p. 13.) {

There is as yet no Soviet educational system’. The
entire educational world of the Soviet Union is still in
an experimental stage, Practice differs widely in schools
that are located close together, in the same republic or
even in the same city. Certain theories are commonly ac-
cepted, but there is a great variety in the interpretation
that is put upon them. It is from this variety and from

the discussion arising out of it that the Soviet education
of the future is being built.

¢
§
i

When the Revolution of 1917 freed the Russian school
authorities from the bonds of the old order and threw
upon them the responsibility of formulating a new method
of education that would meet the meeds of a workers®
republic, they began combing the world for suggestions.
Books on psychology, pedagogy and educational method
were translated from German, French and English. The
work of American schools received special attention. Kil-
patrick, Thorndike, Dewey and other American educators
are almost as well known in the Soviet Union to-day as
they are in the United States. All of these foreign methods
and‘ theories were examined and valued. Extensive ex-
periments have been made with all of them in the Soviet
sch?ols. As a result certain lines of Soviet educational
policy are being inaugurated by the school authorities.

The Soviet Union is to-day an educational laboratory.
Expemment's are under way with subject-matter, with
metl'lods of instruction, with social organization among the
pupils, with the organization of educational workers, with
the organization of school directing committees and with
the problem of opening the higher schools to the workers
and peasants. Tn none of these fields hag any permanent.
system.b.een established, In all of them the educational
authqnhes aré looking for the correct answers to their
questions and their needs.

Some of the older educators are non-plussed and dis-
couraged by this lack of unity and of established form in
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the Soviet educational institutions. One of them, who
had been a professor of pedagogy for many years said:
“There is no educational system in Russia to-day., There
is only a religion. There have been and still are good
experimental schools in the Soviet Union, but the general
educational system is in hopeless chaos.”

Another professor of pedagogy was more realistic:
“You will have great difficulty in understanding what is
going on here in the educational institutions. We do not
understand it ourselves, Come back in fifteen or twenty
years, and by that time we may have a school system. We
have none to-day.”

Tt is that very fact that makes the Soviet schools so
important to educators in other parts of the world.
Soviet school authorities have no system. They have
been compelled to start from the hottom, in the second
decade of the twentieth century, with the educational ex-
perience thet has been accumulating in all parts of the
West during the past thirty years as a background. To-
day they are working with desperate emergy and en-
thusiasm to create a system. If they can have an uninter-
rupted decade they should be able to produce educational
forms that will serve as patterns wherever capitalism
gives place to the workers® state.

Tducators in every other country labor under the
weight of mountain-high traditions. Their hands are
tied with educational conventions. Established economic
institutions have a fim grip on the educationsl system,
and refuse to permit serious modifications in its forms or
activities,

Soviet educators were freed from most of fhis institu-
tionalism by the Revolution. The wiping out of old eco-
.nomic and political forms enabled them to start afresh.
Probably not since the period of the French Revolution
have educators been so free, anywhere in the world, to
shape their work in accordance with current social needs.

Two problems are paramount: (1) to determine what
these social needs are; (2) to decide how Best to meet
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It is the answer to these two problems that doviet

educators are now seeking.

Educational experimentation in the Soviet Union is not
confined to the schools. The school system proper makes
up only one part of Soviet educational activityl Educa-
tional work is being carried on through th¢ following
channels: /

1. The educational institutions directly under the con-

trol of the departments of education. This includes:

a. Pre-school work with children betw;fen three and
eight years of age. ;o

b. The formal school system, extending from the
first grade of the elementary schools through the
higher technical schools, universities and insti-
tutes.

c. Experimental schools within this school system.

d. Extension and extra-mural work.

e. Publications.

f.. Theatres, libraries, museums.

Villages are establishing reading-rooms, libraries,

and local culture centres where lectures, classes and

other educational activities are carried on.

The. trade unions have an elaborate and very ex-

tensive system of clubs, classes, libraries.

The Communist Party, the Young Communists and

the P}on_eers carry on political education, classes for

the liquidation of illiteracy and some technical

training classes, .

The army is an active educational centre. The
recruits are expected to learn reading and writing
within the first thirty days of their stay in the
army. They also have regular classes in social
sclence, 1n technical and in cultural subjects.

The Soviet press, for the publication of hooks, mag-
azines a}1d Dewspapers, is on an educational basis.
It_ls linked with the formal school system and main-
tains a definite educational ajm,

Other organizations like the co-operatives, the de-
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partments of health and the departments of agri-
culture carry on educational work on a large scale.

Here it will be possible to write about only that portion
of Soviet educational work which is directly connected
with the education of children through the schools. The
other fields are no less important. In many ways they
are cven more worthy of attention because they are more
unique, but it is not possible to cover the whole field in
one small book, and I have not the material which would
be needed in order to treat them adequately.

About the formal school work for children that is being
carried on by the Soviet educational authorities I cannot
write with any great exactitude. I had neither the time
nor the means to give the matter careful study. I can
merely relate what I have seen and heard in the institu-
tions that I visited. Some of them were undoubtedly
“show” schools. Others were unquestionably below the
level of average Soviet education. Some well-staffed
teachers’ college should put a corps of investigators into
the Soviet Union and keep them there until they have a
good picture of what is going on in the schools. The
task of making such a study is quite beyond the energy
of an individual.

My inquiry into Soviet education began quite acci-
dentally, A year ago, while working over some material
on education, I came to a place where I needed a little
data on Soviet schools. I went to the libraries, naively
expecting that it would be a simple matter to locate an
adequate amount of information on the subject. What
was my surprise to discover that there was practically no
literature, either in French, German or English, on the
work that the Soviet schools were doing. With the
exception of a few chapters here and there, written by
visitors to the Soviet Union who were not particularly

familiar with educational matters, I could find nothing
worthy of mnote. The educational periodicals were as
barren as the book shelves.
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1 have ever witnessed. Judging from a brief two-months
survey, it will also be a fruitful source of educational
knowledge and progress. o .

Visiting schools in the Soviet Union is an experience,—
stimulating, unforgettable. The children are as glad to
see you as are the teachers.

Outside of the big centres, the school children have never .
seen an American. They were babies when the war broke
out, and they have been blockaded away from the West
ever since. But they have read Jack London and Upton
Sinclair. They know of Henry Ford, of the Ku Klux
Xlan, and of the “Monkey Case” at Dayton, Tennessee,
They have seen Charlie Chaplin and Douglas Fairbanks
on the screen. They have pictures of Indian chiefs in
their war-paint, of cattle round-ups and of all the doings
in the “Wild West.” This is quite generally true of the
children in the upper elementary classes and in the high
schools. Consequently these children ply the visitor with
innumerable questions, Nor are they ignorant of polities
and economics. They want to know why the United States
does not recognize the Soviet Union, how strong the
radical movement is in the United States, and why the
American Federation of Labor is so conservative, These
young folks have real international interests. They have
heard and read a great deal and they are
know more,

When you get through looking over the class work and
talking to the pupils, the teacher takes you to one side
and begins: Just how is the Dalton plan succeeding in the
United States? Where is the project method heing tried?
What is being done with intelligence tests in America?
Who is your best man on physiological psychology? How
much self-government do you have among the children in
your schools? These questions are not asked by every
teacher, of course, but in practically every school there
are specialists who are making a study of some phase of
cducation, These matters are discussed constantly, and

anxious to
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any light that an outsider can throw on them is eagerly
welcomed.

There was hardly a school person with whom I talked
in any detail who did not say: “Is that all you wanted to
ask? Well, since you have finished with your questlons,
I should hke to ask some myself.”

Another sentence was repeated again and again: “Now
that you have seen the school work, would you mind telling
us what you think of it, and what suggestions you have
to make?” All of the school people seemed to be search-
ing for knowledge and very eager to get mew ideas.

Sixty days in the Soviet schools did not permit me to
make an investigation of Soviet education. In all I saw
only about seventy schools. I did not study any of them
thoroughly. The following pages contain merely a series
of pen-pictures. I feel justified in printing them, how-
ever, because there is little first-hand information in Eng-
lish on Soviet education, and because I believe that the
educators in other countries should realize the importance
of the educational experimenting that is now taking place
in the Soviet Union. To the scientific student of educa~-
tion the Soviet schools present a rare opportunity. There
his pet theories and programs are being tried out on an im-
mense seale. The Soviet Union is, at the moment, the
world’s largest and most important educational labora-
tory, and the educational organizations, institutions and
departments of the leading countries should have their

experts in the Soviet Union now, collecting information
and making suggestions,
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I. A DARK EDUCATIONAL PAST.

Educationally, in the opening years of the twentieth
century, Russia was one of the darkest countries in the
world. The extent of illiteracy among army recruits gives
a good idea of the relative position that Russia occupied
in this respect among the nations of Europe. Among
Belgian recruits, eight per cent were illiterate; among
French recruits, four per cent; among recruits from the
United Kingdom, one per cent; among German recruits,
one-twentieth of one per cent, but among Russian recruits,
62 per cent of the men were illiterate.

This illiteracy was perpetuated in Russia as a part of
the governing policy of the Czarist bureaucracy. “The
Imperial Government, far from trying to stimulate educa-
tional activities, did everything in its power to hamper
the work of enlightenment.” (Leo Pasvolsky, Educational
Rev., vol. 62, p. 210, 1921.)

“Education was intended for the privileged classes
only.” (‘Theresa Bach, Educational Changes in Russia,
U. 8. Dept. of Education, Bul. 87, 1919, p. 4.) Obstacles
were placed in the way of peasant children and working-
class children who desired to acquire higher education.
“The fourth Minister of Instruction, Shishkov, with the
approval of Czar Alexander and in his presence, issued
the following statement:

“Knowledge is useful only, when, like salt, it is used
and offered in small measures according to the people’s
circumstances and their needs. . . . To teach the mass
of people, or even the majority of them, how to read will
bring more harm than good.” (Ibid.)

The proportion of Russian children in school was ex-
tremely low. A. N. Kulomzin, a Russian educational
authority, estimated in 1904 that twenty-three per cent
of the entire population of the United States were in
school. In the German Empire, the percentage in school
was nincteen; in England, sixteen; in France, fifteen. In
Russia, 3.8 per cent of the entire population were in

16
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schocl. (V. G. Simkhovitch, Educational Review, May,
1907, p. 520.)

The officials of the Central State exercised an immense
power over these meagerly attended schools. They regu-
lated the subjects taught, the activities of the teachers,
and the conduct of the students.

Here is a school program designed for primary schools
in which the children stayed for at least three years:

Religion .v.vvvvierinerennannens 6 hours per week
Church Slavonic ......cv0venvne. 3 «“ “
Russian ......c.ciineenuancnns g “ = ¢
Writing cooveievnnecanrvennanns 2 “ «“
Arithmetic .......cicieeerianens 5« «

“Three hours a week in addition are assigned to church
singing.” (Education in Russia, British Board of Edu-
cation, Special Reports, 1909, p. 240.) This course of
study, intended for the children of more than four-fifths
of the Russian people, included neither history, civics,
natural science, nor any form of hand training. It gives
an idea of the limitations imposed by the Czarist State
upon the things that could be taught in Russian schools.

Teachers under the Czar were subject to constant sur-
veillance by government inspectors. In the state schools
this surveillance was complete; in the zemstvo schools and
the church schools it was only a little less thoroughgoing.
The teachers were wretchedly paid. In the period imme-
diately before the Revolution French teachers received 481
rubles per year; Dutch tenchers, 875 rubles; English
teachers, 1665 rubles; and Russian teachers, 360 rubles.
The year before the war, a survey published in Russkaya
aS’hZ:o.Za showed that a single teacher living in a village
required about 536 rubles, while a family man needed 1073
rubles. (M. G. Hindus, The Russian Peasant and the
Rewolution, N. Y., Holt, 1920, p. 57.

Only o fow Russian school children entered the higher
Tehools and colleges. The Universities were practically
closad i warking-class children.

H““f’j“}‘ﬂ the few students who reached the higher cduca-
o Inctitutions, socinl discipline was rigid. This was
SUY N pard to the rtudent dicorders which were so com-
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mon in Russiz during the latter part of the nincteenth
century. 'The British Board of Education Special Report
on Russia refers to these students’ disorders in some de-
tail. Among other information it gives the rules for stu-
dents that were issued under the sanction of the Minister
of Public Instruction and imposed on the students of all
universities:

%13, The presentation of addresses and petitions signed
by several persons, the sending of deputations, the exhi-
bition of any notices whatever in the name of the students
are forbidden.

“14, Within the buildings, courts, and grounds of the
upiversity the organization of students® reading rooms,
dining or food clubs, and also of theatrical represente~
tions, concerts, balls and other similar public assemblics
not having a scientific character is absolutely forbidden.

“15. Students are forbidden to hold any meetings or
gatherings for deliberation in common on any matters
whatsoever or to deliver public speeches, and they are like-
wise forbidden to establish any common funds whatsoever,

“16. Students are forbidden to take part in any se-
cret societies or clubs such as zemliachestva and the ke,
even though these may have no criminal object, or even
to join any legally recognized society, without obtaining
express permission in each individual case from the suthor-
ities of the university concerned.” (pp. 445-6.)

Against this coercive university discipline the students
revolted time after time. It was aimed to prevent them
from thinking. In practice it served to stimulate their
interest in a new world order.

Dominated by a ruling class shibboleth that education
must be confined to those who were intended to rule, with
only & tiny proportion of Russian children attending
school, teachers underpaid, harrassed and restricted, stu-
dents subject to continual surveilance and responding by
intermittent revolts—this was the educatjonal system of
Czarist Russia. Against the background of this dark

educational past flashes the blinding light of the Russian
Revolution,



II. THE SOVIET EDUCATIONAL STRUCTURE.

Educational enthusiasm swept across Russia with the
Revolution. The people had been kept in ignorance. Only
a few of them had been able to dip into the book of knowl-
edge. Now the whole volume was in their hands and they
might use it as they would.

Higher institutions were thrown open. Students flocked
into them by thousands—students many of whom had
grown old without ever having learned to read and write,
—students in search of knowledge. In the first enthusiasm
of the Revolution great plans were made. At a Pan-
Russian congress on education held in Moscow during
August, 1918, Lunacharsky, Krupskaya and others
Ppainted, with broad strokes, the intellectual and esthetic
Iife of the new Republie.

But means were lacking. Financial bankruptcy, civil
war, famine, economic disorganization all took their toll
during those three critical years that followed 1918. In
1921 the Soviet Union turned the cormer economically.
From that time ferward the economic foundation has been
laid for the new educational system.

Since the days immediately following the Revolution,
Russian educators have been striving to utilize the educa-
tional machinery to prepare the people for their own
emancipation. Their first effort was to make it possible
for all to have an education. For this purpose they
aimed to establish “a single absolutely secular school”
that would be thrown open to the humble and the poor.
(Theresa Bach, Educational Changes in Russia, U. S.
Bur. of Education, Bul. 87, 1919, p. 3.)

When H. N. Brailsford made his study of the Soviet
state in 1920 he came to the conclusion that the Soviet
authorities were trying to “base the greatness of the
world’s first Socialist Republic upon a generation of chil-

i9
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dren who will be mentally and physically the superiors
of the men and women of to-day.” (The Russian Workers’
Republic, London, Allen & Unwin, 1921, p. 76.)

One of the first acts of the Provisional Government of
1917 was the secularizing of church schools. “The final
blow inflicted on the ecclesiastical school authorities came
from the Soviet of the People’s Commissaries, which in its
session of January 20, 1918, officially proclaimed the sep-
aration of church and school. The immediate effect of
that measure was the elimination of the teaching of reli-
gion and theology in all the public schools and the doing
away with all discrimination between pupils on religious
grounds.” (Theresa Bach, supra, pp. 5-6.)

Control over Soviet education is now localized in each
of the republics that compose the Soviet Union. In this
respect the organization of affairs in the Soviet Union
follows the line laid down in the organization of the Gov-
ernment of the United States. Matters of local concern
are handled locally, leaving only matters of general con-
cern to be dealt with by the central authorities. In the
Soviet Union education is one of the questions that is left
to the local authorities.

Each republic has its department of education. Each
city likewise has its educational department. Education
is organized by counties, by regions and by districts. The
important political areas all have their educational
functions,

All educational matters that are of purely local concern
are decided locally. Following out this principle of local
self-determination the schools in the Ukraine are now re-
quiring all of their pupils to learn the Ukrainian language.
Scho?ls in Tiflis are conducted in Armenian, Turkish,
Russian and Georgian because of the large populations
that speak only one of these languages. Local interests
therefore determine the general character of local educa-
tional functions.

This does not mean that there is no common aim in the
Soviet schools. Behind them is the unified structure of a
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workers’ and peasants’ government. Congresses and con-
ferences are being continually held. Various economic
and political organizations such as the Trade Unions and
the Communist Party, that are Union-wide in their scope,
bind the whole educational structure together. It remains
true, however, that there is no coercive central control of
education in the Soviet Union.

Education is somewhat centralized within each of the
republics. 'The four “big republics® of which the Soviet
Union is composed are the Russian Republic, the Ukraine,
White Russia and Transcaucasia. An idea of their rela-
tive importance may be gained from the following figures:

StatisTics or CoMmon ScEoor EpucaTioN ForR THE
Scroor YEar 1924-5

Establishments Attendance

Elementary schools ............... 86,701 7,077,410
7-year-course schools ............. 3,821 1,313,382
8-year-course schools ............. 781 450,541
Secondary schools ............... 1,047 276,726

TOLEL o eeveerveneenranerannns 92,350 9,118,059

In addition there were 8,388 kindergartens with 257,715
pupils, 1,164 combined kindergartens and creches with
61,450 children, 264 settlements for normal children with
46,735 children, and 540 scttlements and institutions for
defectives with 88,826 children.

On January 1, 1925, there were 8,080 vocational
schools with 288,506 students, 114 workers’ colleges with
4.33109 students, 903 establishments for technical educa-
Hon with 162,197 students, 170 colleges of higher educa-
tion with 170,811 students.

Within cach republic the school work is organized, just
as 1t is in other countries, under a secretary (commissar)
of education, and an educational department. The chief

subdivisions of the Department of Education of the Rus-
sian Republic are:
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Education is somewhat centralized within each of the
republics. 'The four “big republics” of which the Soviet
Union is composed are the Russian Republic, the Ukraine,
White Russia and Transcaucasia. An idea of their rela-
tive importance may be gained from the following figures:

StatisTics or Conmon ScE00l EDUCATION FOR THE
Scwoor Yrar 1924-5

Establishments Attendance

Elementary schools ............... 86,701 7,077,410
7~year-course schools ............. 8,821 1,313,382
9-year-course schools ............. 781 450,641
Secondary schools ............... 1,047 276,726

Total .. ..ciiinenninirnnnnoas 92,350 9,118,059

In addition there were 3,338 kindergartens with 257,715
pupils, 1,164 combined kindergartens and creches with
61,450 children, 264 settlements for normal children with
46,735 children, and 540 settlements and institutions for
defectives with 83,826 children.

On January 1, 1925, there were 3,030 vocational
schools with 283,506 students, 114 workers’ colleges with
‘1:3,109 students, 903 establishments for technical educa-
tion with 162,197 students, 170 colleges of higher educa-
tlon with 170,811 students.

Within each republic the school work is organized, just
as it is in other countries, under a secretary {commissar)
of education, and an educational department. The chief

subdivisions of the Department of Education of the Rus-
Stan Republic aye:
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1. A department of organization and administration.

2. A central department for social education.

3. A general department for professional education,

4. A chief committee on political education, including
in its membership representatives from the trade unions,
the Communist Party, the co-operatives, ete. (It should
be noted that many of the subdivisions of the educational
department have representatives of other organizations
and departments on their committees.)

5. A chief department of scientific institutions, with
sub-divisions on scientific institutions and on museums.

6. A chief department for the inspection of literature
and editorship.

. 'l. The scientific state council, with
a. A section on scientific pedagogy.
b. A section on scientific technology.
c. A scientific political section.
d. A scientific arts section. '

This is the central planning department for the educa-
tional work of the Republic. g

8. Three economic undertakings are now being carried
on under the direction of the department of education:

a. Gosisdat—the state publishing house.
b. ‘Goskino—the state moving picture enterprise;
¢. The department of state theatres.

Directly or indirectly this organization touches all of
the educational work that is going on in the Republic.
Where it does not have mandatory authority, it acts in
an advisory capacity. It is the state, orgamized as
educator.

This is an outline of the educational organization for
the entire Russian Republic. Within the Republic, each
subdivision—each region, county, city and village—has
some form of local educational organization with a greater
or less amount of local autonomy. Moscow, with its pop-
ulation of two millions, has a very extensive school system,
Leningrad also has a large educational plant. Both cities
are in the Russian Republic, and yet the educational work
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done in the two cities is in many respects quite different.
The principle of working class education remains the same.
The local practice varies.

There is nothing new nor unusual in this form of central
and local educational administrative organization. It ex-
ists in many countries. Soviet educators are making their
contribution in the work that is being done in the schools.

Soviet educational authorities have a dual problem:
they must educate the new generation of children; they
must also educate the adults who, under Czarism, missed
an opportunity to attend school. Both problems are in-
sistent. The educational authorities of the Russian Re-
Public link them in this way:

Higher Schools Communist
Universities

Technical Schools (Colleges)
Workers’
School of

Faculties i)
Politics (for|

{Rabfacs)

(Bdults) | Adults)

School tor s School
Factory Professional choal |
Pgau:aits School School %fdull;gggcal
(1518 yrs)) | (1418578 | (15-19 y1s) (For Adults)
Elementary School—Iabor School
(8-15yrs5) ?ocgool
Illiterates
(Aduilts)

.

. Ukrainian educational authorities modify this scheme
In two important ways: First, they make a break of one
working year between the professional and the itechnieal
schools. Second, they concentrate all of their attention on
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technical work and higher scientific work, thus practically
eliminating the university. Their scheme for child educa-
tion, as outlined to me by two of the leading men in their
school system, is as follows:

Higher Technical School

Institute University 4
One Year of Work
gaﬁtozl-y
choo
) ] Professional
(14-18 y7s.) School (15-19 y15.)

Seven Year or Labor School
(8-15y1s.)

5

Education of the adult population, whether in forms
of political education or in the rabfacs, is regarded as of
only temporary importance. With the coming of a gen-
cration of cducated children the regular educational sys-
tem as outlined above will do this work.

Looked at from one point of view these general outlines
mean little. They do not represent accomplishment but
only striving. They indiecate, not what the Soviet educa-
tionnl authorities have done, but what they hope to do.
And it goes without saying that in the Soviet Union, as
clsewhere, accomplishment usually lags behind programs,
Still they give a picture of the educational trend.

There are & number of terms employed by Sovict edu-
cators that are not commonly used in American educa-
tional literature. Some of these terms have quite different
values in various parts of the Soviet Union at the present
time. For the sake of clarity, it is therefore necessary
to define the terms that must be used in describing Soviet
education:
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Pre-school education refers to educational work with
children between the ages of three and eight. Children of
less than three years are under the boards of health. Chil-
dren of eight come under the compulsory education law.
Pre-school education includes kindergartens, nurseries,
playgrounds, story telling, trips and excursions, the prep-
aration of literature for young children.

Mass education is the education that all children are
supposed to have. It includes ages from eight to eighteen
or mineteen, All children in the Soviet Union will ulti-
mately go to school during these years. For the present
the lack of buildings and of equipment make general com-~
pulsory education impossible,

Labor schools are the schools that take children from
eight to fifteen years. They are also called Seven Year
Schools. The work that they do is described as Social
%dx.ma,tion. They are the elementary schools of the Soviet

nion.

Social education refers to the work with children be-
tween eight and fifteen years. This is the education given
by the Labor Schools or Seven Year Schools.

Professional education is the specialized training given
to students between the ages of fifteen and eighteen or
nineteen. Professional schools are very much like Amer-
lcan technical high schools, except that they are some-
what more specialized. They include Factory Schools.
Professional Education is intended to train disciplined,
efficient workers. According to the Soviet educational
plan, all workers will complete a course of training in &
Professional School.

Factory schools are run in connection with some in-
dustrial enterprise. The students usually include all of
the apprentices at work in the enterprise. Students are
from fourteen or fifteen to cighteen or nineteen years of

2ge. They spend four hours of each day in the school
and four in the factory.

Higher tcchnical schools are those institutions of
American  colleme grade that take students at about
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clementary schools, two secondary schools, people’s houses,
village libraries, and a teacher’s training centre, all located
in villages near Moscow. The whole plant is under the
direction of Stanislav Schatsky, a member of the State
Council of Education.

Mrs. Schlager still directs the work of the Moscow
kindergarten connected with this experimental plant.
During the past two years she has been organizing a series
of branch kindergartens and playrooms in the large apart-
ment houses of her neighborhood. Her plan is to have a
small playground in the yard of each apartment house,
and to have one or two rooms in each apartment house
set aside for educational work with small children. These
rooms will have a simple equipment and will afford recre-
ational opportunities to the young children of that house.
Thus each group of living quarters would have a place
where pre-school work could be carried on by trained
teachers and nurses.

The plan also includes the organization of the mothers
connected with each of these kindergartens, so that the
pre-school work will not only free a portion of the mothers
from the necessity of taking care of their small children
all day, but it will be a centre for the community education
of parents.

The central, or parent kindergarten, with its very com-
plete equipment would be used at some time during the day
by the children from all of these kindergarten “primi-
tives” as Mrs. Schlager calls them. Instead of 65 chil-
dren using this central kindergarten, as they do at pres-
ent, the new plan would make it available for about 300
children in the course of a day.

Coupled with this move for organized kindergarten
work there is an active campaign for neighborhood play-
grounds. I visited some of these playgrounds in Moscow.
They were equipped very much like playgrounds in the
United States. All are under the supervision of the edu-

cational authorities, and they are designed primarily for
the use of small children.
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n'it; I: ;argiit kindergarten Plex that I saw in the Soviet
Moscop asIt at of the Trekhgornaia Textile Factory in
genera] d ~t consisted of nine separate units, all under the
factoy irection of the culture sub-section of the workers’
dateq 7 Commitiee. About 450 children were accommo-
B i these nine plants,
Priv:gi] Iff the kindergartens was organized in a former
the %oy ouse, '—S}lﬁ money for their support came from
for ure fund” provided by the factory administration
of the use of the factory committee. The educational side
on %‘il‘k Was sapervised by the department of educa-
kin(ier T¢e Interests were therefore represented in these
facty ‘g&riens : the inferests of the workers who elect the
Videg 13;1 committee; the interests of the factory that pro-
ties th e fﬂn@S; the interests of the educational authori-
{s{' *at provide educational direction,
tem_flus.fac’cory is a state enterprise—a part of the state
; € mdl}stry. Like every factory (or other employer)
B the Soviet Union, the administration at T'rekhgornsia
51888 4 collective agreement with its workers. Among the
o5t important provisions of this agreement are the
Clauses Providing that certain funds shall be paid from

€ Teceipts of the factory to cover the costs of cultural
i Thus while the factory

2etivities among the workers.
Provides the money for this cultural work, the factory

gﬂmmﬁ’cee, on behalf of the workers, direets its expendi-
Uure,

These nine kindergartens accommodated only the chil-
Ien of persons who worked in the Tquhgqmo:m fﬂc?”ﬁ’-
RY were open from eight in the morning till six at night,

50 that working mothers could have their smell cIu'Ic?ren
en care of during their entire working day (cight

gurs), .
Kindergarten work was carried ot as in other well

equs 2 5. Lach plant had its outdoor as
W%;;pf:dﬁ];nﬁfiﬁiﬂ;?@ place.  There were exeellently

quipped classroms with from 20 to 25 children in
class, Kach clsld had an individual tewdl, Imng on an
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There are other aspects of pre-school work that are
being planned and tried out: singing and music; excur-
sions to museums and other points of intercst; story-
telling; children’s departments in libraries; hand-work;
periods of sojourn in the country. Much of this work is
being organized by a commission on extra-mural educa-
tion, working under the Russian State Council of Educa-
tion. Similar activities are being carried on in the
Ukraine,

The purpose of these efforts is to fill the period from
three to eight years. The educational authorities hope to
provide: a good diet; rest and normal recreation ; glimpses
of art; trips into the various fields of nature; contact
with music and drama; a knowledge of the practical,
work-a~-day world, and the more familiar social institutions
of the society in which the child is growing up. Al of
this knowledge is to come to the child through the five
senses, without taxing the reason. Manual work, esthetic
work, visual work, an opportunity for observation and for
association are relied upon to give a superficial idea of the

world that will be studied in detail when the child enters
the school.
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Soviet elementary education is called social education.
It is carried on in the labor school. The labor school
is the first division of the mass school~—the first section
of the Soviet school system. All children in the Soviet
Union are required to go through the labor school.

Social education is divided into two parts. Children
enter the labor school at eight, and complete the first part
of the school at twelve years of age. The second part of
the labor school extends to fifteen years of age in some
schools and to seventeen in others. There is a difference
of opinion among Soviet educators as to whether children
are ready for specialized (professional) education at 15
years of age, or whether they should continue general
education until they are seventeen. Hence the difference
in the number of years spent by children in the second part
of the labor school.

Most social education is carried on in the villages.
Only about one-ninth of the elementary school buildings
are located in the cities. In January, 1924, the total num-
ber of schools in the Soviet Union is given as 92,857.
Of these, 81,306, or 87.5 per cent. were in the villages.
The ecity schools were larger, of course, but the village
schools far more numerous.

The ordinary village school in thé Soviet Union is as
badly equipped for educational Wof'k as was the average
village school in rural United Stites toward the end of
the last century. Village communities are largely illit-
erate. Children of school age a!re'mlways wanted to run
some errand or to do some chpre These home demands
come first, and school duties take second place. During
the harvest time it is practically impossible to keep the
village children in school.

Conditions in the ordinary Soviet village are still
38
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individual peg, and marked by a picture, or some other
design, drawn by the child to designate his property. The
children were also well provided with handkerchiefs.

The kindergarten served three meals per day: a break-
fast copsisting of tea and bread and butter (the usual
Russian breakfast) ; a two course dinner at noon—a meat
soup, meat and one or two vegetables, with bread; a tea
at four o’clock, consisting of bread, with butter and tes,
and some preserved fruit. (Milk is scarce in Moscow.
Children do not get it ordinarily.) After the noon dinner,
the children took a two hour nap. The beds were ranged
in sleeping rooms, where the children had individual cots,
marked as the towels had been.

These kindergartens were operated six days per week.
The cost to the parents, including the meals, was iwo
rubles per child per month. This fee was, of course,
quite nominal. A ruble is about 52 cents.

The object of this kindergarten work was to provide
a normal play space, a good diet, an opportunity for rest,
o chance for association, and freedom for mothers of
Young children. One member of the factory committee,
who had this work in charge, showed me the day-nursery
and the kindergartens connected with the factory, ex~
Pplained the purpose of the work, and then apologized for
the meagreness of what was being done.

“We have had no chance to get things really going,”
he said. “TWe have not been able to build any new build-
ings suited to these purposes, nor even to make the needed
improvements on the old buildings that we are compelled to
use. We sufler with the rest of Moscow from
shortage. YWe are hampered by this lack of space and
also by o Inck of knowledge as to how these things can
best be done.  We are compelled to feel our way and to
learn as we go.”

This was the most ambitious and extensive
plant that I saw in the Soviet Union. Many other fne-
toriecs had smaller plants.  The movement for day-
nurseries, kindergartens and play-grounds under the di-

a building

kindergarten
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rection of factory committees is developing rapidly, and
the support of such institutions is commonly regarded as
a legitimate charge against the receipts of an industry.
The general theory underlying this practice is that each
industry should provide for its own workers. That pro-
vision does not stop with wages, as it does in the United
States, but it extends to education, housing, food, and
many other items.

Another aspect of pre-school education is the develop-
ment of a new children’s literature, The Russian chil-
dren, Tike the children of every other country, have had a
literature built upon folk-lore, upon the doings of fairies,
princes and knights. Most of this material is quite unre-
lated to the present age, and a great deal of it laughably
false and silly. Still, in the western countries it is printed
and re-printed because it pays. Educators in the Soviet
Union have started a movement to build a literature for
children that is grounded in reality, and that will stand
the test of science as well as that of art.

Under the Scientific Pedagogical Section of the Russian
State Council of Education there is a commission on chil-
dren’s literature. This commission has, among its mem-
bers, writers of children’s literature, experts on psychol-
ogy and pedagogy, and representatives of the publishing
houses that handle the publication of literature for chil-
dren. A survey has been made of the entire field of chil-
dren’s literature, and an effort is now being made to pro-
vide a literature that is at the same time interesting and
instructive. I saw some of the books that had been turned

out under the direction of this commission. The art work
(drawing and color) in many of them was of a very high
order. The educational material was not so good. It is
difficult to create a body of child literature that has suffi-
cient dramatic appeal and that is at the same time modern
in its point of view, and written with a scientific back-
ground. The attempt is as ambitious as it is novel, and
it is being made with as much enthusiasm as arc the other
experiments under the departments of educatjon.
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There are other aspects of pre-school work that are
being planned and tried out: singing and music; excur-
sions to museums and other points of interest; story-
telling; children’s departments in libraries; hand-work;
periods of sojourn in the country. Much of this work is
being organized by a commission on extra-mural educa-
tion, working under the Russian State Council of Educa-
tion. Similar activities are being carried on in the
Ukraine.

The purpose of these efforts is to fill the period from
three to eight years. The educational authorities hope to
provide: a good diet; rest and normal recreation; glimpses
of art; trips into the various fields of nature; contact
with music and drama; a knowledge of the practical,
work-a-day world, and the more familiar social institutions
of the society in which the child is growing up. Al of
this knowledge is to come to the child through the five
senses, without taxing the reason. Manual work, esthetic
work, visual work, an opportunity for observation and for
association are relied upon to give a superficial idea of the

world that will be studied in detail when the child enters
the school.
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Soviet elementary education is called social education.
It is carried on in the labor school. The labor school
is the first division of the mass school—the first section
of the Soviet school system, All children in the Soviet
Union are required to go through the labor school.

Social eduecation is divided into two parts. Children
enter the labor school at eight, and complete the first part
of the school at twelve years of age. The second part of
the labor school extends to fifteen years of age in some
schools and to seventeen in others. There is a difference
of opinion among Soviet educators as to whether children
are ready for specialized (professional) education at 15
years of age, or whether they should continue general
education until they are seventeen. Hence the difference
in the number of years spent by children in the second part
of the labor school.

Most social education is carried on in the villages.
Only about one-ninth of the elementary school buildings
are located in the cities. In January, 1924, the total num-
ber of schools in the Soviet Union is given as 92,857.
Of these, 81,306, or 87.5 per cent. were in the villages.
The city schools were larger, of course, but the village
schools far more numerous.

The ordinary village school in the Soviet Union is as
badly equipped for educational work as was the average
village school in rural United States toward the end of
the last century. Village communities are largely illit-
erate. Children of school age aretnlways wanted to run
some errand or to do some chore. These home demands
come first, and school duties take second place. During
the harvest time it is practically impossible to kecp the
village children in school.

Conditions in the ordinary Soviet village are still

a3
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largely against successful school work. Still, I visited
some village schools that were beginning to handle the
new course of study for elementary schools with excellent
results, .

One teacher in a two-room village school has been in the
educational system since 1916. Uptil 1923 she had used
the old Russian system, )

“The old system was very easy,” she explained. “We
just taught reading and writing and a little arithmetie.
The class recited in unison. All the teacher had to do
was to open the book at the proper pnage and start the
class going. It was just like a machine?

Then she spoke about the new system. It was very
different, she said. There was almost no book work con-
nected with it at first. The children were expected to
study their homes, the street they lived on, the village, its
government and its sanitation. They exawined el of the
wells and looked up the matter of water impurities. The
new education is just a matter of observation and com-
parison. There is no more book-lesson work, and no more
recitation in unison.

“The teacher has to prepare the lesson each day. The
pupils are consulted about what shall be done mnext.
The teacher must think the lessons outs step by step.
It is particularly hard for us because we are not prepared
or trained to do such work. Most teachers are even afraid
to try it. I was afraid at first, but since I have started
it I like it much better than the old system. It gives the
teacher a chance to do some original work, The children
get a great deal more alsa. They have an opportunity
to grow.”

She then went on to'\explain that the older children
were making a sanitary Inspection of the village during
that week. It had occasioned much comment and not g
little discomfort, because some of the villagers were empty-
ing refuse into & stream where other villagers were com-
pelled to wash their clothes, Of course the children had
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no authority, but their inspection had caused a great deal
of discussion-provoking publicity.

Education in this village, a thousand miles from Mos-
cow, was still very backward. The new ideas were pene-
trating, however.

Another village four-room school had a “model” class
in one of the rooms. 'This model class was organized on
the new Soviet plan. It was a beginners’ class, and there
were no books. Instead the children had begun the school
work in late September by making collections of leaves,
seeds and other products of autumn., These collections
were made outside of school hours, brought into the
school, arranged and discussed. Names were given to all
of the seeds, leaves and flowers. The opening of school,
for this class, had consisted of a month’s study of botany
and climatology.

The children had also made models of fall activity.
There were hay-cocks, straw-stacks, barns. One small
boy had modeled a team of oxen in clay. It was his first
effort; the work was very crude, but there was a fine
swing in the bodies and legs of the animals.

These children had never been in a kindergarten. They
were in school for the first time at eight years of age.
Instead of beginning with books, they had begun with
life—the Life of the village in autumn. They were observ-
ing it, analyzing it, discussing it. The teacher read some-
thing about it from books., The children were not so
far along. So they used the autumn for their books,
studied it with great enthusiasm and in a month they had
learned a great deal about the things that were happen-
ing all about them.

The head teacher in this school was a man of perhaps
twenty-four. He had taken a special course in the “new
system” and was working out the details for the first time
with his class, He liked it, The children were enthusi-
astic about it

He showed me the meagre equipment and the simple,



36 EDUCATION IN SOVIET RUSSIA

home-made devices for carrying on the work. “We are
very poor here,” he said. “When school opened the
teachers and the older children scrubbed the place out,
and we have been trying to paint it and do some repair-
ing. The village is just recovering from the war and the
famine. But a great many people here are interested in
seeing some real educational work done, and we are going
to succeed.”

This village too was remote from the centres of popu-~
lation. Yet the new education was being organized there.
The children had a tiny co-operative, where they bought
their own ink, paper and pencils. Each class was orga-
nized, with its class committee and class officers. Two
years before this region had been devastated by civil war.
Already, however, new schools were growing up from the
ruins which the war had left.

These were typical village schools, with old, inadequate
equipment, with teachers who were groping about for
ways to put the new educational system into effect. They
had not yet felt the impact of the new order. Some vil-
lages were worse than this, and some were much better.
Educationally most villages are still backward.

Some day, if plans materialize, all village children will
have seven years of general (social) education, and three
or four years of educatjon in professional schools devoted
to training workers for the principal occupations carried
on in the village. At the moment, this time is still well
in the future,

Most Soviet village schools have made comparatively
little progress. They serve the most backward part of the
population. They will probably be the last to feel the
impulse of the new cducational movement that is sweeping
across the Soviet Union. In order to see this movement
in its real proportions, one must go to the industrial
centres and to the cities.

City labor schools, or as they are frequently called,
seven year schools, are housed very much as clementary
schools arc housed in the United States. They have build-
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ings accommodating several hundred (sometimes more
than a thousand) children. The halls are wide and the
stairs convenient. Few of the buildings are new. In
lighting, ventilation, toilet accommodations and gym-
nasium facilities they are far behind the best of the ele-
mentary schools in the United States. There are a num-
ber of features however that are quite distinctive. This
is particularly true of the subject-matter used in the
earlier grades, of the methods of presenting this subject
matter and of the organization of students and school ad-
ministration. These differences can be best brought out
by two or three illustrations.

One day I walked, unannounced, into a public ele-
mentary school on the outskirts of Moscow. It was a
small school, badly housed in a former private residence.
Its physical equipment was distinctly below the Soviet
average. The first room that I entered housed the be-
ginners’ class of about 85 children.

The teacher of this class welcomed me and explained
the work that the class was doing. Her pupils had been
in the school for about two months. ¥ew, or none of
them, had ever been to kindergarten. They were using
the “bookless” method of first year work.

Each child began the year with a note-book. The
teacher used some simple word such as dog, and asked
the children to put it in their note-books. Of course,
they drew it. Next the teacher used a phrase “boy and
dog.”” The children drew pictures of both, and put a dash
for the word that they could not picture. In the same
way, verbs were introduced and represented by dashes.
During the first few weeks their pencil work consisted in
making pictorial representations of simple words, phrases
and sentences. It was not until the concept of phrases
was well fixed in their minds that the children began to do
any writing.

When I visited this class the children were learning to
build letters into words and phrases. Each excreise was
drawn or written by the child in his note-book. The



38 EDUCATION IN SOVIET RUSSIA

children were very eager to show their books and to ex-
plain their drawings. Each seemed to feel a certain pride
of authorship. In some cases this was thoroughly justi-
fied as certain of the books were very creditable.

This bookless work, or, as it might also be called
“note-book method,” was supplemented by a system of
trips, excursions and group projects. At the time of my
visit the class was busy with a superficial study of “our
street.” This study consisted in listing all of the objects
along the street and then making a class drawing on a
roll of paper. Each of the children contributed something
to this drawing. The child either drew directly on the
paper, or else drew something separately and pasted it on.
The result was a picture of the objects along the street
as the children had seen them. The work was progress-
ing finely, and the children seemed to take a real pride in it.

All of this activity was in the realm of the concrete.
Most children of seven or eight are quite ready to draw
objects that are called to their attention. They do not
write because writing involves the use of symbols which
are quite beyond the grasp of many young children.
These children were beginning their school work with
drawing, and going to the more abstract letters only as
they were able to make the conmection in their minds
between concrete objects and abstract ideas,

The class project—in this case the members of the class
all working together on & picture of the street—plays a
very mmportant role in all Soviet education. These chil-
Eiren were all living on or near this street, They traveled
it each day. What better method of social education than
to ask them all, as a group, to observe the strect along

which th?y were 1yalking, and then all join together to
make a picture of its various parts?

Other classes in the same school were following out the

same method. One older group that had made a trip to a
factory Was preparing a class report on the factory, with
text and illustrations, The class was divided into small
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groups, each one of which was responsible for some one
phase of the factory work.

The system used in this beginners’ class is little more
than an extension of the ordinary kindergarten method,
with the concept of the class project added. Even that
idea pervades kindergarten games. The children in this
class took a great share in planning the course, and each
day one of them dictated to the teacher a record of the
work accomplished by the class during that day.

The woman in charge of this beginners’ class had been
teaching in Moscow schools for twenty years. The book-
Jess class project system had been used in her class for
only two years. I talked to her at length about her ex-
perience with the two systems.

“This new method is far harder on the teacher,” she
sald. “Under the old system things moved along casily.
You took the book, opened it at the first page and started.
When you were through with page one, you went to page
two. Every day was much like the last, except that you
were on a different page. The bookless system makes
each day a new problem. It has many possibilities. Be-
fore we finish with one problem, we talk things over with
the children and decide what is to be done next. Of course
the class outline gives the general direction, but the details
are settled by class and teacher together.

“When a decision is made we must find ways of putting
it into effect. If the children decide, for example, to make
a class drawing, we must find a way to buy paper, crayons
and paints. If they decide on a {rip or an excursion, we
must find car-fare. The number of possibilities is large
and it is sometimes a real problem to come to an agree-
ment. The teacher under such a system cannot keep
ahead of the class. She must stay with it. We go on
together with the children, and keep a record of our
voyage.”

Another teacher in the same school, who had also taught
under the old regime, told a bitter story of hardship dur-
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ing the war and the Revolution,—small salaries, often un-
paid for long periods of time; lack of fuel; shortage of
supplies, Still, she said, the new way was better. “The
children get twice as much out of this as they did out of
the other. They feel that they are a part of the school.
Go into any of our classes, and you will find an interest
and an enthusiasm that the old system never aroused.”

This book-less method would not be so impressive if it
were being tried out in a dozen or even in a hundred Soviet
first grade classes, It can be found in experimental
schools and in some of the best private schools all over the
world. But thousands of Soviet first grade teachers are
experimenting with some variant of this method at the
Present moment. It is one of the ways in which Soviet
school authorities are trying to introduce children to the
schools and to the community in which they live,

This Jittle Moscow school was physically worse than
average, though it was in the Soviet capital.” Now look at
another school, with an equipment better than average, but
located in the coal fields of central Russia, in the city of
Stalinov.,

Stalinov is a city of about 40,000 people who are en-
gaged in mining, steel and machine manufacturing and
railroading. Since 1923 the First City School (ele-
mentary) has been working on the new system. There are
eighteen classes in this school, ranging from a first class
with children of eight years to a seventh class, with chil-
dren of about fifteen years.

Children in the early grades follow much the same sys-
tem as that which is in use in the Moscow school just
described. They work upon simple unit topics and carry
out class projects. The work is planned from week to
week by teachers and pupils, following the general line
of the course of study. Each class keeps its record of
daily progress.

All of the older children in the school were working in
class-rooms organized on the laboratory plan. Each
room was devoted to one subject,—mathematics, social
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science, biology,—and when the children wanted to do
class work in one of these subjects, they went to the proper
laboratory. They did their work in class groups, how-
ever, and not individually, as under the Dalton plan.

The laboratories were eguipped with maps, charts,
books of reference. Many of the charts had been made
by the students. In each laboratory there were several
tables around which the students were gathered—iour,
five or six at a table. They were all working in groups.
On entering the room you looked in vain for the teacher
in a commanding position, sitting behind a desk at the top
of the room. Imstead you found her at one of the tables,
working with that group. The students at the other tables
were going on, meanwhile, with their activities. The
laboratories gave the impression of reading or reference
rooms in some large city library, There was no sense of
school “discipline.” Each of the persons in the room was
going about his business as if he really meant if.

The Principal at this First City School was a middle-
aged woman who had spent her entire working life in the
Russian schools. “We are trying to relate the work of
the school to the life of the city,” she explained. *We no
longer teach subjects, such as arithmetic, spelling, geog-
raphy. That type of specialization has heen given up.
The students in each elass work on problems—one problem
at a time. The problem is taken out of the life of the
community. The younger the children, the more local and
conercte and simple the problem. The children visit the
institutions they are studying, analyze them, explain them
and, where possible, suggest ways for improving them.”

T asked for more detail about the course of study. The
first topics taken up related to the homes and families of
the children. The children told the names of their parents,

their occupations, the work that went on in the home, the
methed of organizing the hame, the relation between their
family and the other families in the neighborhood. The
life of the home and the neighberhood was thus earefully
reviewed, and its social menning was discussed.  Suggoes-
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tions were also made as to the possibility of reorganizing
the life of the neighborhood on a more workable basis.
Second year students went on to the life of the city (or
town). In the third year the country or district was the
topic. In the fourth year the subject was the province.
The fifth year group took up the Soviet Union. Follow-
ing that came a study of the commercial and economie
relations of the chief countries of the world.

During the first four years, this method went very well.
One group of children, working with one teacher, could
make a study of the local institutions with comparative
ease. When, however, it came to the work of the higher
years, the field to be covered was so much greater and the
questions that arose were so technical that no one teacher
could hope to answer them all. As a matter of necessity,
therefore, after about the fourth year the work was divided
among the laboratories. Each of the upper grade teachers
therefore handled a laboratory and a specialty. That did
not mean a redivision of subjects on the old basis. The
teachers specialized. The classes continued work on their
own unit problems.

This is one of the points of controversy in the Soviet
schools. The “complex system,” or unit problem system,
succeeds very well for the first three or four years. The
children like it and the teachers are able to handle it
effectively. Then some form of specialization becomes
necessary because of the intricate nature of the problems
that have to be handled. The old method was to let the
child specialize—geometry, ancient history, physical
geography, mechanical drawing. The aim of the Soviet
school authorities is to keep the classes at work on unit
problems, but under the direction of & number of teachers
who are specialists in particular fields.

I talked over this question with many of the Soviet
educators. Stanislav Shatsky, Director of the First Fx-
periment Station of the Russian Republic, has reached the
conclusion that some form of group project, applied to
life in the country, is the solution. ~A part of his experi-
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mental work is carried on in Moscow, and another part in
the villages in the immediate neighborhood of Moscow.
He has been trying to find an answer to this particular
educational problem, and he is practically convinced that
it involves the education of the old elementary students in
an environment where they can carry to completion pro-
Jects that pertain to the maintenance of life—the pro-
vision of food, clothing and shelter.

Such a school system would be very expensive. Shatsky
believes that a school of this type could be made about
thirty per cent self-supporting. It would mean that city
children from twelve to sixteen would receive a consider-
able portion of their education in the country.

Other educators said frankly that they had found no
answer to the problem. At the moment this is one of the
gaps in the Soviet plan. The educational leaders know
this and are doing their best to find a way out of the
difficulty.

The students in the First City School were organized.
Each class had a class commitiee of three members, one
of whom was the class secretary. The class secretary
was also the representative of his class on the school com-
mittee of eighteen.

The school committee of eighteen (one representative
from each class) elected a president, a secretary, a. chair-
man of the sanitary committee, a chairman of the sports
committee, and a committee of three to carry on the
cultural work of the school.

The school committee was in general charge of all mat-
ters concerning student activities. Together with the
class committees they handled all cases of discipline.

There was no evidence of an effort on the part of the
teachers to regulate the conduct of children in the class
rooms or in the halls or other parts of the school. That

task seemed to be cntirely in student hands. This does
not mean that there was disorder in the school. On the
contrary, the children in the halls and elsewhere went
about their affairs in a quict business-like way. There
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was some noise when classes were changing rooms, but
during the class periods the school was very quiet. All
breaches of school discipline were referred at once to the
proper student committee.

The Student President of the school was a tall, ener-
getic boy of fifteen. I talked with him at some length
about the problems of student organization. “What is
your chief difficulty in handling this job?’ I asked him.

“Discipline,” he answered promptly. “We have no
trouble with club work and the like. They almost take
care of themselves, But discipline takes a lot of thought
and time. Each class is supposed to handle its own disci~

pline as far as it can. When a matter gets beyond the
class, 1t comes before our school executive.”
“What happens then?”

“We settle it amicably if we can. If that is impossible,
the executive holds a trial and reaches a decision. The
whole eighteen participate in such a trial.”

“Is their decision final?” I asked.

“No, not final. Any decision they reach comes before
the school committee for review.”

“Who is on the school committee?”

“There are four members—the principal, the assistant
principal, a representative of the workers in the school
(clerks, janitors) and the president of the student body.”

“So you, as president of the student executive, have &

chance to present the case of the student organization
before the school committee?” X inquired.
“Of course,” said he.

“Are you usually upheld

“Yes, usually, We try to make decisions that are with-
in reason.”
“Does the school committee have anything else to do
except to review your decisions?” was my next question.
“Surely,” he answered. “It plans and directs all of
the work of the school.”

“And you, a student, sit as a member of that com-
mittee?>
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“QOf course. We are going to school here. Is not the
school organized for the students?”

I changed the line of my questions. “Does not this
work take a great deal of your schoo} time?”

“Not so much,” was his answer. “We divide the work
among us, and the members of the student commitiee help
each other out, Then you must remember that we learn
a lot by this sort of thing.”

1 met President Forer for this interview in the students’®
room. Ttwas a small, well-kept social room under student
control. Tts care fell fo the committee on student club
work. ‘There was & business-like air about the room that
gave the impression that someone was taking an jnterest.

As for the student sub-committees, the Sopitary Comt-
mittee was responsible for seeing thet buildings and
grounds were kept in 2 sanitary and orderly condition.
The Sports Committee was responsible for school sports
and recreation. The students had a clubroom, & wall-
newspaper, and a reading-roomn, all of which came under
the control of the Club and Culture Committee.

Among the students of this school, 6 per cent were
Young Communists and 28 per cent were Pioneers. These
foﬁ}ls of student organization are classed in the Soviet
Union as “political.” They are encouraged among the
students, but they cannot be directed by teachers. The
Pioneers in this school were under the direction of &
Young Communist, who was & student in a local college.
In the United States he would be called 2 scout master.
.This Pioneer group was well organized and very active:

“What is a Pioneer?” I asked one of the older boys. He
replied :

“A pioneer is a student whose business it is to build &
new world,”

_Ten miles away, in another steel town (Dimitriersli) I
visited a school of about the same size, in which there was

a_threatened epidemic of scarlatina. There I had &

cvi;a:f{ce to see a very complete school-health system at



46 EDUCATION IN SOVIET RUSSIA

Special emphasis was laid in this school on the out-
lining of the course of study. The students took part in
making the outline. When it was completed, it was posted
in each room—s small book containing an outline of the
work for the next few weeks. The copies in the various
rooms seemed to have been thoroughly used.

Here, as in other Soviet elementary classes, the course
centered about the home, the town, the region, and the
activities that were going on there. In the upper years
of this school there were laboratories, one for each major
body of material.

¢Is this the Dalton Plan?” I asked the principal.

“No,” he answered, “we have abandoned the Dalton
Plan. It produced too much individualism by setting up
each student to do his own task, We want the students
to learn group work. That is what they will be called on
to practice when they get out into the world.”

Students who finished this school, at about fifteen years
of age, were supposed to understand the home, the family,
the neighborhood, the town, the district, the Soviet Union,
economic and political relations, and the chief current’
events of the world. This was the social side of their edu-
cation,

“That is one of the greatest differences between the old
school and the new,” the Principal told me. “I have spent
my whole life in the schools of this town, and I know
both systems well. Under the old system we dared not
talk politics. Under the present system every child is
supposed to have a thorough knowledge of the world he
lives in, with all of its economie, political and social re-
lations.”

The school was still in an experimental stage. “We
are working the whole problem out as hest we can,”® one
of the teachers explained. “We are not sure of anything
as yet, except that we are getting better results under
the present plan than we ever got under the old.”

Soviet students sing a great deal. There was a girls®
choir in the Dimitriersk school that did very fine work.

The students in this school were thoroughly organized
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as they were at Stalinov. They were responsible for disci-
pline, and took charge of the various details of the student
activities. They were also represented on the school ad-
Jninistration committee.

Fifteen per cent of the students at this school were
required to pay tuition. All children of workers or peas-
ants came free to the school, but the children of the shop-
keepers and other representatives of the business and pro-
fessional classes paid in proportion to their income. In
no case was the amount of tuition large.

At Rostov I visited the Pokrovsky Elementary School
with its eleven hundred students. In the higher grades,
the classes numbered about 25. The school was in a transi-
tion stage between the old system and the laboratory plan
for the upper years. Most of the work that I saw was
ordinary classroom work, but the method used was the
lsboratory method. The children worked in groups upon
problems that were prepared for a period of three months
in advance and posted up in the class rooms.

The sociological laboratory in this school was equipped

- with statistical and other publications, Some of the books
were dated 1925, and had just come from the press of the
State Printing House in Moscow. The equipment in this
laboratory was not extensive, but it was excellently or-
ganized for the use of the students.

Student organization was very thorough in this school.
Each class had a class committee of three. The committee
kept the record of a.ttendance, was responsible for the
class discipline, and, in collaboration with the teacher,
initiated the planmng of class work.

All members of class committees were members of the
student school committee. The total membership of the
committee was about 75. The student school committee
clected an executive committee of seven which was the
responsible body in charge of student affairs. There were
sub-committees on sanitation, on economic activities, on
sports and on student culture work. There was a school
organization of Pioneers. It had been recently organized,
and had about fifty members.
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This school, with its educational activities was in the
hands of a school committee, made up as follows:

Teachers voveuvvevesnrneans Ceecean. 87
Students (one from each group or class). 25
Parents’ organization ................ 3
From city council.......... N 1
Warkers in school........cooviuivn.t, 1
Pioneers in school. e .o .veiiveeenann.. 1
Young Communists ....... Cereeeiran 1
Central Labor Union.....c.ovavveunn. 1
Large factory near school............. 1
School Principal ......vviiiiiaa.., 1

Total covevrnronnanneenneans cess T2

This school committee met once a month. For working
efficiency it was divided into two sections, one dealing with
the work of the first four years, and the other dealing
with the work of the last three years.

Executive direction of the school was in the hands of a
school executive committee consisting of the principal, the
assistant principal, the secretary of the teaching staff,
the president of the student body and one representative
of the parents. This principle of representation and ad-
ministration was preserved throughout the Soviet Union.
In all of the schools that T visited there was a general and
rather numerous school committee meeting occasionally
and a small executive committee meeting frequently. 'The
school teaching staff always predominated in the latter
orgamzation,

One of the Moscow elementary schools, the Edison
School (named “Edison” because it specialized in elee-
tricity during the eighth and ninth years) had only 35
per cent of its pupils on the free list. The others paid
from 50 kopecks (25 cents) to 14 rubles a month, accord-
ing to the income of the parents. The school was located
in a district where many shop-keepers and professional
people lived. All children from this social group are ex-
pected to pay tuition.
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The complex method was used in only the first three
years of the Edison School. Then the laboratory plan
was substituted. It had been tried out for some time in
chemistry and physics. This year, for the first time, it
was introduced into sociology, mathematics and literature
classes,

I had a talk with the professor of chemistry about the
workings of the Dalton Plan. He shook his head doubt-
fully. “Perhaps,” said he, “if you could reduce the
classes to half their number it would be possible to pro-
cced on & basis where each child or group of children is
working on an individual problem. But that would mean
doubling our laboratory space, and we have mno extra
room.” He was keen and eager, but he did not see the
new scheme as a practicable one with his large classes.

Student organization in the school was very thorough.
Each class had its class committee and the school had a
general student committee and an executive committee.
The student president, Alexander Charitonov, was a boy of
fifteen from the seventh year class. No girl, he said, had
ever been elected to the office of student president, al-
though they were members of the executive committee. He
gave a very good account of the student activities in the
school. As elsewhere the student executive committee had
its chief difficulty with discipline. “But,” said he, “thus
far we have succeeded in handling all cases of discipline
that have come up this year. Not once have we been
forced to appeal to the faculty.” ,

The general school committee of this school consisted of

all the teachers (about 50); the school doctor; a repre-
sentative of the district Communist party organization;
a representative of the technical workers (janitors, clerks,
cte.) of the school; 12 students (three from each of the
four upper classes; and 15 representatives of the parents.
(This is the only instance I found where the number of
Parents on the school committee was larger than that of
the :;;ludents.) This school committee met about once a
month.
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School administration was carried on by a school ex-
ecutive committee consisting of : the director, the assistant
director, two teachers, one representative of the students
and one representative of the parents.

I might cite many more instances of schools which, with
minor variations, follow along these same general lines,
experimenting with subject matter that will relate the
children most thoroughly to the lives they have to live;
experimenting with methods of handling this subject mat-
ter that would permit the students to take part in its
selection, and that would give them a chance to do their
work in groups; experimenting with methods of student
organization; experimenting with the governing com-
mittees of schools. No two of the elementary schools that
I saw were exactly alike, and yet all of them were working
at the same problems, and in every one of them T found
that teachers and children were enjoying the work of
rounding out a new educational system.

Readers familiar with the work that is being done in the
best experimental schools of Germany, Switzerland, Eng-
land and the United States will exclaim that there is
little of novelty in any of this; that each one of these ex-
periments can be found somewhere outside the Soviet Re-~
public. Probably this is true, but elsewhere these experi-
ments are being carried on in a few isolated schools, with
specially picked students. Outside the Soviet Union, where
are such experiments being made with hundreds of thou-
sands of school children, taken, just as they come, from
their neighborhoods?

Every idea that I met with in the Soviet elementary
schools (with the possible exception of the forms of stu-
dent organization and of school governing committees), I
have met with in experimental schools elsewhere. But in
the Soviet Union the ideas are being tried out on whole
populations. From the experimental work that is now

being carried on around them, the new Soviet educational
system is growing up.



V. PROFESSIONAL SCHOOLS (HIGH SCHOOLS).

Professional schools are the second rung on the Soviet
educational ladder. By the time' the children finish the
elementary school, at fifteen or sixteen, they are expected
to pick out the lines of activity that they wish to follow.
Then, during the next two or three or four years, they
study and work along the line of this profession.

The professional schools are of three main classes: (1)
peasant schaols, in rural centres and villages, devoted to
the chief rural and village occupations; (2) city schools,
in industrial centres, taking up the professions that are
connected with indusiry, commerce, transport, education
and government: and (3) factory schools, organized in
connection with some productive enterprise, and training
the apprentices in that enterprise. In January, 1924, there
were 317,842 children in the professional schools, The
number is greater at the present time, as additional pro-
fessional schools were opened during 1924 and 1925.

Professional schools in the Soviet Union, with the ex-
ception of two cr three items, are very similar to the
agricultural and techmical high schools of the United
States. The exceptions are : (1) the practical work that
is required of the students during their school course;

(2) the work done in the factory schools, and (8) the
organization among the students, and the student rep-
resentation in the governing committees of the schools.

Vladikavkaz, a small city in the North Caucasus, had
five professional schools: a school of transport; an in-
dustrial schaol; an agricultural school; a pedagogical

school; 2 music school. Students entered these schools at
about fifteen or sixteen, and remained in them four or five
years. All were organized on the same general lines.
There were 180 students in the school of tranmsport,
taking a four year course. In addition to the regular
51
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academic work in mathematics, history, economics, chem-
istry, physics, and the like, each student was expected to
do two kinds of practical work; during the school term
he was assigned part time work in ihe railrond shops. I
saw a number of these studenis working on éar construc-
tion. They were doing the work that would be asmgt}cd
to an apprentice in & machine shop. After the completion
of their four years in the school, they were expected’ to
spend two apprentice years in the branch of railroading
along which they had been specializing. At the end of
this apprenticeship they were supposed to be technically
trained for that class of railroad work.

Students in the agricultural school were required to do
the same type of academic and of practical work. They
spent about eight months of the year in the school, and the
three summer months were spent on the farm.

The best equipped professional school that I saw in the
Soviet Union was the First Commercial Economic Tech-
nical School of Moscow. This school was under the wing
of the Moscow Board of Trade, and in addition to the
funds which it received from the educational authorities, it
was very generously subsidized by that organization. Be-
side a large and well-equipped building, the school had an
exceptionally fine commercial and industrial museum.

Students entered this school at about fifteen, after hav-
ing completed the labor school. They remained three or
four years.

The whole school was organized on the Dalton Plan.
In February, 1925, this plan had been introduced in all
courses except foreign languages. When I visited the
school in the fall of 1925, commercial arithmetic and book-
keeping were still taught on the old class-room basis. In
the remainder of the school the students were working at
tables which seated six or eight. The classes that I visited
seemed to be run on a very high level. The teacher was
nowhere offensively in evidence. Ordinarily he was work-
ing at a table with one of the student groups. Discipline

was excellent, but with no evidence of the exercise of au-~
thority.
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Dalton record methods were used. A very complete
card record was kept by students assigned to the task.
" The work was done in a four week cycle.

Students seemed to be very enthusiastic about the plan.
The teachers were far from having the same faith in it,
but they were glad to try it out. Certainly if it has any
virtue for the Soviet professional schools, it will be dem-
onstrated here. It will never have a more favorable test.

Students in this school were organized in each class, as
& student body, in trade unions and politically. Class
organization was simple. Each group of students had its
Tepresentative, and the representatives from the six groups
in the freshman class constitute a board responsible for
discipline and for the standards of student work. As
there were 1100 applicants for admission in the fall of
1925, and as only 222 were accepted, it was comparatively
easy to put pressure to bear on individual students to
maintain their standards of work. All Jocal cases of disci-
pline or of poor work were supposed to be handled locally
by these group and class representatives.

The entire student body was also organized, with an
executive committee of seven, an academic committee, a
culture committee, and a committee on economic activities.
The student body also selected its representatives on the
general school committee and on the school executive
committee,

Two trade unions had branches in the school: the com-
mercial workers and the food workers. All students be-
longed in one or the other of these unions, depending on
the line of work they were following in the school. Among
the 540 students in the school, there were 175 members
of the Young Communists,

The spirit in the school seemed to be excellent, and the
relations between the faculty members and the student

ody were intimate and easy. ‘This is one notable feature
of all Soviet schools, particularly above the elementary
schools, There is little or no formality in the contacts
between the faculty and the students. All are very close
to a basis of social equality.
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Factory schools are professional schools that are di-
rectly connected with some productive enterprise. They
take children of about 14 or 15—usually the appren-
tices in the factory—and train them for two, three or
four years. The students spend approximately half of
their time in the school and half in the factory.

Like the rabfac, the factory school was designed to
meet a special need for technical workers. Many 9f the
foreign technicians who were at work in Russian indus-
tries left Russia at the outbreak of the war, in 1914
Others, who were native born, sided with the business
classes and left after the Revolution. Great numbers.of
skilled workers were killed during the Civil War, which
was fought with particular bitterness in regions that were
strongly industrialized. Meanwhile, despite, all of thgse
losses, there had been an expansion of Soviet industrial
activity in some directions, and a revival in others, Wit‘h
a corresponding demand for skilled people. How was this
demand to be met? The ordinary processes of education
were too slow, so the Soviet authorities took two short-
cuts: on the one hand they sent workers directly from the
factories into the rabfacs for specialized technical train-
ing; on the other hand they took the boys and girls who
were entering industry as apprentices, and gave them a
technical training in factory schools.

Soviet factory schools were usually under the joint di-
rection of the educational authorities, the factory com-
mittee (of the workers), and the factory administration.
The educational authorities worked out the educational
principles and the course of study; the factory committee
and the factory administration supervised the work of the
school, and the factory provided the money for the sup-
port of the school. Frequently, the economic and technical
experts from the factory taught in the school.

Student bodies in the factory schools gemerally were
limited to the number of apprentices allowed for that par-
ticular trade. For example, in a factory school in a
Stalinov metal factory, there were 9380 students in the
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school, and 11,000 workers in the factory. The number
of apprentices in this factory was limited to 8 per cent of
the total numhber of workers; but “We are very short of
trained people here, and the demand for skilled workers is
growing. The factory management has decided, with the
consent of the factory committee, representing the work-
ers, how many additional trained persons will probably
be needed here in the next three or five years, and on this
basis, the number of students in the school has been fized.
The factory administration needs a reserve of trained
people, and everyone is agreed that this is the soundest
way to get it.” This was the explanation given by the
director of this Stalinov factory school.

Among the 930 students in this school, only 28 were
girls. Ages ranged from 14 to 18. The course was two
years for commercial students, three years for students
of metallurgy and four years for students of mechanies.

School work consisted of drawing, mathematies, eco-
nomics and science. Four hours of each day were spent
in the school and four hours in the factory. Class work
was carried on in the old-fashioned way. The laboratory
method of teaching academic work had not yet penetrated
this school.

During the year 1925 students were accepted only on
the provision that they had completed four years of the
elementary schools. During the previous year there were
no academic standards of admission. If the present plan
is carried out the requirement for the next year will be
five years in the elementary school. The standard will be
raised one year for each year that the school runs. Im
the course of two more years, therefore, no apprentice can
be accepted in this factory who has not completed the
equivalent of the whole seven years of the elementary
school, Thus a definite academic standard is being placed
behind industrial work,

Nearby, in a smaller industrial town, I visited a mine
school. Tt was operated on the same principle as & fac-
tory school, except that the students, all boys, were pre-
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paring for work in a mine, instead of in a factory. (In-
cidentally, so far as I remember, this is the only school
that I saw in the Soviet Uulon that was not co-educa-
tional.) )

An old machine shop, connected with a mine that had
been destroyed during the Civil War and never reopened,
had been rebuilt, in part. Some of the machinery had
been rehabilitated ; the teacher and the students had made
a planing machine for their wood-shop and a foot-power
hammer for their forge-shop. The machine shop was
well equipped with made-over machines.

Students spent three years in this school. During the
first year they worked four hours a day in the shops and
four hours in the class rooms. During the next two years,
they spent four hours a day in the mines, and four hours
in the class rooms. The shop work consisted, for the most
part, in meking iron and wood equipment needed about the
mine. There were few “exercises.” The whole plant was
conducted on an extremely practical basis,

Miners’ sons have first choice when there are any open-
ings at this school. The mine provided for the entire up-
keep of the school as 2 means of getting the necessary
number of skilled men ready for mine work,

The school director laughed about his home-made
equipment. “The whole place was tumbling down,” he
said. “We took it over and did what we could with it. It
was that or nothing. Thus far our standards are low.
We merely require the students to read and write and do
simple arithmetic, but before we get through with them,
they have o pretty good clementary knowledge of social
and natural science, beside their practicsl knowledge of
mine and machine technique.

“Year by year we are raising these standards,” he
went on. “It will be only a few years until every man
who enters this mine will be technically trained before he
goes to work, and will be at the same time well enough
educated to be 2 very useful citizen.”

Far more highly developed was the factory school con-
nected with the Red Qctober Candy Factory in Moscow.
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The proportion of student body to workers was much
smaller—four per cent of the total number of workers,
and the limit was rigidly maintained.

This factory school was organized in three depart-
ments: technology, mathematies and social science. _There
were six groups of students in the school when I visited it.
Each group clected 2 group bureau of three students
which was responsible for: the discipline of the group; the
care of the apparatus and materials used by the group;
and'for the preparation of materials and apparatus for
the coming lesson of the group.

The student-group organization was established to
facilitate the work of both students and teachers. It
familiarized the students with the materials and apparatus
that the group was using, and it relieved the teachers of
many of the details of laboratory work. 'This was im-
portant as a part of the teaching stafl of the school was
drawn from the research department of the factory.

When students went into the factory for their four
hours per day of factory work, they were directly under
the control of a foreman whose business it was to see that
the work of the apprentices was carried out according to
their educational program. I went through the facto
with this educational foreman. He was responsible to the
school staff, and not to the production department.

These student-apprentices started their factory work

in the first wage category. In this factory, those in the
first category received 18.72 rubles per month. By the
time they had finished the school, they were at least as
high as the sixth category. The school aimed to provide
2 training that would enable good students to go directly
nto the tenth category. (Highly skilled work.)

_Students in another Moscow factory school, connected
with the Trekhgornaia T

extile Factory included all of the
actory apprentices. 'This factory accepted as appren-
tices only those who were willing to take the factory
schoo_l course. There were 300 students in this school—
working under excellent conditions,

“The school has two aims,” said the Director. “Indus-
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trially we want to make a good worker. Socially, we
want to make good citizens and good communists of the
students. We therefore combine industrial theory and
practice with a thorough grounding in social science.”

The school gave a three year course. There were no
workshops in its equipment. All of the technical bench
training was given in the factory.

Another Mascow factory school, connected with the
Amo Automobile Factory, had an extensive shop equip-
ment, and some very good class rooms, organized on the
laboratory plan. The director of this school was a
woman, and a considerable number of girls were working
in the metal and wood shop with the boys. All factory
apprentices were required to attend this school for three
or four years,

The large electric equipment factory in Kharkov main-
tained a factory school, an evening two-year course for
technical training of its own workers, a school for illit~
erates, and a school for young children. I went out
alone to visit this factory, and when I got to the gate, X
asked for the factory school. The gateman directed me,
but I found myself in the school for young children. X
went into an office, got a new set of directions, and reached

the evening technical school. At the third attempt, I
reached the right school.

There were 860 students in this factory school—8 per
cent of the total number of workers. The basis of selec-
tion was: 50 per cent from among the children of workers
in this factory; 25 per cent from among children that
had done the work of the city schools, and 25 per cent
from the families of unemployed workers.

Students in the school were in the first wage category,
receiving 15.80 rubles per month, Their school course
was four years. At the end of that time they were usually
receiving from 40 to 45 rubles per month, plus a bonus
based on production. One third of the students were

girls. All were required to have the equivalent of the first
four years of the elementary schools.
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The school hegan in 1922 with 18 students. When I
saw it, there were 860 students and 18 teachers.

Positions in these factory schools are eagerly sought.
In the first place, all of the students receive enough for
the work they do in the factory to provide them with a
considerable part of their living. In the upper years of
the school, they are paid as much as unskilled workers
in the plant. By the time they have finished the school,
they are virtually guaranteed a place in the factory, and
at a wage well above the average of the plant. If they
display any aptitude they can soon become skilled workers.

From the standpoint of the factory, the factory schools
guaraniee an adequate supply of trained workers, whe have
received their practical work in the factory and who have
done their school work under its direction. Furthermore,
the factory school is a good selection point. The factory
workers and the factory administration both have a chance
to look over their future fellow workers while they are
being trained.

Students in the professional schools are between four-
teen and twenty. They are therefore in the same age
group as American high school students, But unlike
American high school students, they are not only expected
to handle school discipline, but to take a part in main-
taining the academic standing of the school body and to
participate in the administration of the school.

When I walked in, unannounced, to talk to one of the
teachers in the Red October Factory School, he greeted
me, spoke about the work his class was doing (in the

ecomposition of water) and then went with me into an-

other part of the school, leaving the class he was teach-
g without any comment.

h It was a group of husky

Jt:‘:en year old boys and girls, and I looked for trouble,

" In whose charge did you leave that class?” I asked
m,

(4% >
“In their own charge, of course,” said he.
“I's someone there responsible for the class?”
Certainly, each group has its responsible committee,
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We shall soon hear from them. It is time for school to
close.” . .

Before we had been talking five minutes this committee
came to announce to the teacher that the hour was up,
and to ask whether there was anything further for the
class to do that day. The teacher answered in the nega-
tive, and the committee went back and dismissed the class.

When I went to visit the First Commercial Economic
Technical School of Moscow I was taken into the office
of the principal. Later, he showed me through the school.
After I had been talking to him for about an hour, one of
the students came in, introduced himself as an oﬂicer. of
the student body, and asked me whether I would have time
to step into the student headquarters after I was through
talking with the principal. Of course I went.

The students had an excellent, well-equipped room.
There were thirty or forty members of the student body
in the room, and without any formality they began to ask
questions. First, they wished to know how American stu-
dents were organized and what kinds of activities were
carried on by these student organizations; second,
whether the Dalton Plan was a success in the United
States; third, whether there was any immediate prospect
of the United States recognizing the Soviet Republic, and
fourth, what the chances were for the development of a
radical tendency in the American labor movement.

"These students were organized in each group, as a
whole student body, in trade unions, and many of them
were members of political organizations. I asked the
student representatives with whom I talked whether there
was much interest among the students in these organiza-
tions. e assured me that there was, The assistant
director of the school who was standing by shook his
head: “The trouble is,” said he, “to get the students to
take an interest in anything else.”

This school was directed by a school committee made
up as follows: all the teachers (55) ; one student from each
class (18); a representative of the commercial trade
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union; g representative of the Board of Trade; a Tepre-
Sentative of the technical workers (janitors, clerks, ete,).
In the school. The executive committee of the school con-
Sisted of the principal, two assistants, a member of the
teaching staff, selected by the teachers, and a representa-
tive of the students.

The school committee of the "T'rekhgornaia Textile Fac-
tory School consisted of : the director; all of the teachers
(20) ; the five students who were members of the student
executive committee; an executive committee of three, who
are members of the school committee, selected by a com-
luittee composed of ome representative of each shift of
students in the factory; a representative of the factory
Inanagement ; a representative of the culture sub-commit-
tee of the workers’ factory committee; a representative of
the Young Communists. Thus the educational authorities
(who appoint the school director), the student body, the
productive side of the industry, the workers in the in-
dustry, and the political interests of the workers were
all represented in the school management.

At Stalinov the school committee of the factory school
Was made up in about the same way. On it were: the di-
rector; all of the teachers (30) 5 8 representatives of the
Students; a representative of the Communist Party; 2
Tepresentative of the Education Workers’ Union; a Tep-
Tesentative of the Central Labor Union: a representative
of the Young Communists ; a representative of the factory
Management, who in this case was an economic expert at-
tached to the factory, and three representatives of the
technical workers in the school. The director of the

school, who was the chajrman of this school committee,
Was appointed by the educational authorities.

Students in professional schools were frequently mem-

ers of some political or economic organization. For ex-
ample, in the class which entered the First Commercial-
Technical School of Moscow in the Fall of 1925 there
were 222 students: 90 boys and 182 girls. Eight of these
entering students were members of the Communist Party,
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and 104 were Young Communists. Many of the students
in this school also belonged to the trade unions that corre-
sponded to the professional work they were learning.

All students in the factory schools belonged to the
unions, At the electrical manufacturing plant in Kharkov,
all of the students in the factory school were members of
the Metal Workers’ Union. At the Trekhgornaia Textile
Factory in Moscow I was told that “the students become
members of the union when they enter the school.” At
each factory school that I visited there was a union organ-
ization corresponding with the work done in the factory
that supported the school. All such student members of
trade unions paid one per cent of their income as dues
to the union.

Professional school facilities are still very limited in the
Soviet Union. As far as buildings and equipment are con-
cerned, most of them cannot compare with the newer
agricultural and technical high schools of the United
States. Certain features of the Soviet professional schools
are worthy of note, however: (1) Their work is more
specialized, and is aimed more definitely at training the
students for some technical position. In the United
States many of the high schools train for college. 'The
Soviet professional schools train definitely for work. (2)
The laboratory method and the Dalton Plan have been
adopted very largely, and the indications are that this ten-
dency is on the increase. This is true in the factory
schools as well as in the regular professional schools.

(3) The factory schools, under their joint control, are a
guarantee of a very high standard of technical and social
training in the next generation of Soviet workers. €))
Through all of the professional schools the organization
of the student body, for the carrying on of student ac-
tivities, for the maintenance of discipline,
tion in school administration and for assistance in main-
taining the academic standards of the pupils, is quite
without parallel on any large scale in the United States,

for participa-



VI. HIGHER EDUCATIONAL INSTITUTIONS.

a. Hremer Trcawnicar Scmoons (Correess).

Higher technical schools are the third rung on the
Soviet educational ladder. With them must be included
the rabfacs, or workers’ faculties that have played so
large a part in the history of Soviet technical education.
There were 912 of these higher technical schools in the
Soviet Union in January, 1924, with a student body of
159,176. Rabfacs numbered 186, with 45,601 students,

Higher technical schools were divided into six main
groups: medicine, 66 schools; pedagogy, 881 schools;
agriculture, 152 schools; industry, 219 schools; econom-
ics and social science, 53 schools; music and art, 92
schools. During my stay in the Soviet Union I had an
excellent opportunity to visit a number of these institu-
tions, and to talk with directors, teachers, student offi-
cials and students. In many ways, the work being done
by these higher technical schools was as interesting as
anything that was going on in the Soviet educational
world, not because of what is taught, but rather because
of the way in which the teaching, and in fact the whole
administration of these institutions, is carried omn.

Physical equipment in the higher technical schools was
poor on the whole. Many of the buildings were out of
date, and badly in need of repair. As a rule the
laboratories were well equipped, and some of the libraries
were excellently stocked with books and with current
literature from all parts of the world.

“Lecturing” has been gradually abandoned in most of
the higher technical schools. All of them were using some
form of the laboratory system for their social science as
well as for their natural science. On several of them o
tutorial system was being tried out. Academic work gen-

erally scemed to be on a high level. Everywhere the stu-

dents meant business.
63
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A brief description of a higher technical school at
Stalinov will give some idea of the conditions under which
this branch of Soviet education is proceeding. This school
is located in the machine-industry and cosl centre of the
Donetz Basin,

There were about 250 students in the technical school
proper, about half of whom were taking work in mining,
and the other half in mechanical and electrical engineer-
ing. The school provided the edueational work, the living
quarters and a part of the food which the students
needed. It also allowed each student a. stipend of twenty-
five rubles a month,

1%11 American, accustomed to the atmosphere of the
ordinary college campus in New England or in the middle
West, has a queer feeling in this institution. He does not
get this feeling from the buildings or the equipment, which
are much like buildings and equipment in the United
States—not so elaborate, perhaps, but almost as up to
date. Any American college of three or four hundred
students would welcome these low, roomy buildings and
this wide campus,

The queer feeling came from the students themselves.
They were different,

. Stalinoy and the surrounding industrial region was en-
tirely in the hands of the workers, It was they who, indi-
rectly through their Government, and directly through
tdmr power o appoint students and to act on the govern-
1ng board of the school, controlled the institution. No sto-
dent could attend this schoo) unless he came with the

Tecommendation of some organization connected with the
lshor movement. As a matter of fact, most of the students
came with credentials from their trade unjons.

Refore entering the school a student must have worked
8t least ane year in some productive occupation. During

his school vacation he must devote at loast two months o
practical work in his chosen calling. The Stalinov Tech-
nical College Was @ {raining school for the directors of
working class industry

it v a o E-Qr 3 lip C 11 Ehc
. was wWoriers Cco g
I“Dst COH]p]CtC‘ Sense Of t}?(lt ierm.,
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Take, as an illustration, a student who had decided %o
become a mine technician. He worked at least one year in
or about the mine. Then, with a recommendation from
the Miners’ Union he applied for admission to the
College.

Under certain special circumstances he might be ad-
mitted to a training course that was connected with the
College, without having completed the work of the lower
school. Ordinarily, however, he had passed through an
elementary school and a professional school. Having
satisfied these requirements, the student was enrolled.

He took the regular work in mathematics, chemistry,
metallurgy, history, drawing, ete. In addition, he and
two or three of his fellow-students were assigned to one
of the mines in the neighborhood. In this mine they spend
at least one day in each week, and present a weekly report
on the mine. During the summer they spend at least two
months at this mine, and prepare an annual report on its
condition and its operations. Unless, for some reason,
they are transferred, these students spend three or four
years studying the mine, theoretically and practically.
When they have finished their work at the school they
spend a year or two in practical mine work. If, by that
time, they have demonstrated to the satisfaction of the
school authorities and of the mining authorities that they
are able to carry on the profession of mining engineer, they
are given certificates of proficiency.

The student who enters this school has another experi-
ence of quite a different sort in store. When he is ac-
cepted by the institution as a member of the student body
he becomes a member of a self-governing commonwealth.
The students are represented on all faculties in the propor-
tion of one student to two teachers; they participate in
the administration of the institution ; they are in complete
control of student discipline; they control, through student

committees, the housing and feeding of students, and the
burchase and distribution of supplies. In every sense, aca-
de“}“: and administrative, they are a part of the insti-
tution in which they are doing their work.

~
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Probably that is the chief reason why these students are
different from American students. Both in their studies
and in their college activities they are, in large part, the
masters of their own affairs. Already, while in college,
they ave going about the business of life.

Stalinov students are, on the average, only a very little
older than American college students. But among them
all there is not a single gentleman’s son, and, so far as one
may judge, not one who expects to become the father of
gentlemen. 'They are workers. They belong to the unions
that recommended them. Seventy per cent of them are
Communists. They have turned their faces away from
the past, and are building a new society.

Life is a struggle in the Stalinov College, The beds in
the big dormitory have straw mattresses resting on boards.
The food is plentiful, but very plain. It is served om
board tables and eaten from wooden benches. 'There are
few of the comforts and none of the lusuries of life. Still,
students and professors alike step out buoyantly. They

have entered, together, on a great adventure. Iife has a
meaning for them.

Yvenin

y g work in a similar school was going on in Khar-
ov,

ov, capital of the Ukraine. There the students came five
nights a week, from six until ten o’clock. 'The course
lasted four years. There were 436 men and 6 women in

this school. Most of the students were taking work in
mechanical or electrical engineering. No one could enter
the school wi

thout the recommendation of his trade union.
Those who complete the course are trained mechanical
speclalists.

All of the students in this Kharkov school were organ-
ized in their respective unions. In addition there was an
organization of all the students in the school, with an
executive committee, responsible for the conduct of student
affairs. The teachers in the school had a similay organ-
ization. Both of these organizations were represented on
a pedagogical committee that was responsible for the

methods of instruction. The commitice consisted of seven
teachers and three students,
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Some of the best class room work that I saw in the
Soviet Union was being done in this Profintern Technical
School. Every class room was a laboratory. This was
as true of social science as it was of chemistry. There
were tables (or benches) in these rooms, and the students
were at work in groups around the tables. There was not
a single class room with rows of seats, screwed to the
floor.

I entered a number of the class rooms unannounced. In
none of them did I find the teacher in evidence, Usually
he was sitting at a table with one of the student groups.
Lectures by the teacher and formal class room instruction
seemed to have disappeared completely, leaving the stu-
dents and teachers working together on common problems.

As an instance, the class in mechanical drawing was
studying the ellipse. The instructor had distributed to
each of the students a piece of pipe, a mechanical tool or
a plece of machinery on which an ellipse appeared. In
each case the students were measuring and computing the
ellipse and then making a drawing of the piece of metal
on which they were working. Not once in the school did I
encounter such & thing as a “class exercise.”

One left this school with a feeling that it belonged, not
to the board of education or to the state, but that it wasa
joint meeting place for students and teachers, all bent on
working out the same problems.

Across the Caucasus, i Tiflis, I visited an interestin_g
higher technical school in which there were 708 agri-
cultural students and 807 students in technology (1,228
men and 287 women). Before the Revolution there were
no higher technical schools in Tiflis, but only the Geor-
gian University, conducted in the Georgian language.

Students from business-class familics pay tuition in this
institution. About six-sevenths of the studenis werc on
the free list,

There was a general school committcee in control of the
school, consisting of 120 teachers, 40 rcpresentntn'c:s of
the students nnd five representatives of the trade unions.
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This general committee was supposed to meet three times
8 year,

}’i[‘he main divisions of the school, agriculture and fech~
nology, also had their group committees, consisting of the
professors, and one-quarter as many students. The group
committees met monthly.

Student organization began with the trade union. Each
student in the institution belonged to the trade uniom
corresponding to the line of his specialty. It was from
these occupational groups that students were clected to
the governing committees of the school.

Tiflis lies across the Caucasus from Moscow. Georgia
is a remote, and in many senses, an alien country, yet the
essential characteristics of the higher education in the
Transcancasian Federation were the same as those of the
Russian Federation. Readers will conclude, hastily, that
this was the result of pressure from Moscow. How then
explain the enthusiasm with which teachers and students
alike were taking hold of the new system? The real
answer seems to be that workers’ control of educational
institutions is a logical phase in the development of &
workers® republic.  When the republic reaches this phase,
the educational institutions follow as a matter of course.

Near Moscow there is an agricultural and mechanical
college with a student body of about 2,900. It is called
the T}miriazev Agricultural Academy.

This Academy, originally opened in 1861, has had a
checkered career. It was closed by the Government in

1894 because of the political demonstrations made by the
students. At the P

S the present moment it is probably the most
mportant agricultural school in the Soviet Union,

Timiriazev has three chief departments: agronomy,
agriculfural engineering and agricultural economics. It
aims to train directors for the Soviet Government farms,
loca‘I agriculfural experts and workers to take charge of
agricultural co-operatives. The course covers four years.

Lecturing has been abandoned in this institution. As
one of the deans put the matter: “We no longer have ex-
amination accidents. Students work in small groups un-
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der supervision, They are judged on what they accomplish
from dey to day, rather than on the old basis of a final
examination.”

“Subject commissions” were very fully worked out in
this institution. A subject commission is a joint com-
mittee of faculty members and students which is responsible
for planning the academic work of a course. In the
Academy there were twelve subject commissions: five in
the department of agronomy; four in the department of
agricultural engineering, and three in the department of
agricultural economics. In the last of these three depart-
ments the three subject commissions dealt with: the organ-
ization of agriculture; the organization of farming; agri-
cultural co-operation.

Each subject commission consisted of all the teachers
who worked in the department, together with one-half as
many students. The largest subject commission, in plant
cultivation, had 54 members,~—386 faculty members and 18
student members. The smallest subjeet commission had
22 members. The students on each subject commission
were selected by the students in that department.

Subject commissions met at least once in each fortnight.
They were responsible for carrying out the academic pro-
gram in their respective departments. When the plans
for a new course were first made, they went to the subjeet
commission for its approval. As the course developed, its
direction was determined by the subject commission.

Student organization in this institution was very
thorough. Six student trade union groups formed the
basis for student activity.

Trade Union  Young Communist
Union Members  Communists Party
1. Foodworkers ..... 173 34 45
2, Building ........ 326 31 84
8. Sogar v..oinennn 109 16 47
4, Miners ...ccovunns 135 7 23
5. Metalworkers .... 258 52 73
6. Land and Timber
Workers ....... 1,604 263 316

Total ....... 2,606 408 538
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Among the 2,900 students of the Academy about 300
were not members of trade unions. Most of these students
were non-wage workers from the villages.

Each one of the student trade union groups has its
organization, directed by an executive committee varying
with the size of the group. The Land and Forest Work-
ers had a committee of 14. All the others except the
building workers had committees of 5. The Building
Workers had a committee of 9. All six executive com-
mittees had an aggregate of 43 members.

Every six months the students of the Academy meet-
ing in their trade union groups elected a Delegate Body—
one delegate for each ten students. This made a total of
260 delegates.

The student general committee consisted of the 48 ex-
ecutive committee members, from the six trade union
groups, and the 260 delegates elected to the Delegate
Body. This student general committee met every three
months, and at its first meeting elected an executive com-
mittee of eleven members.

There were four sub-committees under the direction of
the student executive committee: (1) The economic, which
had charge of providing for the material wants of the
students. (2) The committee on club work, which had
general supervision over the social life and activities among

the students. (8) The academic committee, which worked
on the scienti

_ fic program, and considered questions of
method in academic work. (4) The organizing com-

mittee, whose business it was to see that the students got
into one or another of the student organizations. All
forms of student activity were

thus cent i
of an elected student committ centered in the hands

eel
So‘me. money came to the student executive from the
publishing activities in which it was engaged. The trade

unions also provided money for needy students. These
sums were handled through the student committees.

The president of the student executive committee, with
whom I hz}d a long talk, and who had all of this informa~-
tion at his finger-tips, gave a great deal of time to the
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direction of student activities. Other members of the
executive committee were also frequently called upon to do
committee work. For this work in connection with student
affairs, the members of the executive committee received
from 20 to 40 rubles per month, depending on the amount -
of time that they were called on to devote to the student
activities.

My visit to the Communist Pedagogical Institute in
Moscow was very impressive, I was received by a com-
mittee of four persons—two members of the faculty and
two members of the student body. I went to this school
to ask about methods in pedagogy, and my talk with the
committee was quite satisfactory. We discussed the suc-
cess attending the various teaching methods that were
being used in the Soviet schools, and I answered a number
of questions on American education. Then I turned to
the two students with the question:

“Why are you here?”
One replied for both: ¢“All of the students in this school

are prospective teachers, therefore they are all members
of the Educational Workers® Union. My colleague repre-
sents that organization of the student body. Beside their
union membership, the students in this institution are all
members, either of the Communist Party or of the Young
Communists, as all expect to do Communist educational
work. I represent the political organization of the stu-

dents.”
“Are you two always called in when visitors come to

the school?” I asked.

“Qf course, we represent the student body.”

The head of the pedagogical department of the school
spoke up. “When visitors come here,” said he, “they
usually go to the students first, and look us up later on.”

The general school committee consisted of 40 teach-
ers; 25 students, clected by the student body; the
Ppresident and secretary of the student execulive com-
mittee, and one representative each from the student trade
union group and the student Communist group. The
actual administration of the school was in the hands of an
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executive committee consisting of nine members,—seven
teachers, and the two student representatives from the
trade union and Communist groups.

There are other kinds of higher technical schools, and
there are many other things that might be said about these
particular institutions, but I have tried to indicate some
of the ways in which they differ most sharply from
American institutions of the same grade.

Another group of higher technical schools—the rab-
facs—were designed to take care of students coming
directly from the factory, and who have had no ade-
quate educational preparation for higher technical work.
The rabfacs were created to meet an emergency. They
will probably disappear as the emergency passes.

Students in rabfacs are mature people. All of them
have worked for their living, Many rabfacs refuse to
accept students who have not done at least three years
of work in industry.

Rabfacs operate on various bases. In some of them
the students do all of their school work by day. In
others the students continue on their jobs by day and
attend rabfac classes in the late afternoon and evening.
Some of the rabfacs combine both of these plans by hav-
mg the students attend evening classes for a part of the
course, and day classes for the remainder.,

Whatever the method of school organization, the pur-
pose of the rabfac is the same—to take men and women
dlrgcf.sly from the factories and give them a technical
training. Trade unions, or some other branch of the
labor movement, pick these students, and in many cases

support them during their school course.

The student who showed me through
. gh the rabfac at
Vladikavkaz had spent several Years in the United States

as a land and timber worker. In the rabfac he was study-
ing forestry. ’

“T did my best in the Unj
could never get a chance to
Every time I got a little m

ted States,” he said, “but I
start my educational work.
oney saved, I lost my job,
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and nothing ever came of my plans for a college course.
I started a correspondence course finally, and just as I
got well into it I was deported as an agitator. I left the
United States as ignorant as I entered it.”

“Do you agitate here? I asked him,

“Indeed I do,” he answered. “Every summer I go from
village to village and tell the peasants about the mew life
that is ahead of them if they will just reach out and grasp
it. That is one big difference between the United States
and the Soviet Union. There I was nearly alone. Here
my Union backs me. It helps me to come here to the
school and it helps me to carry on this propaganda among
the country-folk. A chap really cannot do this kind of
thing single handed. It goes much easier when he is backed
by an organization. I have found that out by bitter
experience.”

We opened the door of one of the class rooms. The
teacher paid no attention to us, but one of the students
in the class came out at once and asked us what we wanted.
We told him, and then I asked: “Why did you get up and
come out when we opened the door?”

“T am the chairman of the class committee,” answered
he. It is our business to see that things go smoothly in
the class. We take all such responsibility here.”

Every group in the rabfac had such an organization.
It was the disciplinary and administrative unit of student
life in the Vladikavkaz Rabfac.

This rabfac was a day school. Students came to it
from the surrounding towns and from the countryside.
It was located in an old newspaper office that had been
partly converted into school quarters, There were 150
students, divided into four main subjeet groups on the
Iaboratory plan. In pedagogy, there were four classes;
in technology, ome class; in biology, one class. Three-
quarters of these students were men; one-quarter were
women. Those students who were not sent by trade
unions were sent by village soviets, All spent from three

to four years in the school.
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The students lived in small groups of from three to
six. These living quarters were provided and controlled
by the students. {

School administration was carried on by an esecutive
committee consisting of the director of the school, one
representative of the students and one representative of
the faculty. The general school committee was made up
of the director, six teachers, six students and six repre-
sentatives of the local trade unions and political organiza-
tions.

In the whole region known as North Caucasus, there
were nine rabfacs. Seven were day schools and two were
evening schools.

Baku—the centre of the oil industry—had five rabfacs.
There was one central institution in the city, and four
others in the neighboring industrial towns. The central
school was particularly well housed and equipped.

There were four rabfacs in Tiflis conducted in four
different languages to mect the needs of the Georgian,
Armenian, Turkish and Russian workers in the city. In
Transcaucasia the language problem is particularly acute
because of the great variety of nationalities and dialects.
'1.‘hc. Sovict authorities are meeting the problem by estab-
lishing schools that use the language of the local popula-
tion. Where there are several languages, as in Tiflis,
several schools are established.

The rabfac that I visited in Rostov was a large day
school with 680 students. There was a night rabfac in
the snme building with a student body of 180. A quarter
of the day students and a fifth of the evening students
were women. Ninety percent of the studests in this
mnstitulion were supported, in whole or in part, by the
unions that had sent them there. As a number of these
students were mature men with families, the problem %f
support frequently extended to the family as well as to
the student.

All work in the Rostov Rabfac was organized on the
Inboratory plan. I saw some excellent class work and
tenching in this school. The administrative control of the



HIGHER EDUCATIONAL INSTITUTIONS 75

schoo'l "vas in the hands of an executive committee of five:
the dn"ec’cor, two members of the faculty and two repre-
sentatives of the students.

Student organization was thorough. The students
Were organized in their respective unions: metal, land and
timber, building, wood-working, railroad, mines, educa-
tion, The Young Communists also had an organization.
There was a general school organization of all the stu-
dents, with an executive committee of nine, selected for a
year, and sub-committees on academic work, co-opera-
tion, health, sanitarium care, food, domicile.

Educationally each rabfac represents the organized
effort of a picked group of young workers to get a tech-
nical training. Economically, each is a self-governing,
co-operative group of workers most of whom believe in the
practicability of some form of communism, and who, in
the course of getting an education, are prepared to prac-

tiee its simpler precepts. .
Students from Soviet professional schools go directly

into industry. They have had a preparation designed
to make them competent workers, A few, who seem to
have unusual qualifications, go on into the higher tech-
nica] schools, where they receive a training that is designed
0 make them competent technicians and managers.

b. UxIVERSITIES.

Soviet “universities” are really specialized higher tech-
nical schools, each operating in a designated field. Under
the Soviet educational system, as it is developing, the
university is not the highest stage of the educational struc-
ture, and in the old sense of a university as a collection of
co'lleges, the Soviet universities are not universities at all.

There is a bad tradition of university life in the Sovict
Union, Like other institutions of the old regime, uni-
versities are thought of as parts of & socinl system ihat is
passing. The old Russian university was designed lo
meet the needs of the sons and daughters of the aristoc-
reey and of the richer business men, Both classes have
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practically disappeared from the Soviet Union, and in
their places are the peasants and workers, with a different
set of educational needs.

The Ukranian Educational Workers, in a special sup-
plement to their paper, The People’s Teacher (Khar-
kov, 1925, p. 13), state the matter in this way: “The old
ladder of successive steps (primary school, secondary
school and higher schools) created by the bourgeoisie,—
which distinguished: the school for themselves (the higher
school), for their valets and allies (secondary school)
and for the people (primary school) does not fit into our
system. The limits of instruction are determined by the
desired degree of qualification. The mechanical order of
succession has been replaced by a succession according
to specialization. And just as in industry we have workers
‘of the line,” and specialists who organize production,
the system of public instruction has its mass schools, its
.schools for specialists and its schools for organizers.”

Prior to the Revolution, the sons and daughters of the
ruling class went to the universities, in many cases, for
the same reason that many of the sons of well-to-do folks
in England and the United States go to the universities—
becsmse it was the thing to do.
their social circle were going and they had little choice.

Soviet social organization has dispensed with this lei-
sure class attitude toward higher education by dispensing
with the leisure class. Tt has thus eliminated that part
of the former student body which went to the universities
beca.use of .t!le social advantages connected with a uni-
versity training. The students who are left in the insti-
Z;?é’iiiyf’f higher learning are preparing for some

Beside the sons and daughters of gentlemen, there were

tfvc:) groups of students in the Pre-revolutionary univer-
sities. Ox.le group came for professional training—med-
icine, engineering. The other group came for advanced
work in science, philosophy, or some other field of learn-
ing, These two groups are being taken care of, under the

Other young people in
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Soviet educational system, by institutions that are in
many cases wholly separated from the universities. The
students who desire professional training go to higher
technical schools. The students who are looking for re-
search work go to the institutes. Such developments de-
Prive the universities of much of their old field. ’

+ Such developments seem strange, at first sight. When
“the elimination of the university from the educational
system™ was first broached to me by a Soviet educator, 1
was a little shocked. The idea had never occurred to me.
But he explained it in this way:

“Universities in the old sense are really anomalies in
the modern world. They originated at a time when the
knowledge that was taught in school could all be found
in books. There were no laboratories, except the work-
rooms of the alchemists, and they were in greater or less
disrepute. At such a time it was quite practicable to
centre the theological, legal, philosophical and other uni-
versity courses under one roof, and to have professors
and students live and study and talk there together.

“Then there was a period of transition—the period of
the introduction of sclence into the universities. Chem-
istry and physics, mechanics, geology, biology came, one
by one, to take their places beside the old elass rooms.
In a very real sense, they came to take the places of the
old class rooms, since all of the students of specialties
were now working in their special laboratories, leaving the
strictly class room work for the students of classics.

“Most of the Russian universities were built and equip-
Ped during this second period, and as you visit them, you
will observe that they have excellent laboratories, and in
some cases, exceptionally equipped ones.”

This was true. Some of the equipment in the chemistry
and physieal departments of the Russian higher schools
was as good as anything that I ever saw in an American
university.

That second period in the life of modern universities
passed very quickly., RBefore the World War, in Ger-
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many, and particularly in the United States, a new type
of university work was developing,—in the industries
themselves. My informant said:

It was idle for a university to try maintaining an elec-
trical laboratory side by side with a well-equipped elec-
trical plant. The electrical plant was itself a laboratory,
and the theoretical work that it needed was done on its
own premises, by its own experts. Sometimes these were
university men. More often they were giving their whole
time to the work of improving the industry. What folly
to duplicate the electrical plant when the students from
the university department of electrical engineering could
do their practical work in the plant.

“For the last thirty years, in the great industrial centres
of the West, universities have been sending their students
of mechanics into mechanical plants, just as they sent
their students of medicine into hospitals. Specialization,
and the very rapid development in various mechanical
filds made this inevitable.

“We, here in the Soviet Union, have realized this trend,
and we have carried the process one step farther. Since
1t is impossible to put all of the study and research work
into four walls, why try to do it? Since study and re-
search are being carried on in connection with all of the
more important institutions, why not have the students go
wl:‘cre the study and the research are being carried on?

“If wedesire to make an investigation of serums and vac-
cines, we organize an institute, appoint a stafl, provide
quarters and have the work carried on under the direction
of the health department. A student interested to be-

come a specialist in this field of public health could

scarcely do better than be ice i
searcely come an a ice in such an
mstitute. pprent n

“Every great industrial plant has its department of
research and investigation, Students who are interested
1o pursuc that line of inquiry belong there. Of course
their mzrk should be dirccted, just as the work of cvery
apprentice should be directed. ~ But their work-place, as
apprentices, is the industry rather than n college campus.
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“You began this in the West, with your Pasteur Insti-
tutes and Rockefeller Institutes. But they were excep-
tional. You still cling to the old forms of educational
institutions because you still live in the old society. We
live in the new society, and we are therefore creating new
forms.

“We feel that it is neither possible nor desirable to
centre all learning and all research at one point—the uni-
versity. The learning must be done at the point where
the work is being done—mining engineers must study in
the mines, and hydraulic engineers in hydraulic plants.
We are creating special higher schools at the points where
specialized activities are in progress, and our students
spend a good share of their time at work in the specialized
plants. Since the work of the world cannot all be done
at one point, we regard it as unreasonable to suppose
that all of the apprenticeship for life’s activities can be
centred at one point.”

There are still universities in the Soviet Union, partic-
ularly in the old centres of population, but their tone has
changed with the changing complexion of the student body.
The First University at Moscow has about 9,000 students,
organized as in the other higher schools. About 7,000 of
them are organized in eight trade union groups: health
workers, education workers, chemical workers, land and
forest workers, workers in trades, metal workers, miners

and railroad workers. Fach one of these student unions
has its own organization. Each union selects one delegate
for every fifteen members. The delegates, meeting to-
gether, constitute the student delegate organization, which
is in control of all student affairs in the university. Its
executive functions are performed by a committee of fif-
‘teen, chosen by the delegate body. Seven of the fifteen
executive committee members give a large part of their
time to the various student activities, and by way of com-
pensation they are paid from 80 to 40 rubles a month,

Every faculty in the University has its program com-
mission consisting of faculty members who give the courses
and half as many students, clected by the student body in
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that particular department. Work is planned, supervised
and directed by these program commissions.

About 45 per cent of the students in the First Uni-
versity receive stipends that average 28 rubles a month.

1 obtained this information from one of the members of
the student executive committee and from representatives
of the University administration. The students seemed
to play much the same role here that they did in other
higher technical schools.

Another university that I visited in Moscow was the
University of Tastern Culture, organized directly under
the Central Executive Committee of the Soviet Union, The
University aims to “prepare highly trained apd skilled
Marxists, who can do the work of the Communist Party,
and other work that the Party directs,” The University
is therefore a part of the organized educational work cax-
ried on by the Communist Party.

Students were accepted from all parts of the Soviet
Union. Since the work was specialized along the line of
Eastern culture, most of the stndents came from the
eastern portions of the Union. They took courses in
economics, philosophy, history, social development, polit-
ical theory and organization, and the Jike.

Educati’onal method in the University of Eastern Cul-
ture was in o stage of transition, Some of the depart-

ments were working on the seminary plan, some on the
Iabora.tory' plan. Under the seminary plan, students were
orgamized in class groups of 25 or 80, each member of the
class selected a topic (or had one assigned) and then made
a report on it to his seminar. Under the laboratory plan,
the students worked in groups on group topics. At the
time of my visit, there was no general agreement in the
institutions as to which was the better mgthod.

“We are still working on that question of method,” the
assistant ‘dlrec’cor of the institution told me. “We are in .
an _experimental stage, and are trying out a number of
different ways of getting our work done. When we are

convinced what method is best, w . 0
in the institution,” » we shall adopt it generally
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The course is for three years. Students select the de-
partment in which they wish to work and they then have
their general line of study mapped out by the subject
commissions.

Student organization in this institute was different from
that in most of the other institutions of higher education
that I visited. All of the members of the University—
teachers, students and technical workers were eligible to
join a labor commune. Membership was practically
obligatory for the students and optional with the others.
The labor commune elected an executive committee of nine
members, all of them members of the student body. The
members of the faculty might be called in as experts or as
advisers, but they were not members of the executive.

Labor commune activities were subdivided into the fol-
lowing departments:

1. Economics,—having charge of the clothing, feeding

and equipping of the students.

2. Pedagogical and educational,—having charge of the
general educational policy, the standards of student
work, ete. Its activities were directed by a ped-
agogical council.

3. Medical and sanitary,—having charge of physical
culture work, and of the health of the students.

4. A comrade court in which all matters of discipline
were handled.

5. An administrative department having charge of the
machinery of student organization.

6. A bureau of mutual aid to see that students were
properly provided with necessaries.

7. A sub-committee of eight in charge of the care of
student families.

Like the.students in the Institute of Red Professors,
the student body in the University of Eastern Culture was
made up of mature people who were convinced that a new
social order was possible, and although they represented
various nationalistic and racial groups, they were all
joined together in a mutual benefit association as an effec-
tive demonstration of the way in which peoples from dif-
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ferent parts of the world and of different human types
could get on together.

While the labor commune in this institution was not
giving perfect satisfaction, there seemed to be a g_'cncml
fecling that it was a start in the right dircetion. Like the
organization of the pedagogical department of the insti-
tution, student organization was in an experimental stage.
The student body, like the faculty, was looking for a bet-
ter way to achieve the ends that they desired to rench.

Universities, in the old sense of collections of faculties,
representing all of the departments of human knowledge,
are being rapidly replaced in the Sovict Union. They
persist in the older centres, but as the new ecdu-
cational life is organized higher technical schools are being
established for ecach ficld of knowledge and of activity.
These schools are being located at the points where
practical contact with the various lines of special
activity is most possible,—mine schools near mines;
schools of clectrical engineering near electrical industries;;
transport schools at shipping centres, and so on. This
specialization of higher education leaves o specialized field
for the university. It provides certain forms of training,
particularly in the fields of social science, that are needed

gyldhighly specialized workers in diplomatic and other
elds,

c. Instrrures.

Institutes are the fourth rung of the Soviet educational
ladde:f: elementary schools; professional schools; higher
technical schools (and universities), institutes. A higher
technical school exists to train technicians and managers
1n some designated field. An institute is a centre of what
would be called graduate work in the United States,

Soviet institutes are designed to meet three specific
needs: the technical training of the leaders of Soviet eco-
nomic, political and social activity ; the training of teach-
ers for higher technical schools and universities ; the study
of technical problems in all fields of human knowledge by
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the laboratory method. For the most part, they are
centres of research rather than of teaching.

Soviet authorities create an institute wherever they meet
a unit problem. This is true of the social sciences as it is
of the natural sciences. At present the institutes of nat-
ural science in the Soviet Union outnumber the institutes
of social science. The largest single institute in the Re-
public is the Pavlov Institute at Leningrad, which is car-
rying on psychological research. With the exception of
the Pasteur Institute and the Rockefeller Institute, this is
probably the best equipped institution of its kind in the
world.

At the time of the 200th anniversary of the Russian
Academy of Sciences, in the summer of 1925, a list of the
institutes in Moscow was printed. Beside the libraries,
museums and galleries of the city, this list included: the
State Institute of FElectrotechnies; the Central Aero-
Hydrodynamic Institute; the Thermotechnical Institute;
the Scientific Chemlco—Pharmaceutxcal Institute; the Insti-
tute of Biological Physics ; the State Scientific Institute of
Public Health; the Imstitute for the Control of Serums
and Vaccines ; the Institute of the Physiology of Feeding;
the Microbiological Institute; the Tropical Institute; the
Institute of Sanitation and Hygiene; the Bio-chemical
Institute; the Institute of Experimental Biology; the
State Institute of Tuberculosis; the State Institute of
Social Hygiene, etc. There was undoubtedly some over-
lapping in the work of these institutes, but the aim was
to have each institute deal with a special problem.

While I was in Moscow I had a chance to talk with
some of the men and women who were organizing insti-
tutes of social science. One such group was working out
an Institute of Agrarian Economics under the Department
of Agriculture. The Assistant to the Secretary of Agri-
culture was at the head of this Institute; it had an exec-

utive board of seven members, all of whom were experts
in agricultural economics. The Institute was founded to
make & study of the relations and of the necessary eco-
nomic adjustments between the life of the rural, agri-
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cultural population and of the urban, industrial popula-
tion.

Economic relations between farmers and city workers
are as strained and as unsatisfactory in the Soviet Union
as they are in the United States—probably more strained
because of the backwardness of Soviet agricultural meth-
ods. The two groups work on different economic levels.
The farmer uses hand tools and animal power. The city
industrial worker uses machine tools and mechanical
power. The result is a bafling maladjustment. Nowhere
in the world has this difficulty been met. Everywhere it
demands a solution. The Institute of Agrarian Econom-
ies was organized to study the problem and to find the
answer.

A building had been set aside for the use of this Insti-
tuf.e, a staff of experts had been appointed ; a library was
being c.ollected, consisting of books, magazines and docu-
ments in Russian and in the principal languages of the
West ; the chief papers of agricultural economics from all
parts of the world were being subseribed for; s plan of
study was being outlined, and the work of the Institute
was well under way.

During the time that I was in Moscow, this Institute
was actually in the make, and I could not help feeling
how like & military campaign the whole thing was being
h&ndled._ The best of equipment and materials; the best
men available; plenty of funds—all were put at the dis-
posal of the enterprise, No European king ever entered
upon a scheme of conquest with more zest and with more

willingness to spend time and money in the attempt. But
this was a conquest in the realm of economics,—a scien-
tific conquest,

to which the best min i
wealth of the country were being de?ritzg.d ]g‘-e x:au? 111;11:
scientific organization of man’s effort to subjugate nature
a.n-c;L to (})lrga.nize society.,

nother institute in the field of social scie
what farther advanced in its organization, wasni?;,e ;grsn;;:
tute of World Economics and Politics, founded in April
1925, under the auspices of the Communisg Academy:
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The purpose of this Institute was to collect and publish
information bearing upon the major world economic and
political relations. The exact program was being worked
out by the staff of the Institute while X was in Moscow,

This Institute was directly under the Communist
Academy, which is “the highest organ of scientific investi-

gation in the Republic.” The Council of the Communist
Academy had appointed a Director for the Institute, a
Secretary and an executive board of scientists who were
experts in this general field.

Such was the executive group responsible for the work
of the Institute. It was given a large building, renovated
and equipped for the purpose. It had secured an initial
library of about half a million volumes. The Imstitute
subscribed to 60 daily papers from the principal cap-
itals of the world ; to 130 economic and social science jour-
nals; to the Babson Statistical Service; to the Harvard
Business Service ; it had the Bulletins of the United States
Federal Reserve Board on file, and much other similar
material, that was arranged, cataloged, and accessible,

Up to the time that I left Moscow, the staff of this
Institute consisted of only eight experts., Others were
under consideration.

Any person wishing to join the stafl submitted cre-
dentials to the executive board, consisting of the work
that the applicant had done in the field of social science—
studies made, articles or books published, ete. If they
proved satisfactory the applicant was placed on the staff
at a salary of from 150 to 200 rubles per month. (The
highest officers in the Government received 192 rubles per
month ; an engineering expert received from 150 rubles to
300 rubles per month.)

The staff outlived the work to be done by each of its
members, in connection with a general plan approved by
the executive board. Reports were made on this work at
Stafl meetings. When one unit of research work was
completed by a member of the staff, it was submitted for
approval to the stafl, and if passed by them, to the Exec-
utive Committce of the Institute. 'The work was then pub-
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lished in a monograph, and the writer received a regular
fee of 100 rubles for each 16 printed pages of the study.

A journsal, Les Annales Internationales, was also pub-
lished by the Institute. To this journal, the members of
the staff and other specialists contributed, and were paid
at the rate of 100 rubles per 16 printed pages.

There was no teaching work of any kind com}ected
with this Institute. It carried on only research. Said the
Secretary: “We are working out an important serles of
economic and political problems, That is our subject
matter. On the question of method we are trying to devise
a plan that will give liberty to scientific workers and elas-
tcity to scientific work, at the same time that 1t co-
ordinates the activities of those working in the same field,
and offers them an outlet for the results of their study.
Our Institute is a little republic, studying world social
science,”

A third Moscow Institute dealing with problems in the
field of social science was the Marx-Engels Institute
under the direction of the Marxian economist D.
Riazanov. This Institute, organized by the Central Bx-
ecutive Committee of the Soviet Union, was making a
collection of the material and literature bearing on
Marxian economics and philosophy. At the same time it
was planning a complete published collection of all the
works of Marx and Engels. A complete edition of the
works of Plekhanov, the Russian Marxian scholar, was
being issued by the Institute. Twenty volumes of this
set had already appeared.

The Institute was well housed, and its quarters were
being enlarged. Its library had reached considerable
proportions. It had what is probably the finest collection
of first editions of Marxian writings that exists anywhere
in the world. Its reading room was very well equipped, and
stocked with current economic literature from all parts of
the world and in all of the chief languages. Experts were
at work, in various departments,—some natives of the
Soviet Union, some natives of other countries, some Com-
munists and some non-Communists,—doing various pieces
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of research in connection with the publications of the
Institute. I have never been in an institution of social
science research where the facilities seemed to be better,
and where the atmosphere was more scholarly and con-
ducive to good results.

These three institutes that I have briefly described were
all devoted exclusively to research. Another institute that
I visited in Moscow, the Institute of Red Professors, was
& training school for teachers in the more advanced social
science institutions and departments.

The Institute of Red Professors specialized in the train-
ing of teachers in economics, history, philosophy and polit-
ical science. Students who were candidates for admission
to this Institute presented a thesis on some problem in
social science: “Marx and Ricardo,” “American-English
Diplomatic Relations,”” “The Influence of Foreign Capital
in Russia,” were some of the topics discussed. If the
thesis was accepted, the student took four examinations:
political economy, philosophy, history of the West, and
Russian history. These examinations successfully passed,
and the student was ready for his three year course in
the Institute.

When I reached the Institute, the Secretary, Maria
Dodonova, asked me to wait a few moments, while she
sent for one of the students. When he came, she intro-
duced him as the chairman of the student pedagogical
committee. “He will answer your questions,” she said.

We three sat together, I asking, the student answering,
and occasionally referring to the Secretary for details.
Most of the answers he knew, however, and in abundant
detail.

Students in the Imstitute were generally Communists,
he told me. All were expected to be able to handle at
least two foreign languages. We held this interview in
English.

Academic work in the Institute was divided into six
groups: political economy; Russian history; history of
the West ; philosophy; jurisprudence; co-operation. Stu-
dents picked the groups with which they wished to be con-
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nected, and were expected to do two pieces of resezu.'ch
work per year during each of the first two years. During
the third year each student prepared a thesis, which had
to be good enough for publication.

All academic work was done in seminars. There were
twelve such seminars in the first year class, twelve in
the second year class and six in the third year class. Each
seminar selected its own teacher, who might or might not
be on the regular faculty of the Institute. This year one
of the seminars desired to study the Social Democratic
Party of Germany. Since no member of the regular fac-
ulty was an authority on this subject, the seminar called
in a man from outside the Institute. In such cases the
administrative board of the Institute must pass on the
qualifications of the desired teacher.

Seminars were small—twelve, fifteen or eighteen persons.
Themes were typed and distributed in advance of the
session at which they were to be presented. All were
specialized and technical. For example, a student who
was working in the economic group during the first year
was required to cover the theory of wealth and distribution
and the history of political economy. During the second
year, he worked on money and credit and markets and
crises. For his third year’s work he selected a thesis
theme. - by

Each year about thirty per cent'of the graduating
class was pitked by the student organizations, confirmed
by the administration of the Institute, and sent for a year
of study to some Western country. Expenses were met
by the Institute. All students during their residence in
the Institute received 130 rubles per month.

Students were therefore in the pay of the Institute.
During their three year course, and as a part of their
work, they were required: (1) To teach workers in a fac-
tory for at least four hours per weck throughout the
three years. This kept the students in constant touch
with the workers. (2) To teach, during their first year,
not less than six hours per week, in some elementary school,
{igmc factory school or some rabfac. This gave the
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necessary training in pedagogy. (8) In the second and
third years, this teaching must be done in some higher
technical school or university. This provided contact with
the highest educational work of the Soviet Union. The
three year course was therefore a combination of theo-
retical study and research, with practical pedagogy.

All students belonged, of course, to the Education
Workers’ Union, since all were preparing for educational
work. They were also organized administratively and
pedagogically.

Each of the thirty seminars had a secretary. These
thirty secretaries, with one of their number selected as
chairman, made up the student administrative body of the
Institute.

Students in each of the six general courses (political
economy, Russian histery, philosophy, ete.) chose a dean.
The six deans, with one of their number, selected as chair-
man, made up the student pedagogical body of the school.
The student who was giving me the interview was chair-
man of the board of deans.

All course outlines and proposals for courses go first
to this board of decans, composed entirely of student rep-
resentatives. If they are acceptable they are passed on to
the administrative committee of the Institute for ap-
proval. All proposals involving questions of an academic
or pedagogical character, whether they come from stu- -
dents or from faculty members, must first receive the sane-
tion of the board of deans.

The administrative body of the Institute consists of the
Director, the Secretary, three members of the faculty, and
two students,—the chairman of the student administrative
body, and the chairman of the board of decans.

Readers who know graduate schools in the leading uni-
versities of the United States can imagine the feelings of
astonishment with which I confronted such an academic
organization. In an American graduate school the faculty
is in complete control (except for the veto of the board of
trustees) ; the courses are offered and approved by the
faculty, and the students take them or leave them as they
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like. Here students and faculty were working together,
with the students carrying a large share of the responsi-
bility for the academic and administrative work of the
institution.

The matter is easily explainable. First, the entire Sov-
jet educational system is on a foundation of administra-
tive and pedagogical self-government. Second, some 'of
the ablest of the younger men and women in the Soviet
Union are taking work in these higher educational institu-
tions, and it is their wish that they should carry part of
the responsibility for the institutions with which they are
connected.

The man who was relating these facts to me in such
careful detail was perhaps thirty years of age. As chair-
man of the student pedagogical orgsnization he knew his
business thoroughly.

“Tell me,” I asked, “how you got into this institution?”

“From the army,” said he. “Eighty per cent of the
students now in the Institute were in the army during the
Civil War.”

“How did you get into the army?”

“I was o student of history when the World War broke
out. After the Revolution, for three years, I was a polit-
ical representative of the Communist Party in the army.
T.her’t’the Civil War came, and I went into the active ser-
vice.

“Why did you leave the army? I asked.

“My interests do not lic in the ficld of military activity,”
he answered. “As soon as the Civil War was over, I got
a Jeave of absence and came here”?

“YVhat was your position in the army?

“A commandant,” he answered. (‘That term is used
for all Soviet army officers above the rank of major.)

“How many men did you command?**

“Thirty-six thousand,” he said quite simply.

“Then you were o brigadier general, or something of the
sort?”

“As to that I do not know,” he said.

such distinctions in the Red Army.”

\
'Y

“We do not have
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“And now you are studying to be a teacher of eco-
nomies ?*

“Exactly, That is where my real interest lies, and it is
in that field that we will do our real work.

He shook hands and went about his business, I took
my leave of the Secretary and came away realizing that
when brigadier generals go as students into pedagogical
institutions, the standards of institutional life may easily
be raised.

Such is the work that was going on in some of the Sov-
let institutes that I visited. I have described only the
institutes in the field of social science. If a representative
of the physical sciences could make a study of the insti-
tues covering that field, he might come away with an
equally interesting picture. As to that I cannot be sure.
I can report only on the field that I know,

Generally speaking, the institutes in the field of natural
science are older, larger, and more mature than those in
the social science field. They had their beginnings long
before the Revolution. 'The social science institutes were
impossible then.

Institutes are organized directly under some department
of the government, like the health department, or else they
are part of the scientific work carried on by some scientific
organization, such as the Academy of Sciences at Lenin-
grad or the Communist Academy at Moscow. The latter
includes, at present, three institutes, and a number of
sections and departments. One of these institutes is the
Institute of World Politics and Economics; a second is
the Institute of Soviet Laws and the Form of the Soviet
State; the third is a Neurological Institute. Among the
sections of the Academy there is one on Art and Litera-
ture; one on the General Theory of Law and Jurisprudence

(this section publishes a law encyclopedia) ; an Agrarian
section, and a section on Scientific Methodology. The
Academy is issuing a Soviet Encyclopedia that will appear
in about 40 volumes. It alse passes on the program of
scientific work carried on by all of its institutes and sec-
tions.
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This js organized scientific research, in all of the de-
partments of human knowledge. As yet it 1s .sgarcely
begun. Many of the institutes are new. Pacilities are
limited. The work has been held up through lack of funds,
and through the destruction wrought by war and famine,
but the trend is unmistakable. These people are taking
science seriously. There will be a revision of programs
and a grest deal of readjustment and shifting of fields of

work, but in the main, these propositions will evidently
be followed :

(1) Foreachimp ant problem that arises there must
be an institute, equipped with the necessary build-
ing, library, laboratory, and other facilities.

(2) The staff of this institute must consist of experts
in the field—the best that ecan be found in the world,
without relation to their political or social opinions.

(8) Each problem must be studied as a scientific and
not as a Russian problem. Therefore the research
must include work, not only in the Soviet Union,
but wherever the problem appears.

(4) The solution of any scientific problem, and there-
fore the work of each institute, consists in .contri-
butions that will enable the members of the human
race to make a better adjustment to their environ-
ment.

(8) Institutes are institutions in which trained special-
ists do their work, and in which apprentices learn
to do the work of trained specialists. Their main
function, however, is research and not teaching,.

Many of the ablest men and women in the Soviet Union
are already at work in the institutes. Experts are coming
in from other countries to make their contribution. 'The
most promising of the students in the higher technical
schools are being added to the institute staffs. By such
means, science is conspicuously turned to social uses as
one of the most important parts of the Soviet educational
program.



VII. EXPERIMENTS WITH SUBJECT-MATTER
—THE COURSE OF STUDY.

Something has already been said, in the chapter on ele-
mentary education, about the kind of program that is
being tried out in the Soviet Schools. Soviet educators are
striving to create an educational system that will meet
the needs of the new society that they are building. There
were no real precedents for this task. There had been
many isolated educational experiments, but as the Soviet
Union was the first workers® republic, its educators faced a
new educational situation.

Pyrogrammes Officiels de UEnseignement dans la Repub-
lique des Soviets is a publication of the Educational
Workers” International that gives a very full account of
some of the earlier efforts to shape a program for the
elementary schools, together with a large part of the pro-
gram that was being experimentally tried by the Soviet
schools in 1924-5. ('The pamphlet contains 92 large
pages, and can he had for twenty-five cents from the
Secretary, L. Vernochet, 88 Rue Grange-aux-Belles, Paris,
France.)

The Scientific State Council of the Russian Republic
had been working systematically on the question of subject
matter, and of method in the handling of subject matter.
In 1928-24 a tentative plan was published, with instruc-
tions to teachers to try it out, to discuss it in their educa-
tional meetings, and to pool the results of their experi-
ences. By 1924-5 this plan was to be generally applied,

as modified, to the two lower grades of the elementary
schools. What was this plan?

. Soviet educational authorities explained its purpose in
these terms: ¢“Children of workers and peasants do not
go to school in order to leave their class, to rise above it,
to become intellectuals, as was the case in former times,

93
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but in order to join the organized advance-guard of their
class, and to become worthy collaborators and comrades of
the workers and of the revolutionary peasants” (Pro-
grammes Officiels, p. 59). Therefore “at the foundation
of the whole program lies the study of human labor and 1ts
organization. The point of departure is the study of local
labor.” (Ibid. p. 15.) From its beginning to its end,
the Soviet educational system is built upon the study of
and the participation in human labor. Students are either
learning about labor, or they are preparing for labor, or
they are sharing in labor. (The term “labor” means, of
course, not hand work, but, in the terms of the Soviet Con~
stitution: “effort that is productive or useful to society,
including housekeeping.”)

Thus far the subject matter has been worked out most
completely in the two extremes of the program: in the
lower grades of the elementary schools and in the higher
technical schools. The same principle is being applied,
however, to all grades of the educational system.

Perhaps an idea of the direction in which this theory is
leading can best be gained by quoting a part of the official
program of the elementary schools in the Russian Repub-
Hc. Th.ls program is intended to give the younger children
& certain minimum of orientation to the life surroundng
them, and a certain minimum of esperience in the actual
processes of labor and of social organization.

The official program of the labor school as tentatively
adopted by the educational authorities of the Russian
Federation on March 5, 1928, is, in brief outline, as fol-

lows: (This summary is taken word for word from the
official program, which gives first a brief summary and
then an extended elaboration.) '

“YI, QOutline of the program for the school t
). P of the first degree (8-12

“1. First year.
a. Naturo and man. The seasons of the vear.

b. :X:g»t}%e daily work of the family in the country and

c. Society, The family and the school,

L TS SIER L
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Second year.

2. Nature and man. Air, water, the sun. Plants and
domestic animals and their needs.

b. Tork 'The work of the village and of the part of the
city in which the child lives,

¢ Society. The administrative institutions of the city and
the village.

Third year.

a. Nature and man. Elementary notions (observations) of
physics and chemistry. Local nature. The life of the
human organism.

b, Work. Economy of the region,

¢. Society. The administrative institutions of the region.
The history of the region,

Fourth year.

a. Nature and man. Geography of Russia and of other
countries. The life of the human body.

b. Work. The national economy of the Soviet Union and of
other countries.

¢ Society. Organization of the state of the Soviet Union
and of other countries. Pictures of the past life of the
buman race.”

The outline for the next three years is very much more
detailed. I will therefore reproduce a sample—the portion
devoted to the sixth year: (pupils of 14 years).

“a, Nature and man.
1. Sufiicient physics and chemistry to understand:

“b.

A. The lives of men and animals;
B. The application of these sciences in industry (construc-
tion of machines and motors, electricity, etc.).

2. Minerals, mines, combustibles. TRussian mineral regions and
coal fields.

3. Industrial animals and vegetables.

4, Man as a member of the animal world. His anatomy and
physiology. .

5. Hygienc of physical and intellectual work. The organism
well and sick.

Work.

1. The extraction of minerals and combustibles.

2. Chemical and mechanical industry. Hand work, manufactur-
ing, factory industry. Organization of work in a small shop,
in a factory and in a manufacturing plant. The development
of different branches of industry in Russia and in other
countries. Divisions of the Soviet Union.

3. Technology of agricultural production, .

4, Anthropological geography, Man and human saciety de-

[

pendent on the netural environment. .
Man as a worker. 'The organization of his work. Hygicene

of work and workers’ health.
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“c, Society. .

1. The workers apd the capitalists. Wage labor and capital.
Private property and labor. The situation of the working
class. The union of aristocrats and capitalists. Constitutional
monarchy. The republic Bourgeois dictatorship. Capitalism.
Competition. The chaos of production, The struggle between
labor and capital. The Chartists. The year 1848, The Com-
munist Manifesto, expressing the aspirations of the working
class. International association of workers, The First Inter-
national. Effort of the workers to take power: the Iamns
Commune. The Second International. The struggle through
strikes. Trade unions, Political parties. Capitalism 1o
Russia. Survivals of Feudalism. Monarchy. The struggle
against it in 1905 and in 1917 (Programmes Officiels,
pp. 7-8.)

These are samples of the type of subject matter that is
being presented in the Soviet elementary schools. The
official program goes into greater detail, but these quota-
tions are extensive enough to give a good idea of the type
of material that the younger children are asked to handle,
under the three general headings of “pature and man,”
“labor,” and “society.”

Additional light is thrown on this problem of subject
matler in a section of the official program which sets forth
the specific aims that the subject matter is intended to
acsomp}lsh. These aims are summed up in this way:

‘It is evident that these exercises in the elementary
schools do not constitute a preparation for a particular
profession. It implies general preparation and general
study of the work necessary for each adolescent, inde-
pendent of the profession or the trade that he will choose
in the future. As the greatest common divisor, this sum
will appear in all of the professions, in all of the skilled
work, thus representing the minimum of knowledge neces-
saxy before beginning to learn a profession or trade.

The program, or, better, the total of this general
knowledge of the processes of labor, may be divided into
the following groups:

“Minimum of knowledge and of habit of work that
should be known to pupils who finish the first section of the
elementary school. (First 4 years; ages 8 to 12.)
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“A. Habits of orientation.

((B.

l(C.

llE'

1.
2,

8,

4.
&.
i

Qrientation in space: the defermination of any point in the
fown or in the region, on a map.

Orientation in time: the determination of the time necessary
to téavel a piven distance, or to do some simple piece of
Wor

Orientation in distances and in quantities: simple arithmetic,
utilization of the multiplication table, of the scales, simple
and decimal weights and measures.

Orientation in quality: determination of the approximate
quality of the articles of primary necessity.

QOrieptation in all of the administrative institutions: the
securing of information in any of these institutions.
Orientation in all forms and in all the means of locomotion
and of communication: utilization of the tramway, the train,
the post, the telephone, the telegraph, etc.

Habits in the doing of definite tasks.

1.

2.
3.
4.
5.
6.

Composition of the plan of a yard, of a house, of a strect,
of a region. :
Drawing and designing simple objects,

The writing of reports on work done.

Preparing of a plan of work to be done.

Preparation of g report on any occurrence,

Making of a budget, of an account, simple bookkeeping,

Habits of work in the home.

1.
2.
8.
4.

Individual hygicne. . . «

Hygiene of the home. . . .

Scouring and cleaning clothes and linen,
Simple cooking.

Habits of utilizing simple conveniences and of installing certain

comforts.

1. Simple repairs of the house, the furniture.

2.
8.
4.

Utilization of clectricity.
Simple repairs of the above.
Taking down, cleaning and setting up simple machines. . . .

Habits of farm work,
1. Elementary nceds of domestic animals and vegetables,

3
st

Work, necording to age, in the fields, the flower garden and
the vegetable garden,

Tiabits of scientific work and research.

1. The eonduet of svetemnatic obsereations on any phenomena.

2, The svstematic collection of facts aud docuruents conecruing
any question.

8. Ufitization of a dictionary, of an agendn, of a cataloy, of 6
nper, of & roview. of a guide. ete,

. {'tmmim of & muscum, of an expotition, of o librars, of

sxchiver, cles

Habits nf work in pelitical and pdmirdctrative orpanizatione,

1. DParticipation In generel meclings, presiding at general meat-
Ingey preprration of minutes,

4
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2. Individual and collective execution of certain social tasks,
and collaboration in the work of the different orggm_za.tlons-

8. Organization of social enterprises (circles, societies, €O-
operatives, clubs, recreations, fetes, etc.). .

4. Composition of a wall newspaper, of statements, reviews, etc.

“Most of these habits will be naturally acquired along
the plan indicated, by the methods of teaching applied to
active work; if the school understands how to profit by
every occasion to permit the students to put in practice—
in socially useful activity—the theoretical knowledge they
have acquired.” (Programmes Officiels, pp. 47-49.)

Subject matter, under this program, is no longer read-
ing and writing, spelling, arithmetic and history. Subject
matter is the world we live in and the things we do in it.
But what of reading and writing and arithmetic?

They come in, incidentally, but none the less surely, as
they are needed. “In the course of studying phenomena,
our pupils will be compelled to get enough exercise in read-
ing, writing and arithmetic. There is no danger that they
will fail to learn these things, without which they cannot
study any of the themes.” (Ibid. p. 13.)

But the themes come first. The pupil must have an in-
terest, a desire to find out; a reason for wanting to know
how to read. He must wish to investigate some fact that
he has observed, to take part in some activity that is going

on around him. Then the instructor says to him: *“You
wish to join this organization of pupils that is running the
student life of the school? But what use will you be there
if you cannot read and write, multiply and divide? If you
wish to take part in the activity of your group, you must
be able to communicate with your group,—to read what
they write, to write to them, to express yourself in
figures.” Then, because the pupil has an interest in the
thing he wants to do, he will acquire the means that are
necessary to do it.  “It is only necessary that the means
should not be too far off, and that the children should feel
and sce that, relatively, it will be useful.” (Ibid. p. 47.)

To what extent js this new course of study being used in
the Soviet Union? 1 did not go into a single clementary
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school where some form of it was not in operation, The
completeness with which the new program has been adopted
depends upon many factors, but principally upon the
ability and training of the local educational authorities,
In the smaller villages, the individual teacher must initiate,
There seems to be no lack of good intentions. Many of the
village teachers are poorly equipped, however, and they do
not know how to put a new system into practice. In the
city schools, some modification of this program is being
generally experimented with, None of the Soviet educa-
tors pretend that this is a final word on their educational
program, They believe, however, that it is an advance
over the programs now in use in many of the western
countries, and they are unanimous in their agreement that
it is the best educational program that the Russian schools

have ever had.
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VIII. EXPERIMENTS WITH METHODS OF
INSTRUCTION.

The method of handling subject matter as followed out
in the Soviet elementary schools makes them experimental
in character. In a sense, each lesson is a joint experiment
in which the students and the teacher select the subject
matter. Xach class keeps its record of daily progress.
Each group decides within the bounds of the course of
study, what it shall do.

Montessori’s system was based on the same educational
principle. She gave the child a choice between different
activities. Her plan was neither so thoroughly social nor
so practical as that adopted in the Soviet Union, where the
group method of selection is followed, and where the mate-
rial selected comes from the community and not from a
cupboard. .

Pupils, under the Soviet system, are investigating con-
stantly. It might almost be called a method of research,
applied to the elementary grades.

Work is done in groups, and on the basis of a division
of labor. Thus, at the outset, the Soviet method differs
from that followed in American schools. In the United
States pupils are ordinarily expected to work individually.
"There are much fewer textbooks used under the Soviet sys-
tem. There are not even reference books in many of the
schools and on many of the subjects. The teachers and
pupils together build the courses as they go.

Thus the Soviet method begins with the proposition
that the school must work experimentally in all fields. The
second proposition is equally important. The problems
with which the work is done must be drawn from the
normal life of the pupils.

Soviet pupils are therefore expected fo look around

100
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them, and to understand what they see. 'This understand-
ing comes from the application of the principles of scien-
tific research to everyday affairs. “Everything is new with
us, and it is not strange that we frequently fail to find in
books the answers to questions and the solutions of prob-
lems that confront us; our children must seek to create, to
propose a problem and to seek its solution through ex-
perimentation, thus obtaining the response of life and of
nature.” (Programmes Officiels, sufra. p. 5%.)

How shall this response of life and nature be determined?
Can undeveloped children understand and measure these
responses? Are not such matters beyond child ken? Is it
possible to provide a course of study that is within the
reach of children and that will at the same time preserve
their interest through the opportunities that it offers for
initiative and for group activity?

Soviet educators have tried to answer these questions by
dividing the course of study into & number of small units
or concrete points of interest, each one of which is a
rounded life experience. One of these points of interest is
called a “complex.”

Soviet elementary education proceeds on the method of
the study of complexes, each of which is ‘“the body of
concrete phenomena taken from reality and grouped
around a definite idea or theme.” (supra. p. 18.) In
western Europe, this would be called a centre of interest by
educators, but under the Soviet interpretation, it is more
than a centre of interest. It is a centre of life-activity.

“In school we must study life, reality. This imposes
on us a certain method of instruction different from that
which has been employed up to the present time. Until
now pupils studied different topics without any connection
between them; . . . the programmes which we are pro-
posing are not made up of subjects but of complexes.”

(supra. p. 13.) Applied to the first grade of the village
school, this organization of material by complexes is as
follows: (supra. pp. 19-21.)
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“First Year—I. Autumn-winter Trimester.

“1. The life of the child during the summer, before school. Con-
versations with the children,

((2.

“3,

a.

b.

Nature during the summer. The weather., Vegetation. Com-
parisons with autumn. . . K
Occupations of the children during the summer; their ';gor
and play; the work of their families. Encourage the children
to express themselves freely, in their simple child language,
giving their observations, ete.

Free hand drawing; representations and models of the themes
being discussed. Additions and subtraction within the limits
of one and twelve. (For instance, in comparing the compo-
sition of the families of pupils, the ages of the youngest in
the families, etc.) .

Bring together in the school all of the things made by the
children Quring the summer, and other things in a class

museum that is connected with the discussion as to what the
child did during the summer.

¢. Study the composition of the child’s family,
Discuss the school and its work.

a.

a.

b.

In order to decorate the school, bave the children collect
natural objects (beautiful foliage, mosses, nuts, mushrooms,
t

stones). Changing color of the leaves in autumn, The fall
of the leaves.

Organize a corner of live vegetation in the
class room,

- Why do people come to school? Why are schools being set

up all over the world? The school rules. .
Take advantage of the ordering of the class room and of its
decoration to have the children count—the furniture, the
books, the equipment, ete,

Problems with all of the operations in_the limits of one and
twelve. Decor

ative work. Free-hand drawing. Toke advan-
tage of posters and signs to have the children begin to read.
Hygicne in the cleaning of the building; health rules (open
windows, sprinkled floors, ctc). The use of the toilet,
Begin to habituate the children to organization (work, the
{)hm of the day, discipline).

Why is order desirable in the school?

What does each member of the family do at home?
Examine the division and organization of work in the family,
Reading and writing; their importance; the intellectual pas-
times of the family,

Safeguarding the health of children,

Sickness and health.

The diseases of children,

Contagious diseases.

Measure the height and weight of the children (long measure,
weights, the half, the quarter), Profit by the necessity of
recording all of these measurements to continue the learning
of reading and writing,

Indispensable notions of hygiene: clean fac handg, ea
clothsgs, normal sitting position. & ) CaTS,
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¢. Protection of the school against contagious diseases.
Qbservations of hygiene in the family of the child.

“4, The November Revolution.
a. Utilize the available natural material for the decoration of

the school; profit by these decorations to make observations
shout nature. «Accustom the children to the care of vegeta-
tion; not to break limbs; to care for new growth, etc.

b. Organization of the class work for the revolutionary celebra-
tion; the work of decoration; reading and writing revolution~
ary posters; learning revolutionary songs; group movements
and discipline (for taking part in the demonstration, in the

parade).
The life of workers (wage-carners and peasants) at present;

under the Czar; landowners and capitalists.

“8§. Preparation for winter.
a. Sigos of the approach of winter; shortening of the days, study

of the clock—hour, half-hour, quarter-hour; observations on
the changing weather (storm, clouds, sun, rain)—preparation
of a simple weather record; observe the flight of the birds, the
fall of the leaves, where and how the insects and the animals

hibernate.
b. (The children help get ready for winter.)
c. {Work of the families in getting ready for winter.)”
6. The enviranment in which the child finds himself in winter.
7. Summary of the trimester; exposition; fete; report of the work

done,

It is unnecessary to go further with the detail. The
work suggested under headings 5 and 6 above resembles
that already given under numbers 1 to 5. ’

Two observations are appropriate: (1) If readers will
turn to Chapter 2, and will compare the elementary vil-
lage curriculum of Czarist days with the one just de-
scribed, they may be able to form some idea of how far the
schools of Russia have come in less than a decade. (2) The
complex method has been followed with great fidelity; the
whole course of study is drawn from the environment of
the child; the outline is sufficiently elastic so that pupils
and teacher are free, from day to day, to plan out just
how the next steps are to be taken.

The plan for the remainder of the year is of the same
general character: following nature; following the exper:-
ences of the child; following the activities of the family.
Through the year, the child is asked to observe nature,
himself, and his sacial surroundings; to analyze them; to
discover their meaning. He is using the method of science,

C.
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and in addition to working with the world of chemistry
and mechanics, he is also turning the cutting edge of
scientific investigation against social phenomena.
During my whole stay in the Soviet Union, I did not
enter a single elementary school where this program, or

some modification of it, was not being tried in the lower
years.

With this field of activity in mind, the teacher and the
class prepare a “working plan” which the class will fol-
low. Such a sample plan is contained in the Programmes
Officiels, (pp. 58ff). It is long, and is drawn up under

six headings. In order to illustrate its character, I will
quote one section:

“Example of working plan for the natural sciences; village school,
second year, autumn-~winter trimester,

“l. The life of the child during the summer vacation. . . .

“2, Plan for coming work,

8. Qeneral subjoct. Organize the work of the class for the
trimester; scientific, economic, school or anizatioq. Propose
the general object; to study the life of vegetation and of
domestic animals during the autumn and winter, and the work
that they demand. Particular problems: study of a worker
and of the conditions of his life during the winter.

In connection with this prepare the work plan for the
trimester; study of the forces and of the means of execution;

ivision into groups and tasks for the various activities and
observations, Decision as to the way in which reports on

b roup work and on tasks shall be made

Szeursions. Study of the whole school and of the class. Study
o{ ﬂ{g sghool grounds and a report on the improvements that
shoun ¢

made in them. If there are no school grounds,

make an excursion into the village with the same object.
c. Work. Preparation of blanks on which work records arc to
Ve kept. Decorati

on of the class room, and its preparation

for the year's work.

d. Laboratory <work and obsorvations. Harvesting of wheat.
Threshing, Compositions written on the work of

the fields,
The potato harvest.
Elementary notions as to the way of calculating the year's
crop.

e Tf'IEu! the children should read and think. Reflect on the
difference between individual and collective wi

ork, Causes of
the present harvest. Influences of these causcs on our lives.”
So much for the first two steps in method: the division

of subject matter into complexes and the preparation of a
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working plan. Now comes the third step. The teacher
and the pupils, under this working plan, must carry on a
series of projects.

Each complex, to be of use, must be convertible into a
project. A project is an enterprise undertaken by an
individual or a group. It may consist of a chemical analy-
sis, or of the sanitary survey of a village.

The type of project that fits best into the Soviet educa-
tional program is the group or class project—a piece of
work that a number of the pupils can do together, on the
basis of a division of labor. In order to carry out such
group projects, classes are divided into groups that vary
in size with the character of the project. Each of these
groups then goes to work on its assigned task. Ordinarily
they do their work on a laboratory basis after the third
or fourth year of the elementary school.

Thus, in theory as well as in practice, the school be-
comes an esperiment station, in which groups of pupils
and teachers are working on problems, and are seeking
through the application of scientific method, for an answer.
The problems are all of immediate and local interest.

Most Soviet school rooms are not yet equipped with
tables and chairs instead of the old-time benches, but the
number that are so equipped is growing very rapidly. In
the lower grades (the first three or four years) the chil-
dren work in the same room under the same teacher, In
the higher grades they go from one laboratory to ancther
studying some aspect of the complex or unit problem that
is occupying them at the time.

There is a fourth stage in Soviet method—the report on
work done. A project is not completed until it is carefully
written up, and in the Soviet schools, writing up includes

Kdiagrams. A diagram is o schematic or pictorial presen-
tation of informaton. Soviet students reduce the whole
31‘3&16 of study to diagrams. )
t  Diagrams begin with the first year, The children dia-
gram heights, weights, family composition, They diagram
the organization of {le health service, of the Pioncers; of

/
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the student self-government ; of the harvest. Diagramming

is, of course, an essential part of modern scientific method,

and since the introduction of the new education plan,

Soviet students have been making diagrams. The result
is that when I visited the Soviet schools the ordinary

upper-grade student could read a diagram as readily as a

trained mechanic reads a blue-print.

Successful diagramming is a relatively new art. It is
being worked out in the school rooms all over the Soviet
Union.

Methods of work, such as those that I have just been
describing, have been tried in a few private and public
schools in the United States. They are today being
adopted and applied to the needs of millions of children in
the Soviet Union. It goes without saying that a plan in so
experimental a stage is not unmiversally approved, but it
has won the support of the great majority of teachers and
educators with whom T talked.

Pupils also seem to like the new plan. It gives them
both freedom and variety. They enjoy its elasticity, and
the chance that it gives them to co-operate in the building
of the course of study.

The greatest objection to the plan really comes from
the teachers who are called upon to administer it, without
any adequate preparation for subject matter and teaching
method that are so utterly different from those that were
current in Russia before the Revolution.

What does this plan mean to the teacher? It means
that he must study the work profoundly; that he must
learn to see what is going on around him; and to appreciate
its significance. Without losing any time he must begin
to study this domain—at the beginning as an apprentice—
with the pupils ; he can learn much from the children ; it is
only necessary that he should make them talk, and ther
draw the conclusions and neecssary deductions from these
observations. But in addition to practical studies in this
field in collaboration with his pupils, he must study th
same) subject individually, profiting by the experienec
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of humanity, that is, from the book.,” (Supra. p. 15.)
The teacher can understand the book better than the chil-
dren; he has had more experience; his horizon is larger;
instead of asking them to read, at the outset it is he that
must read and explain.

No instructor can do this work effectively alone. It
must be directed by the local organizations of educational
workers, acting in concert.

If the work is well done, the teacher will stimulate among
his pupils a wish to learn. He will increase their desire for
the understanding of life. “He will direct their instincts
of investigation in such a way that he will make them
ardent propagandists of science in their families.” (Pro-

grammes Officiels, p. 16.)



IX. ORGANIZATION AMONG THE PUPILS.

Soviet schools are doing important experimental work
with subject-matter and method. Probably the most
tangible product, to date, of the new program, is the
organization of pupils in the schools. Before the Revolu-
tion organizations among the pupils were ordinarily for-
bidden by the state. Today they form an essential part
of the educational system. It is through the student
organizations that the pupils in the various school grades
are learning how to live and work together.

The experimentation with subject matter is confined,
largely, to the clementary schools. New methods of in-
struction have been applied generally in the clementary
schools, and to a degree in the higher schools. But the
organization of students existed, in some form, in every
school that I visited.

Student organizations in the Soviet Union are four chief
kinds: (1) Organizations that are designed primarily to
carry on student activity, such as sport and publications,
to maintain the discipline of the student body, and to give,
the students a share in the administration of the schools.”
(2) Organizations of pupils to control and to help direct
academic work. (8) The economic organization of pupils,
cither in co-operatives or in trade unions. (4) Political
organmzation of pupils, either in Pioneer groups or in
Yqung Communist groups. All of these organizations are
being built up with the assistance of the school author- ;
itics, who are experimenting to discover how far children
are able to go in the direction of social activity, j

Something bas already been said about these different
forms of student organization in the chapters dealing with
the different grades of schools. Her

e it is possible only
to make a survey of the tendency and to give some indica-
103
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tion of the theory that underlies this branch of Soviet
educational activity.

No school that I visited in the Soviet Union was with-
out its student body organization or organizations. In
the one or two room village schools, this organization was
quite rudimentary—a mere gesture. In the larger village
schools it was well under way. In some of the city schools,
it had reached an advanced stage of development.

There was no single form of student organization. The
plan was general. Iis application differed with the differ-
ing needs of each locality. Its more important variants

were:

1. In the degree to which each class was organized.

2. In the relation between class organization and the
organization of the pupils in the entire school.

8. In the closeness with which teachers were expected
to watch and to supervise student organization and
activity.

4. In the relation between student organization and
the actual work of administering the school.

5. Of course the extent and complexity of student or-
ganization varied direcly with the age and advance-
ment of the pupils. It was negligible in the early
elementary grades. In the higher schools it was a
determining factor.

6. In the proportion of student representatives fo
teachers on the various committees and governing

boards.

Class organization was more prevalent in lower schools
than in higher schools. In the elementary grades, most of
the students were organized, first by classes and then as
a school. In the Iugher schools, on the contrary, the trade
union group and not the class was the unit of crganiza-
tion. Students were organized first in their student unions
and then as a school.

The simplest form of class organization consisted in
the election of a sceretarv or of a small executive com-
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mittee, to take the roll, to keep order, and"co tidy up the
room. The next stage involved the sppointment or the
election of o number of sub-committees, each with a special
task to perform. A still more complicated form of class
organization consisted of the division of each class into a
number of sub-groups of six or eight or ten pupils, and
the joint work of these sub-groups. This last plan I saw
worked out in one of the schools in the Donetz Coal Basin.

Children of eight to fen years were divided into groups
of six. A class of 80 children would thus contain five
groups. From 11 to 15 years, the pupils were grouped
in tens. Awmong the younger pupils, each group of six
selected a leader, gnd these leaders made up the class
executive committee. Among the older pupils. however,
each group selected three of their number: (1) was a
member of the class executive committee; (2) was a mem-
ber of the class culture committee; (8) was & member of
the class sanitary committee. ‘This method provided three
committees of three members, but all elected in small
groups.

Generally the student executive committee was charged
with the handling of discipline and with the supervision of
class affairs. The culture committee secured and distrib-
uted reading matter and was responsible for the publica~

tion of a wall newspaper, when one existed. The sanitary
committee was sometimes charged with the duty of keep-~
ing the room clean, someti

I mes with the duty of seeing that
the pupils kept clean, and sometimes with both tasks, In
this Donetz Basin school, the sanitary committee was ex-
pected to keep both school room and pupils in sanitery
repair.

Student organization throughout an entire school ordi-
narily involved either the

calling of the whole student
body together, and the electio z ¢, whoe studen

‘ n of executive officers; the
election of. delegates, from each class, to a delegate body
charged with the duty of selecting an executive, or the

election, by each class, of a member or members who, in the
aggregate would make up the school executive organiza-
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tion. The elections were usually held guite frequently to
give the pupils a chance to modify their decisions.

Once constituted, the executive committee divided itself
into a number of sub-committees and very frequently
drafted other students qualified to serve on these sub-
committees, The committees most generally met with
dealt with sanitation; with the supplying of the economic
needs of the students; with culture—the school wall news-
paper, the reading-room, the library; with the portion of
school work to be done by the students; with the manage-
ment of the student club and club-rooms. Qccasionally
there were other committees appointed, particularly in the
higher schools where there were special needs. Either the
class executive committee ox the executive committee of the
whole school dealt with discipline.

Control of these student committees and subcommittees
was ordinarily in the hands of the students. Occasionally
teachers were appointed to supervise committee work, but
this was exceptional. In all cases, the school administra-
tion kept in touch with the student activities in the same
sense that they kept in touch with the progress that the
students made in any of the problems that they were study-
ing. Self-government is a part of the course of study, and
as such it comes under the observation of the school
authorities,

I talked with one boy who was a member of the student
executive committee in a factory school. The entire
student body, in that school, met and selected an executive
of twelve members. "The executive appointed: a sanitary
committee that had charge of personal, school and home
hygiene; an industrial committee that supervised the condi-
tions under which the students worked in the factory; an

editor for the wall newspaper of the school, and a commit-
tee on the conditions of student life, Some of these sub-
committee members were members of the exccutive and
some were not,

“What would you do if a boy smoked in class while the
teacher was away?” I asked.
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i i > the lad te-
«“That is acainst the rules of the schoolf’

plie;{ha“ﬁi W%uld be told by the class monitor to hehave
himself,”?

“Suppose he refused to stop smoking when he was told
to?”

“Then the case would go to the student exccutive com:
mittee.”

“But suppose he still smoked in class?”

My infogrglant seemed a bit put out. “We never.gﬂ;z
such o case” he said, “but I suppose that if we di A
would take the matter up with the Pioneers, {f he b
longed to them, or to the Young Commuf;usts, if het‘ e
longed to them. We might also take it up with the Fac 01’3'
Committee. We certainly would not let the matter pass
There is no such thing as a school without discipline. the

Interestingly enough, this lad never even suggesteﬂ1 3
possibility of beating up the delinquent. His whole me;;lgor
of discipline consisted in bringing social pressure to be¥
on the offender. e ged

This system of organized social disapprobation is reli® >
upon quite generally by the students. Lt seems to be WD~
derfully effective, So far as I coald learn, ph}’slc*id P‘““,l’c
ishment is quite rare. I did not find a single case where?
was used or even suggested, although the student leaders
with whom I talked all declared their chief problem o be
that of discipline.

School boards or committees are divided into two general
classes: school committees or councils, having genewl
control over the affairs of a school, and cousisting of &
relatively large number of representatives from teachers;
students, technical workers, parents, trade unions, 8%
political organizations. The sceond class consists of small
school executive boards, usually from five to seven mem”
bers. The general school committee meets rarely—once
a month or once in three months. The exccutive board
meets frequently. In every school that I saw, the students

were represented both on the general committee and on
the executive committee.
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Technical workers (janitors, clerks, and helpers about
the schools) were almost always represented on the gen-
eral committee and rarely on the executive committee.
Trade union representatives were almost always on the
general committees and almost never on the smaller execu-
tive committee. Parents were frequently represented on
the general committee, but seldom on the executive com-
mittee. Political representatives (Communists, Young
Communists) were almost invariably on the general com-
mittee and almost never on the executive committee.

Literally, therefore, there was not a single school that I
visited in the Soviet Union in which the students did not
take part in the management and administration of the
institution. Practically always it was a minor part. In
the lower schools it was probably more or less formal in
a great many instances, depending, of course, on the
personalities at the head of school and of student affairs.
But in person, if not in influence, students were always on
the governing boards.

Student participation in the direct control of academie
work was largely confined to the higher schools. The
elementary teacher was expected, at all stages in the de-
velopment of the work, to talk over the plans with the chil-
dren. In the lower grades, particularly, the range of
choice left to the children must be quite small. The formal
organization of student participation in the control of
academic work began in the factory schools and in the
later years of the other professional or high schools, when
the students are 15, 16 or 17 years of age. In the higher
technical schools some form of the subject commission
was in very general use—a series of committees, one for
each chief division of academic work, on which faculty
members and students (usually in the proportion of two or

three to one) determined the character of academic work
and supervised its execution. In all of the higher schools
that I visited, the students played an active role in the

control of academic work.
Economic organization of students existed from the
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lowest grades. There the organization took the form of
tiny co-operatives established by the students, with the
aid of the teachers, for the purchase of the supplies that
the children needed. In the professional and higher techni-
cal schools the students have organized co-operatives for
wmany different purposes. They have also quite generally
arganized trade union groups, which are made the basic
unit for student organization in the higher technical
schools.

Student members of trade unions usually pay one per
cent of their income as dues. In the case of many students
in the higher technical schools, a part or all of this income
is provided by the union,—still the principle of dues pay-
ment is established. Students have joined the union, and
are working and thinking in terms of trade union activities
before they leave school.

Many of the students in the Soviet schools are organized
politically. A few of them are members of the Communist
Party. Among the older students, a large number belong
to the Young Communist organization. Younger students
are organized into Pioneer groups. While the Pioneers
is not in any sense a political organization, it is under the
direct control of the Communists and Young Communists.
. The organizations of Pioneers are not unlike the Scouts
in their emphasis on clean living, exercise, out of door

activities, social obligations. There the likeness ends.

The chief object of the Pioneers is politcal and social
education,

The leaders of the Pioneers are seeking to
develop a revolutionary spirit in their charges, and to

train boys and girls who will Play a part in building a
Communist socjety.

Educators in the Soviet Union are studying student
orgamzation just as they study any other problem in

pedagogy.  Zaloojny, Director of Pedagogical Research

in the Xharkov Department of Education, described the
zt:;{pe??;ntal and research work that they were doing in
s field :

“Child study has been shifted from the child as an in-
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dividual, to the child as a member of & social group,” he
said. “This necessitates a complete change in the ap-
proach to the child problem.

“Under our system of pedagogical research, a normal
child is one who is successful in group life. Any child
who functions well in a group we classify as normal. All
other children we classify and treat as abnormal.

“The normal child is therefore studied under the general
heading of ‘social psychology’ or the psychology of social
beings, acting in groups. The other children are studied
under the heading of individual psychology, or, as we are
now calling it, ‘reflexology.” This corresponds with the
field that you describe as “physiological psychology.’ ”

Zaloojny then took me to one of the pedagogical lab-
oratories in which reflexology was being studied. There
were four of these laboratories in the Ukraine. A few
of the experiments were being made with animals. Most
of them were carried on with some group of sub-normal
children—feeble-minded, deaf-mutes, blind, and other chil-
dren who were “incapable of normal group life.”” The
experiments consisted in stimulation with light, with
sounds of various kinds, with food and with electricity.
The effects on the actions and on the secretions were noted
and tabulated.

The real work of pedagogical research in the Ukraine is
not being done in these reflexology laboratories, but in the
study of child associations. A detailed investigation is
being made of the associations which children form in their
games, their school classes, etc. Teachers are expected
to stimulate and direct the desire for group organization
in the same sense that they arc expected to stimulate and
direct the child’s interest in science.

When I was in Kharkov a questionnaire had been dis-
tributed, and about 800 children’s groups were under
observation. As a result of their study, to date, they had
slightly modified MacDougall’s classification (their point
of departure) and were working with the following five

forms of child collectives:
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Brief collectives, organized usually before school age,
and for the purpose of play. Of very short duration.
Self-organized collectives, more or less permanent.
Usually organized to carry out a project of com-
mon interest to the group,—to build a house, make
a raft. .
Temporary collectives, but, for the period of thewr
duration, developing a system of social machinery,—
the club or meeting, with its officers and rules of
procedure. .
A permanently organized simple collective, having in
view some specific purpose. A literary soclety.

A permanent complex organization for general
social purposes. A student social club or fraternity.

The questionnaire called for the study of four sets of
facts regarding each of these collectives:

1.

The social background of the children; homes from
which they come; school life; general social ex-
perience.

Situation under which the organization arose.
Stimulus that brought it into being:

a. Stimulus from inside the group of children.

b. Stimulus from outside the group.

Reactions (results) of the operations of the collec-

tive. Duration; reactions on the group life; develop-
ment of other collectives.

“Have you found any standardized type of organization
among the school children?” I asked.

“Not as yet,” Zaloojny replied. “That is just the point
we are trying to scttlee. We want to find out whether
there is not some form of organization that is peculiarly
suited to the nceds of each group of children. As we
discover the most workable types, we shall try to have
them adopted.”

“Will these forms of organization be adopted volun-
tarily by the children in all of the clementary schools?”

“By some groups, yes, of course. They already have
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their types of organization with which they are experi-
menting. Among the more backward children, and espe-
cially in the smaller villages, the organizations, will, of
necessity, be introduced and encouraged by the teachers.”

One fact had already been generally observed: the
children tended to make their organizations more complex
and elaborate than the needs of the piece of work in hand
required. Some of the children had learned this by experi-
ence and were going back to simpler forms. In the future,
such mistakes could be avoided by pointing out the results
of past experience to the children.

The general idea underlying this effort to establish
organizations among the school children was stated by
Krupskaya in her message to the Young Pioneers: “Nor-
mal children, living under normal conditions, seek to
organize themselves. . . . A definite objective, a collec-
tive life are the essential conditions for the development of
children.” (From a multigraphed copy distributed by
the Education Workers’ Union of the Soviet Union.)

The educational principles behind student organization
were thus stated by the Scientific Pedagogical Section of
the Russian Republic State Council of Education:

“3. The bourgeoisie places before the school, as objec-
tive: raising a citizen who is docile, and little disposed to
change the essential forms of the established order. Thls
object determines the character of the work and the in-

“ternal structure of the school. . . .

“In such a school the instructor plays the part of an
absolute master over the class and over the students. A
system of punishments and other devices are added,—
among them rewards, that are aimed to assist the instruc-
tor to reach the desired end. The children are at his mercy.
He may double the tasks; he may send children from the
class; in him the children see the enemy that must be
fought. They struggle against his rules, violate them
deliberately, form groups for this purpose. The teacher
1s the representative of state power, and in fighting against
him, the pupils are fighting against the orders of the
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state., Such a struggle unifies large groups of stqdents,
weakens the prestige of the authorities, interferes with the
realization of the educational objective, arouses a spirit of
discontent, intensifies the hostility.

“The introduction of student autonomy in such a school
has for its object the elimination of the struggle between
teachers and students, to raise the prestige of the ‘ceache.l‘a
to place upon the children themselves the duty of sx'n’vel.l-
lance, the execution of the teacher’s decisions, which is
merely a means of subjugating the pupils to the
teacher. . . .

“2. In countries where bourgeois democratic republics
are solidly established—America, Switzerland—one fre-
quently finds in the schools an autonomy of another type.
All at once or gradually, there is introduced into the
school a constitution like that of the bourgeois democratic
republic, with all of its attributes: elections, courts, even
prisons (see, for example, the George Junior Republic in
America). Pupils, particularly adolescents, enjoy a cer-
tain liberty of action under this constitution. Such stu-
dent autonomy has for its object to raise citizens devoted
to the bourgeois republic. .

“8. The difference which exists between the objects tha:{:
we propose for the school and those that the bourgeois
state proposes, exercise a decisive influence on the form and
the object of student autonomy.

“4. The object of our school is this: to raise a useful
member of human society, joyous, vigorous and able to
work, alive with social instincts, accustomed to organized
activity, understanding his place in nature and in society,
knowing how to relate himself to the march of events, a
firm defender of the ideals of the working class, an able
constructor of communist society,

“5. In our schools, self-government is not a means of
governing the students more readily, neither is it o prac-
tical method for studying the workings of the constitution.

It is 2 means by which the pupils may learn to live and
to work intelligently.
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“6, The richer the content of student life, the more
thorough will be the student autonomy. Collective work
is, par excellence, the great organizing force. Self-govern-
ment cannot develop well, and take on the most rational
and most helpful forms except in a school where collective
work represents the vital nerve of the whole student life,

“9. Under its developed forms student self-govern-
ment must include the union of educational groups and
social activity which in effect embraces the economic, re-
creational and artistic work of the students, as well as
student mutual aid. The students must in all cases be
represented on school committees.

“10. The whole work of self-government must be
handled by the pupils in co-operation with the feachers.
The duty of the teacher consists in actively contributing to
student auntonomy. However, he will leave the scholars
completely independent and will £ry not to let his authority
weigh upon them.” (From a multigraphed copy of the
official order, distributed by the Education Workers’
Union of the Soviet Union.)

Judging by what I saw in the schools, T should say that
this general principle of student self-government was being
carried out with reasonable fidelity by the local educational
authorities. It is an educational principle of the highest
importance, introduced for the first time on a large scale
in a public educational system. Students are to be taught
to work in groups, not so that the teacher will have an
easier time, but in order that the students may have the
social education that comes with group activity. Among
all of the experiments that the Soviet educators are carry-
ing on, this promises to constitute the most drastic de-
parture from the educational system that exists in other

countries,



X. THE ORGANIZATION OF EDUCATIONAL -
WORKERS.

Experiments with student organization probably con-
stitutes one of the most important contributions of the
Soviet educational system. Of almost equal interest are
the experiments that are now being made with the organi-
zation of education workers in the Soviet Union,

Educational workers, like all other workers in the Sov-
iet Union are organized into trade unions. Unlike the
teachers’ trade unions elsewhere, however, these unions
include all workers in educational institutions. This is the
principle of industrial unionism applied to the educational
field.

Older trade unions were organized by crafts: carpenters
in one union, bricklayers in a second and stone-masons in
a third, This form of organization exists in most of the
great industrial centres of the world at the present time,
and it was the logical product of a stage in the develop-
ment in industrial society when each craft was organized
by itself. Business consolidations have replaced the old
craft organization of industry. Since the Russian unions
were all organized in the period since 1905, they never
went through the stage of craft organization, but started
on an industrial basis when the Revolution cleared the
ground for them in 1917. There were 23 unjons organ-~
ized in all, and one of them was the union of education
workers.

According to the industrial principle, an entire plant
or productive unit must be organized together, I it js
producing coal, all of the workers in and about the plant
belong to the miners’ organization. If it is a stes] plant,
all of the workers belong to the metallists, That same
principle has been applied to education, and with » few

120
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minor exceptions, all workers in educational institutions
belong to the Education Workers’ Union.

Here are the figures showing the composition of a typi-
cal section of the Education Workers’ Union. They cover
the North Caucasus Region, and are for September, 1925.
In this entire region all but about 1.5 per cent of the
education workers were in the union. Most of the non-
unionized element was in the villages:

Per Cent

Occupations Number of Total
Teachers in Schools................ 16,485 41.3
University Professors.............. 691 ’ 1.8
Teachers in Children’s Homes....... 4,558 114
Janitors, Efe. «oovveeiinanaraann. 8,208 20.6
Office Workers in Schools......c0v.. 2,140 5.3

Library Workers and Workers in

Village Clubs «vvvaveineanenns.. 38,334 8.8
Communist Party Office Workers..... 1,741 4.3
Student Members «...vovvienciannn 1,873 4.7
Press Workers coovvvececesarenens 895 2.8
Total ........ cecrreasesnns 89,920 100.0

Only a little more than half of the North Caucasus
Education Workers were teachers. The remainder of the
union members were occupied in and about educational
institutions, but not in a teaching capacity. All of the
members of the union were a part of the personnel of the
educational system.

Soviet education workers were variously organized. In
the Ukraine, for example, where there were 101,363 mem-
bers in the union on January 1, 1925, there were four
series of organizations: the smallest was the village; the
next was the raion, which corresponds roughly to an
American township; the third division was the okrug,
which resembles an American county, and the final organ-
ization was that of the Ukranian Republic. The same
type of organization existed all over the Soviet Union.

Where there were less than ten education workers in a
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village, they were expected to elect a secretary. Where
there were more than ten, they elected a committee of
three. The secretaries of the smaller groups and the com-
mittees of the larger groups were responsible for the
establishment and maintenance of culture centres in their
local communities. N

Each village group elected delegates who formed the
members of the raion group. The raion groups elected
delegates who formed the members of the okrug group.
The okrug groups elected delegates who formed the Edu-
cation Workers’ Congress of the Ukranian Republic.
This congress, meeting once a year, elected delegates to
the Education Workers’ Congress of the Soviet Union.
Practically the organization was strong in the larger
centres, and was weak in the villages, unless there hap-
pened to be one or more strong teachers in charge of the
local schools. Theoretically the organization was very
complete.

Officers of the Ukranian Education Workers’ Union had
some interesting figures regarding their 101,363 members.
Of this total, 60.6 per cent were teachers in the ele-
mentary schools; 8.6 per cent were teachers in profes-
sional schools; 5.1 per cent were teachers of political
education. Technical workers in the schools—janitors,
clerks, etc., made up 18.3 per cent of the entire union
membership.

For the Soviet Union the number of educational workers
who were in the union on April 1, 1925 was 583,811, On
the same date in 1923 the union had 883,645 members,
and in 1924, 516,818 members. About four-fifths of these
members were men. Elementary teachers were 45 per cent
of the total membership for the Soviet Union. Teachers
in professional schools were 2.8 per cent; in higher tech-
nical schools and universities, 4.8 per cent; and in pre-
school classes, schools for backward children and other
educational institutions, 6.1 per cent. Administrative

and technical workers in the schools were 23.4 per cent
of the total. -
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The Education Workers’ Union had two main funec-
tions: to protect its members through their collective
agreements, and to raise their professional and cultural
standards; (2) to raise the cultural level of their com-
munities by raising standards of education and improving
social organization.

"The union signed a collective agreement with whatever
department paid the salaries of the educational workers.
The workers in an institution under the control of the local
educational authorities in Baku signed an agreement with
these local authorities. Workers in national museums
signed an agreement with the department of the Soviet
Union Government that handled museums. In all of these
agreements provisions were made for the wages, the condi-
tions of employment and the handling of grievances. All
such collective agreements made locally were subject to
review by the central committee of the Soviet Educational
Workers® Union. While they were not uniform in detail,
they followed out the same general principles.

Education workers maintained a club in each of the
chief centres. These clubs, like the clubs maintained by
the other labor unions, housed the cultural work and the
sacial activities of the union. The building occupied by
the Education Workers® Club at Kharkov was formerly
the house of one of the rich merchants of the city. During
the Revolution this house was taken over by the city, and
in July, 1925, it was placed at the disposal of the union.
The union spent about ten thousand rubles in repairing
and refitting the house, for which they do not pay any
rent. It was fully equipped for club purposes when I
visited the city.

The club was in charge of a committee of the local
union. This committee selected a manager who spent all
of his time at the club and was paid for his work. In the
main lecture hall, which seated perhaps three hundred,
there was a lecture every evening escept Saturday, which
was reserved for social events. The night that I visited
the club a professor from the University was delivering
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a lecture in a course on pedagogy. . Various subjects were
handled on different nights. An attempt was made, in
planning the program, to keep all of the work definitely
educational.

In another rocom there was a special library for the
janitors and care-takers of the schools., A committee 9f
technical workers was meeting in this room. The main
library of the club, devoted largely to education, contained
11,000 volumes. There was a reading room in connection
with this library where the leading educational papers
were on file. The Young Communist Group of the Edu-
cational Workers’ Union was meeting in another room.
Still other rooms were occupied by class and committee
meetings. There was a dining room and a large social
room,

At the Rostov education workers’ club they varied this
program by having one evening a month devoted to “ques-
tion and answer.” On this evening the members of the
union executive committee all sat on the platform, and
the members of the union held the floor and asked ques-
tions. It was generally the liveliest meeting of the month.

In all of the clubs that I visited there were excellent
wall newspapers, written (or typed) for the most part by
the younger members of the organization. It is worth
while noting that a great deal of the educational work of
the Soviet Union was being carried on by people under 25,
and much of it by people under 20.

The Rostov Club had 2,015 members. The dues were
less than 25 cents per month, varying with the salary.

Such plants were very expensive to kee

: p up. Their
existence was made possible by the “culture funds” that

were at the disposal of the unions. In the North Caucasus,
the collective agreement required the school authorities tq
pay into the union treasury, for cultural purposes, one
per cent of the amount of the total salary budget. The

union was of course bound to use these funds for culture
work.

The Education Workers’

! Union did not control the
appointment of teachers nor

did it determine the course
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of study, but it generally had its representatives on the
committees that were carrying on this work. In this re-
spect, the education workers are in the same position as
the other workers in the Soviet Union. Nowhere do they
control production. But everywhere they have a voice in
determining the conditions under which the workers carry
on productive activity, and everywhere they have a veto
over the hiring and the discharge of workers.

In the case of the education workers, as elsewhere, the
practical method of protecting themselves was the inser-
tion in the collective agreement of a clause providing that
in the filling of positions the school authorities should give
union teachers the preference over non-union teachers. So
long as the union can provide competent union members, it
can virtually control the labor market.

In the smaller communities the teachers were expected
to be the leaders of local cultural and social activity.
They were to occupy the position of “the central public
figure in the village” and were to become “the close advis-
ers and helpers of the peasants,” When this result has
been achieved, science and the school will dominate village
life. “This will not merely be the victory of the teachers
over the priests, but the victory of the Communists over
the stagnation, backwardness and prejudices of the vil-
lage.” This means that the teacher will be the cultural
leader of the rural masses,

Soviet educational organization and Soviet pedagogy
all are aimed in this direction. Practically, the teachers
are expected to carry out the plan by taking an active
part in the organization of village-houses, reading-rooms,
libraries, entertainments, lecture courses, and the like.
The rural teacher thus becomes far more than an instrue-

tor of children. He is a general adviser and organizer of
the social and cultural side of village life.

Through such methods the Soviet authorities expect to
break down the wall of backwardness that surrounds the
village. The older generation is being taught to read and
write, The younger folks are being taught, in the schools
aud in the community. to organize life on o new basis. As
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these plans mature, the Education Workers’ Union w.ill
play & larger and larger part in the rural cultural life
of the Soviet Union.

As yet it is too early to judge what effect this wide-
spread organization of the education workers will have
upon the education workers themselves. ‘There is no coun-
try in the world where teachers, for example, are as com-
pletely organized as they ore in the Soviet Union. As
students in the normal schools and teachers’ colleges they
are student members of the union. They secure thelr
positions in educational institutions because of their union
rembership. All of them are united, locally and nation-
ally, and they are expected, as members of the union, to
work out certain very important cultural activities in the
communities where they teach. '

Furthermore, as in no other country in the world, the
workers in educational fields other than the schools, are
brought together in the same organization. Press work-
ers, workers in libraries and museums, and workers in tech-
nical research are all members of the same educational
body. They meet and function together as a part of the
educational machine.

Again, through the industrial union principle, all of
the workers in educational institutions, whether they teach
or wash floors, are a part of the same general occupational
field, and therefore belong in the same union. This estab-
lishes a sense of solidarity in the ranks of all those who
are connected. with educational work, no matier what may
be the capacity in which they function.

Years must pass before it is apparent just what effects
such drastic departures from the academic tradition of
“professional standing” will have upon the tone of the
work .done:\ by Soviet educators. Certainly, if there is
anything in the principle of organization, it will have 2
rare opportunity to show itself among the education
Yrorkers of the Soviet Union. They are thoroughly organ-
ized themselves, and they are an organic part Ofgthe
society in which they are carrying on their activity,
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Education in western Europe existed, in the early days,
for the priests, and for some of the retainers of the
nobility. The merchant class received a little school
training. Later the sons, and finally the daughters of the
upper classes were given educational advantages, but it
was not until the opening years of the nineteenth century
that education was offered to the masses of the people.
Even then they did not receive much education—reading,
writing and a little arithmetic and distorted history.

Mass education was provided for two main reasons:
first because the introduction of machine production had
created a demand for skilled workers that the industries
themselves could not meet ; second because the workers, as
they began to formulate their demands for emancipation,
discovered that one of the first requisites for the success
of their movement was education. All through the last
century, therefore, the trade unions of industrial countries
were pressing the demand that more effective educational
opportunities should be open to the children of the
workers.

In some countries, that were less developed industrially
—TRussia, for example—this education was given grudg-
ingly. Even where the sons and daughters of the workers
were permitted to enter the higher schools, they were ad-
mitted in such tiny proportions, as compared with the
great masses excluded, that for all practical purposes, the
masses were excluded.

In other countries the exclusion took a Iess offensive
and a far more practical form. The costs of higher
cducation were heavy. InEngland, for esample, a worker,
if he put his whole yearly surplus into the project could
not send n son through the higher schools. Gentlemen,

who had more money, could send their sons without any
127
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trouble. The consequence was that, even up to the pres-
ent time, the majority of those who go to the English
Universities were the sons of the landed aristocracy, the
successful merchants and bankers and the more fortunate
professional people. This process of selection for the
student body of the higher schools was carried on without
any great reference to merit. A worker’s son went into
the factory because he was the son of a worker, while an
earl’s son or a banker’s son went to the university becaus
of the social and cconomic position occupied by hijs
parents,

Again a practical consideration arose. There wer
poor boys, bright poor boys,—the sons of clergymen and
teachers,—who showed great promise. They were giver
scholarships because the members of the ruling class real
ized that they needed additional brains to direct public
affairs. Occasionally there was some workingman’s sor
who, by sheer grit and energy and ability, scaled the wal
of higher education. Of course such cases were rare, bul
they showed that there were workingmen’s sons with 'brains,?

By the time higher education was well organized in the
United States (late in the last century) this was taken
for granted, and the technical schools offered free scholar{
ships and fellowships for the abler among the poor stu-
dents. This did not equalize the disproportion betweer|
the son of a rich man and the son of a worker. Thei
worker’s son went to college because he had energy ancj
ability. The rich man’s son went to college because hi

father had money. Colleges were still filled with the
children of the well-to-do, but there was sufficient lce-
way 5o that the brainy poor boy or girl could get a higher
education.

The circumstances under which this higher ed

ucation
of the rich, and

domi . andards—made it almost
inevitable that the children of the poor, if they did get
through the higher schools, w

: ould come out steeped in
the ideology of the ruling classes. .The higher spchoolls
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were therefore an effective means of persuading the abler
among the children of the workers that their wisest move
was to become members of the ruling classes, or at least to
act as assistants and employes of the ruling class.

The higher schools remained under the control of the
ruling class, whose members sat upon the boards and com-
mittees of the colleges and universities, directed their
policy with scrupulous care, and watched over the mem-
bers of the teaching force, picking them with an eye to
their usefulness. Occasionally, despite this care, some
liberal or radical slipped in among the members of the
teaching body. Where he could be disposed of by pro-
motion and a higher salary, he was handled in that way.
Otherwise, if he persisted in his heresies, he was dismissed
on one pretext or another.

There were universities in Europe that became the cen-
tres of revolutionary activity. For the most part, how-
ever, the higher schools were safely conservative, and were
wholly in the hands of the established order.

‘When the Revolution occurred in Russia the universi-
ties were generally conservative. There were radical pro-
fessors here and there, and many radicals among the stu-
dents, but the bulk of the teachers were safe and sane, In
a very real sense, therefore, after the Revolution occurred,
the higher schools were still the seat of reaction and of
counter-revolution. As lately as 1925 I visited one of
the older higher technical schools in which there was not
a single Communist on the faculty outside of the depart-
ments of social science.

One higher technical school, devoted te agriculture and
engineering, had a student body in 1910-11 made up as
follows: sons of military and industrial leaders, one-fifth;
sons of nobility, one-fifth; sons of the trades-people, one-
fifth; sons of ministers, one-fifth; sons of peasants, one-
fifth. There were practically no children of the wage-
carners in the institution. I secured these figures from a
man who had been on the faculty for many years, and
who was not a Communist. At the present time the stu-
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dent body of this institution is made up almost entirely
of the sons and daughters of peasants and workers,

The higher technical school at Stalinov reports that 95 .
per cent of its student body consists of the children of
wage-earners and peasants. Other higher schools report
a similar proportion.

Within a few years the higher schools of the Soviet
Union have been transformed from centres of capitalist
culture into centres of working-class culture, in so far as
the make up of the student body is concerned. The teach-
ing body is still largely non-working class in its origin.

Soviet higher education is to-day for the children of
peasants and workers just what capitalist higher educa-
tion, in most capitalist countries, is for the children of
manufacturers and bankers. (I talked with one school
principal in Germany who told me that in 1925, a child
required about 150 marks per year minimum, beside his
clothes and keep, to go through a middle school (high
school), and about 600 marks per year, minimum, to go
through a university. At that time skilled workers in

ermany were receiving from 30 marks per week and up,
and requiring practically all of it to buy the barest
necessaries for the family).

How have the Soviet educators brought about this re-
sult? By two simple methods: (1) Where there is a
choice between the child of a worker or peasant and the
child of a profiteer, the former always has the decision.
Places in the Soviet higher schools have been too few to

meet the demand. Workers® children have gone in and
the children of business and

. professional people have
stayed out. (2) By making it economically hard for the
ghlldren of profiteers to go to higher schools, and econom-
ically easy for the children of workers and Ppeasants to go
to higher schools.

Even in the lower schools, the children of the well-to-do |
must pay. The children of the workers go to the lower
schools free. But in the higher schools, the children of
the well-to-do must pay, while the children of workers -



HIGHER EDUCATION FOR WORXERS 181

and peasants get their tuition, board and rooms free, and
in many cases have a small monthly stipend beside.

At the inception of this policy, the labor unions gave a
great deal of support for workers and for the children of
workers, in order that they might get to school. The
rabfacs were handled for a time largely on this basis. But
at present the policy has been adopted by the govern-
mental authorities and they provide a large share of the
support.

Students who are children of the workers and peasants
do not receive much for going to the higher schools, but
with their tuition and living supplied, their stipend is
sufficient to enable them to get through school without
calling on their parents for assistance. This is the intent
of the policy.

Theoretically the basis of these stipends is the merit of
the recipient. He is selected by his union, or by the vil-
lage Soviet, or by some other labor group, as a promising
man; or else he enters school in competition with other
aspirants for the educational opportunity. There will
be many mistakes made, in this process, and favoritism will
be shown, but with the authorities that do the selecting
so numerons and so local that they know each applicant
personally, there is little chance for the development of a
selecting bureaucracy, and there seems to be every likeli-
hood that able students will have a better chance to obtain
an education in the Soviet Union than in any other large
country of the world. Certainly a student who shows
ability under the Soviet system can hardly fail to obtain
as much education as he can absorb. Incidentally, that

education is developed, under the Soviet system, as thor-
oughly in the field of music and art as it is in the field
of science.
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Soviet education has one dominant aim~—to enlarge the
life experience of the people. Since the vast majority of
the people in any modern community arve workers, it is
upon the lives of the workers that the Soviet suthorities
are concentrating their educational efforts.

There are three other propositions subordinate to this
main proposition: (1) Education must be primarily for
children, The child is the educational objective, not the
school system, (2) Socially education must prepare the
child to function in his present environment, and at the
same time to jmprove it. (3) Tt must enlarge the vision
of life by opening to children the whole field of human
culture.

Krupskaya, Chairman of the Section of Secientific
Pedagogy in the State Scientific Council of the Russian
Republic, puts the proposition in this way: “The new
schpol proposes to serve the great cause of the workers in
training the younger generation, in forming men that
are fit for life and for collective work.”

Schools must be run for the children. That is their

sole cause for existence, Adults must realize this, and if
ﬂ}e{t fail to do so, the children must insist upon their
rights,

This is the substance of the m ; .
sent to the Pioneers, essage which Xrupskay

‘ . “The Pioneer movement produces
in the soul of the child a conscionsness of human dignity.
‘We are not slaves, we are free citizens,” declare the
Young Pioneers. In the schools where there are Pioneers,
thgy will not permit punishments ; nor will they allow the
children to be i

: njured, or even spoken to roughly. hat
is past. When teachers ; e i

1 ersist in treatin ildren
roughly, the Pioncers will , g chidr

wage relentless war on them
(feront une guerre acharnée). This struggle is necessary,

182
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and it will assist in the construction of the new school, in
which the only possible relations between pupils and teach-
ers will be fraternal ones.”

Each part of the program must be explained.

“If the child asks: ‘why is it necessary to study this or
that?’ he must not be answered in the old way: ‘that is
not your affair; study your lessons without asking ques-
tions; your elders know better than you do what must be
learned.” On the contrary, he must be told in careful
detail, why these things must be studied, and the explana-
tion must satisfy the child. Only in this way can the
school be tied up with life.” (Quotations from a state-
ment prepared by Krupskaya for the Pioneers, and dis-
tributed by the Education Workers’ Union.)

These are bold words. Socially they involve an appeal
to the children to revolt openly against what they regard
as unfair treatment in the school. Educationally they re-
quire every teacher to work in harmony with the pupils,
and to make the course of study meet their experiences
and their interests.

Dealing with the second point,—the necessity of relat-
ing what the child is doing in the school to those things
which are a part of the child environment, Lunacharskey,
People’s Commissar for Education, writes: “The program
of the lower classes begins with matters that may be made
the object of simple discussions with the child: the seasons,
the conditions that form the daily surroundings of the
child, the group that surrounds him, simple notions of the
family in which he lives, and of the society of which he is
a part. The next year he begins to understand the
atmosphere of work in his neighborhood ; he receives ideas
on the village and the city; thus enlarging the horizon of
what he knows concerning his milien. Leaving the circle
of phenomena directly perceptible to his child understand-
ing, he turns to analyze nature: what is air, water, cte.
The constituent elements are appraised, and simultane-
ously the conception of them is raised. The village is
taken, not only as the common working unit, but in its
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formation as a social historic unit. Then they study
the neighboring country, the province, and finally the
whole nation. Each time the ideas are more abstract, more
profound, and in connmection with the working process
there emerges the idea of social organization.” (Quota-
tions from statements issued by the Education Workers’
Union, summer of 1925.)

Concerning the third point, the broadening horizon that
comes with education, Lunacharsky is equally emphatic:
“Science is the surest path to Communism, and it is at
the same time its principal end. A political revolution
has no value, and from it there does not arise human well-
being. But well-being itself remains an absurdity, some-
thing that does mnot distinguish men from animals, if it
does not lead to a broadening of the intellectual, artistic
and emotional life; if it does not augment the happiness
that life gives to man in order that he may give it to his
fellows. The finest conguest of Communism will be a
renaissance of art and of the sciences—this is the most
sublime objective of human evolution. Marx told us that
the only goal worthy of humanity is the greatest possible
enlargement of all human faculties.”

These sayings are quoted from men and women in Mos-
cor. T}‘mt does not mean that the ideas are localized or
isolated in Moscow. They existed wherever I talked with
school people. They are not the ideas of any one man OT
woman. ‘They are the conclusions that have been forced
upon the educational authorities in a workers’ state after
yez‘l‘rs of careful testing and experiment.

“We started with the American school methods imme-
dlatelz after the Revolution, but they did not meet our
needs,” said Davidovitch N. Horolsky, Director of the
Transport Workers® Educational Department of the
Nortl} Caucasus. “We have been forced by circumstances
to build our own educational system. At the present time
Wwe are experimenting with various means that are aimed
to make our schools productive and creative. It is in the

schools that the children must learn how to live, and they
must learn by living.”



UNIFYING EDUCATION 135

Then he told of the struggle they had gone through to
adapt the methods and the educational ideas imported
from western capitalist countries to the new educational
system that the workers were trying to build. At the be-
ginning of the movement, the trade unions of the North
Caucasus carried a great deal of the burden. As life re-
turned to mormal, after the famine and the Civil War,
this burden was shifted to the state. “Russia is still poor
economically, but she is making progress fast. Before
the Revolution she was poor and ignorant. Now she is
poor and determined.”

With great zeal Davidovitch described the work that
was being done toward the social education of the chil-
dren. “In the schools the children are facing and work-
ing out their own collective problems,” he said. “In all
of our schools, the students work in groups. The Young
Pioneers are an excellent example of the kind of social
education we are giving.

“The Pioneers are making a new generation. They are
interested in the world. They know it and understand it.
They work. Many of them are spending from two to
four hours a day at some useful occupation. This is a
part of their Pioneer training. They are organized.
They are disciplined in group activity. They obey their
chosen leaders. They will make a great generation of
workers.”

This man held & position under the trade unions. He
was directing social education. He had been first a worker,
and then for years a teacher. He was not repeating
phrases that he had read in a book or heard in a speech.
His ideas had been hammered out through cight hard years
of educational experience under bitterly adverse condi-
tions.

Among all of the educators that I spoke with in the
Soviet Union, none had a clearer vision of the tasks before
the schools than Jean Riappo, Vice-commissar of Public
Instruction and President of the Directing Committee of
Scientific Institutions in the Ukraine. Through the Civil
War Riappo had held positions of high military authority
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on one front after another. As soon as the Civil War
ended, he went to what he calls the “cducational front)”
and there he has been ever since.

My contact with Riappo was iypical of the experi-
ences that one has in the Sovict Union. 1 went to his
office on Friday, accompanied by an official of the Kharkov
Department of Education. Friday is “student day” in
that office. From all parts of the city, and from the sur-
rounding region they come, crowding into the office {rom
pine in the morning until three in the afternoon. Other
business waits, We were “other business,” so we waited.

The anteroom was thronged with students. Some of
them wore the conventional dress of the town. Others
wore peasant clothes. ‘There was one figure that stood
out among the rest—a big, blond lad of cighteen or mine-
teen dressed in a goat-skin hat, o long leather shepherd
coat and high leather boots. He was part of a delegation
of students that had come to Kharkov from their moun-
tain home with a request for improved school facilities in
their home community.

_ The students were admitted to Risppo’s office one at a
time, unless they were members of a°dclegation. Some
stayed & minute and some stayed ten. Rach one put his
case and got lhis answer,

There was pressing public business. The local legisla-
ture was in session; school appropriations were up for
consideration, but it was Friday, and there Riappo sat all
day, talking with students. On Saturday Riappe went
before ﬁ}e I.eglslature with his report and his request for
appropriations. Other public business was transacted,
but on Friday students were “public business.”

I heard some criticism from educational officials of this
practice o.f recelving students and letting public business
wait. Baid one man: “These students are a nuisance.
They are ‘under our feet wherever we go. How can we
get anything done with them around?”

The answer was simple and conclusive: “We are mot

runni_ng these schools to get anything dome’ We are
running them for the students—to meet their needs. The
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least we can do is to put aside one day a week, listen to
their requests, and hear their suggestions. They come
here in all seriousness to put their cases before us. What
13 more important than to give them & chance to have
their say?”

After the students were through, I had my opportunity
to speak with Riappo. He gave me more than two hours.

Riappo had just completed a third book on the educa-
tional problems before the people of the Ukraine. The
data were at his finger-tips. He had organized his ideas
and his material as he organized his armics. The first
thing he did, when I sat down, was to ask his secretary for
a large piece of paper. On this he drew the plan of his
educational campaign, sketching in the details as he went.

“There are three important sectors on the educational
front,” he began. “They are the schools, the press and the
films. "The theatres, libraries, museums and the like have
to be considered, of course, but for the moment they are
less strategically important than the other three.

“Two principal tasks confront us in our campaign: the
cdueation of children who are of school age, and the educa-
tion of adults who are at work.

Riappo then turned his attention to the “school sector”
and drew on his paper a diagram in four parts, with the

following headings:

“I. Pre-school education; ages 8~-8.

“IT. The mass school; nges 8 to 18 or 19

1. Socinl cducation; ages © to 13. The "seven year school, disided
inte:

a. A first division; ages $ 1o 12, during wiich the child learns
his emvircament.

b, A second @ivision: ages 12 (o 15, during which il child
receives a general {raining in the main subjects that ore Ine
cluded fn human koowledge.

. The professional sebools; ages 15 to 18 or 10, With theee are

Included factory schools, and other fechinfeal schools of high

I

sehiool prade,
“IIL Bcliools for ppecinliste—tle officers of the new cconomic and

wein] order, Flisher teelnfeal cehanls of all hinds,
IV InctHute, v hers the minerads and direators of e nre social
ondar reerve dhely tralning?
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Then, point by point, he outlined the detail of each
of these main headings, with some explanation of the
principles that lay behind each part of the program.

Pre-school education, he said, aimed to take the chil~
dren as soon as they were ready for any social life train~
ing, and to put them into three institutions, each of which
was designed to provide some social opportunity for
young children: the day-nursery, the kindergarten and the
playground.

“Before the Revolution these institutions existed for the

children of the very rich and the very poor. They were
never made available for the great mass of the children.
We started that work in 1917. The famine and the Civil
War stopped us temporarily. Now we are back at the
work again.
) “'}‘here were two great reasons why these pre-school
institutions should be made available for all children. The
first reason is that children begin to develop social desires
at a very early age. They wish to be with other children.
This is plainly impossible in many homes, and for such
young children the pre-school institutions provide the child
with Its sole social opportunity.

_“The other reason is equally important—perhaps in
view of_‘ the immediate needs that we face, more important.
The wives of workers and peasants in Russia have always
been denied  social opportunity. The wives of the
bourgeoisie had leisure. The wives of the workers and
peasants have been tied to their homes through long hours

and days and years of unceasing toil. One of the most
practicable methods of relieving the women from this toil
1s to establish institutions

children f where they can safely leave their

or several hours each day. We must do this if
we expect our women to

lc affairs.” ake the part they should in pub~

Riappo then turned to the mass school. The plan was
to make a school that would accommodate all of the chil-
dren in the Soviet Union between the ages of 8 and 18.
The mass school therefors covered the same ground as

s
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theﬂelemolmwy and high schools in the United States,

“The first, seetion of the mass school gave a social cdu-
cation, in seven school years, This was the labor school
designed for all children ju the villages as well as in the
cities,  This labor school was divided inlo two seotions:
& lower seetion of four years and an upper seetion of
three years, Soviel edueators were concenlraling upon
the first, or four year seetion.

“Lhat gives you anidea of how far we still have 1o go,”
Riappo interjected.  “We are not. deceiving ourselves,  Ti.
will be at Jeast another year before we are able to provide
school accommodations for all of the childven in the
Ukraine belween 8 and 12 years of age.  When we have
achieved that, we shall go on with the next, task—the final
three years of the seven year school, and at that point, we
shall he abreast of the civilized countries of the world-—
with a place in school for every child of elemenlary schovl
age.  Meanwhile we are continuing with the inadegunte
equipment we have, It is not good, bul it is better than
nothing,”

There was no speeinlization in the Inbov school, It
merely aimed to give the childven an all-round aequaint-
ance with life.  JL provided a thorough social edueation,
and gave a synthesis of the elements of general edueation,

“The foundation of the social edueation that the laboy
school is furniphing les in the children’s movement-—the
organization 4 the childron in the elasses, in schoola and
in groups,” fiiappo said, “Perhaps the most important.
part of this mavement is the training they gel in hygiene,
soeial m‘},"nnimﬁon and in politics throngh the Piopeer
movement |

“T'he) Pioncers were organized in 1923, hnt yeny there
were alfonl 40,000 of them in the Soviel Union, To-day
theve oo more than 300,000, and the mumber is ggrowing
X‘u])i(u“..

P Pioneors are the comeiow, intelligent children
e grrasp things quickly, and that are able to net
up te that waderstanding, A Ploneer mund falae g netive
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part in what is going on about him ; he must visit factories
and social institutions; he must learn to know the com-
munity in which he lives, for he is the builder of a new
social order. He declares war on the old society and all
of its institutions. It is the Pioneers who will protect
what we have won in the Revolution.

“By 1927 or 1928 we hope that practically all of the
children in the Soviet Union between the ages of ten and
fifteen will be in the Pioneer movement. Thus they will
themselves develop the social education they require; they
will build from the inside. It will be our duty only to show
them what there is to be studied, and to assist them to
study it intelligently.”

Riappo then passed to the scholastic side of the labor
school. It would not study subjects—arithmetic, spell-
ng, reading, geography. That was the work of the old
school, where all of the work was subdivided into special
topics, and the children never got any synthesis out of the
divisions. Many, even among the teachers, did not get
this synthesis,

“Education in the new labor school is built around the
themes that are taken directly from the life that sur-
rounds the child. School begins in the fall. The children
take the topic ‘autumn,’ discuss it, anslyze its meaning,
collect leaves and nuts and fruits, orgunize an autumn

fegi or festival. For weeks the smaller chi'dren think and
talk in 501_1001 about this subject. It is thei: introduction
to education,

“Euch things always interest the children. The class
wiore]l deals with the topics that touch their {ives most
lcos ¥- They talk about the family, the street, the vil-
si‘f::t Chgdren Endhtieachers plan and work out the les-’

ogethier. Kach lesson i "8, i
they are studying. On1s a part of the geners] topie

“During this process of analvg i

; yzing the life of the world
a}round them, the children come into contact with three
tL n:éeads that run thrc.mgh all of our problems: Nature;

abor; Society. But instead of beginning the school work
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by telling them this, we let them work at the problems
until they find the threads.

“We have been working with this system for only a
few years, but the experience that we have already had
convinces us that the child gets far more by this method
than he ever got by the old one. As the system is devel-
oped, the child will get a better and better understanding
of the life about him.

“You will notice,” Riappo continued, “that this sys-
tem is quite opposed to scholasticism. It is the complex
or synthesised system. Under it, the child gets, easily
and naturally, an acquaintance with the society in which
he lives.”

One of the greatest drawbacks to the introduction of
this new system in the Ukraine was the lack of trained
teachers. The plan was new. It was still in the making.
In order to teach successfully under it, the teacher must
not only understand the technique, but the principle as
well, and more than all, the teacher must have the desire
and the ability to experiment in co-operation with the
children.

“Qur teachers here in the Ukraine are at least as good
as the ordinary,” Riappo continued. “Each of them is
expert in one or more subjects, and the village teachers
were on the whole well prepared to teach under the old
plan. They know mathematics and history but very few
of them have any idea of the relation of one subject to
another, and a still smaller proportion has any sense of
the relation of these topics to the life around them. We
aim, in this new education, to begin with life, and to bring
in mathematics and history incidentally, in their proper
setting, We have given intensive courses fo all of our
teachers in this new system. This year we are picking

out the most promising among them and giving them a
full year of special study in educationel method. We
expect them to be the propagandists for and the leaders

in the new system,”
Riappo did not say anything specific about the last
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three years of the labor school. It is ome of the most
difficult educational problems they face, and they are
still busy with the first four years.

Labor schools were training grounds for social and gen-
eral knowledge. They were related to the local environ-
ment, but in them all of the children received practically
the same general preparation for life. Specialization be-
gan with the professional schools. .

“We plan to have a professional school for each chief
department of work,” Riappo explained. “In these schools
we propose to train qualified workers. Before we get
through, every boy and girl in the Soviet Union will re-
ceive this special training as a part of his school course,
and will thus prepare himself for his special work in life.
Whether in industry, in agriculture, in health work, in
art, or in any other field, we intend to have each worker
with at least a minimum knowledge of the principles that
lie behind the specialty in which he is engaged. The pro-
fessional school is thus the latter or upper section of the
mass school. All of the children are expected to take the
work it offers.

“Under the old system there was a dualism in education.
There was a classical school and a specialist’s school. In
the classical school pupils acquired knowledge—often for
1ts own sake. They were the knowers. In the specialists

school they acquired a technique. They were the doers.
These two groups of Pupils belonged to two classes in so-
ciety. The kno

wers were the members of the upper classes.
The doers were members of the lower classes. This was &
form of education fitted to a society that was organized
on a basis of class distinction,

_“Our society no longer has classes. We are aiming to
give every pupil that comes to the school the kind of &
training that will best develop his faculties. We do not
ask: ‘From what socia

1 class do you come? but ‘What
talents do you possess® Having found the answer to

that question, we provide the kind of training that will

give those particular talents the greatest opportunity for
social usefulness.
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“That is, we are trying to combine the knower and the
doer in one person; to unite theory with practice. This
education is possible only where there are no social classes.
Its basis is social monism—a unified, classless society.

“We are under no obligation to separate knowing and
doing because we have abolished class differences. Know-
ing and doing belong together in & rational life, We are
combining them, and training qualified men and women
by giving each a general and a specialized education. Such
educational monism is possible only in a one class society,
and in such a society, no other system will work.”

Riappo then took up the struggle that they had been
making to establish professional schools in the Ukraine,
and the success that had attended their efforts.

“Before the Revolution,” he began, “there were about
50,000 children in the gymnasia (high schools). Most of
them were the children of the well-to-do. The children
of the workers seldom reached that point in the schools.
During the year 1924-5 there were 72,000 children in the
professional schools of the Ukraine. This fall (1925)
we have registered about 92,000, Of these, 23,000 are
in factory schools. Most of these children are sons and
daughters of the workers.

“Now turn to the rural schools. Before the war there
were 74 agricultural schools of professional grade. Most
of them were hardly worthy of the name. They never
gave any real agricultural training. To-day we have 192
such schools, with 42,000 desyatines of land, with agri-
cultural machinery, and with the necessary equipment for
training men and women to go back and carry on scien-
tific farming.

“But many of the young people from the villages can-
not get away for the whole year, and so we are opening
270 winter schools this year, for an intensive four months’
course. 'These schools will train the peasants 1n some
special lines of agricultural economies.”

Ukranian industry was growing rapidly, Riappo
pointed out. There was a constantly increasing demand
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for specialists in all branches of manufacturing, transport
and sgriculture, There would be 28,000 students turned
out by the technical schools this year, but that was not
enough to supply the demand. The next few years ‘would
undoubtedly see a great industrial expansion, but this pre-
supposed a school system that could provide the necessary
trained personnel. o

Regarding the higher technical schools—the third di-
vision of the Soviet system, Riappo spoke with particular
eagerness. This was the field of his special interest. It
was in these higher technical schools that he believed the
success of the Soviet experiment lay. He said:

“Before the Revolution the dualism in our educational
institutions was complete. The universitics presented gen-
eral culture and pure science to the children of the ruling
class. From the institutes came trained specialists who
lacked the general and theoretical knowledge that the uni-
versities were giving to someone else. The result was two
men, and neither qualified to be useful in the world. The
university student had no specialty, and the student from
the institute Jacked theoretical knowledge.

“After the Revolution we found that the universities

here in the Ukrajne were insisting on a perpetuation of

this academic dualism, They were not capable of adjust-
Ing themselves to the new

! social period which we were
entering, Consequently, in 1920, here in the Ukraine, we
passed & law sholishing the universities, We acted Just
as the. Freggh Revolution acted in 1792 when it liquidated
22‘:1mVerSItleS because they were protecting the old order.

Because of the part that T played in that campaign, I
am called by some in Russig the barbarian that is ruining

education. I am not ruining education, I am helping to
lay a sound

nd foundation on which alone the new education
can be built,

“During the l.ast five years-T have been insisting that a
degree fr?m 2 higher educational instibution should stand
for practice and i;'or usefulness to the community-—not for
pure science.  Science is not an end. It is an instrument,
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a tool, that we must use in doing what we need to have
done.”

Next, Riappo discussed the economic basis for the train-
ing that he was advocating. “These higher technical
schools,” said he, “will train officers who are capable of
directing activities on the labor fromt. There will be
schools in each field, and from them will come men and
women capable of getting practical results. .

“Under the old regime there was a highly trained engi-
neer at the head of an undertaking. Under him there
was a mass of workers who were so ignorant that they

could not even read and write. We propose:
“Beientific engineers ;

“Trained technicians;
“Educated workers.

“This is the economic foundation for the dictatorship
of the proletariat. Who should occupy the responsible
Posts in this organization? The peasants and workers
who have created the system, and in whose interest, and
by whose authority it is being perpetuated.

“Foreign newspapers blame the Soviet authorities he-
cause they keep the bourgeoisie out of the schools. The
children of the bourgeoisie are going to these schools in
order to acquire the knowledge that will enable them to
overthrow the peasants’ and workers® government. Why
should we train our enemies? Of course we do not let

them into the schools while there are not enough places

for the children of the workers and peasants. We are en-

gaged in proletarianizing the schools just as we have

already proletarianized the industries and the govern-
ment.”*

In support of this contention Riappo cited the social
position of t.he students in higher educational institutions
of the Ukraine during the past decade. In 1914, 64 per

cent of the students were from the aristocracy and the
upper bourgeoisie; 80 per cent were from the little
ourgeoisie; 4 per cent were from the peasants, and 2
per cent were from the workers. The March revolution
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for specialists in all branches of manufacturing, transport
and agriculture. ‘There would be 23,000 students turned
out by the technical schools this year, but that was not
enough to supply the demand. The next few years would
undoubtedly see a great industrial expansion, but this pre-
supposed a school system that could provide the necessary
trained personnel. .

Regarding the higher technical schools—the third di-
vision of the Soviet system, Riappo spoke with particalar
eagerness. This was the field of his special interest. It
was in these higher technical schools that he believed the
success of the Soviet experiment lay. He said:

“Before the Revolution the dualism in our educational
institutions was complete. The universities presented gen-
eral culture and pure science to the children of the ruling
class. From the institutes came trained specialists who
lacked the general and theoretica) knowledge that the uni-
versities were giving to someone else. The result was two
men, and neither qualified to be useful in the world. The
uﬂlfol‘Sity student had no specialty, and the student from
the institute lacked theoretical knowledge.

“After the Revolution we found that the universities
here in the Ukraine were insisting on a perpetuation of
this academic dualism. They were not capable of adjust-
ing themselves to the new social period which we were
entering, Consequently, in 1920, here in the Ukraine, we
passed a law abolishing the universities. We acted just
as the French Revolution acted in 1792 when it liquidated

22‘:1m’versities because they were protecting the old order.
Because of the part t

hat I played in that campaign, 1
zgl caéﬂ_ed by some in Russi. the barharian that is ruining
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fegi'ree from a higher educational institution should stand
or practice and for usefulness to the community-—not for
pure science,

Science is not an end. It is an instrument,
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was & mass of workers who were ro ignorant that they
could not even ycad and write. We propose:

“Scientific engincers;

*Trained technicians
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“This is the economic foundation for the dictatorshi
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Dosts in this organization? The peasants and workers
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smashed the aristocracy and the upper bourgeoisie, but it
put a new bourgeois class in power, and in 1920, 72 per
cent of the student body of the higher schools were from
the little bourgeoisie.

“That was the new danger. We had beaten the qlfl
order in the factories, in the government and on the mili-
tary field. Now they were proposing to come back into
the schools, and, while keeping out the children of the
workers and peasants, sccure the training necessary to
defeat us in a later struggle.

“That was the danger, and we met it by making pro-
visions under which students who come to our higher
schools must have a recommendation from some organiza-
tion of workers or peasants. Next year we shall be able
to fill all of our higher schools by students going directly
from the lower schools. The danger of the old ruling
class again getting control of the higher schools is prac-
tically passed.”

Riappo next took up the fourth group among the
Ukrainian schools~—the institutes, There were now thirty-
five qf them in the Ukraine, he said. Rach was a special
working laboratory in some branch of science.

_“The students in these institutes are the pick of the
hlghe? technical school student body. They are the most
promising ones. They will be the generals. They will
command on the field of Soviet economice and social life,

and there win the § ht . > an o of
the whole world,» ght against the capitalist syste

Men and women who enter these institutions, Riappe
pointed out, worked

I d ou for sbout eight months of the year
in the stitute. During the other fgour months they worked
i some mine, factory, or other department of industrial
or social life that represented their chosen profession.

TS 8y Tys . A
This,” Riappo said, “is our substitute for the former
vacation at an aristoerati

oty 1C summer resort.
en & student gets through school now, he does not
get a diploma. Instead

s he goes to work for one or two

years at his calling, Thep, if he proves his worth, he is
granted a certificate of proficiency.
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“Again and again,” Riappo continued, “your papers
have said that the Bolsheviks were destroying science.
Look around at the work that our young men and women
are doing in the scientific laboratories. It is not necessary
that a laboratory should be in a university, Chemical
laboratories belong in chemical works, and mechanical
laboratories in the centres of mechanical industries. In
the more advanced countries each great industrial plant
is building its own laboratories. That is the logical line
of development, and we are following it. To these labora-
tories, as students and as assistants we send our most
promising students and workers. This is our method of
preparing scientific experts.

“Combined, these laboratories (institutes) make up the
Ukrainian Academy of Sciences. All of these scientific
centres do not develop with egual rapidity. Differences
in personnel and in timeliness make differences in their
rate of progress. Some of them already show great
promise: Bio-chemistry, Physics, Geology, Labor. Our
ideal is the Pasteur Institute in Paris. But here we are
aiming to do for all fields of science what the Pasteur
Institute has done for one field. We have not destroyed
science, Quite the contrary, we are making real scientific
work generally possible by providing the opportunities for
carrying it on. What we have destroyed is the dualism
between science and scholasticism. We have put science to
work.”

This, Riappo explained, constituted the school system
as far as the children were concerned: the mass school,
consisting of the labor school and the professional school
the higher technical schools, in which the officers of in-
dustry are trained; the institutes, for training the direc-
tors of community life. He then turned his attention
to the work of adult education.

“The field of adult education is simpler,” said he. “We
number our illiterates by millions. These people never
!lad any systematic training of any kind, unless they got
In when they learned a trade. Most of them are peasants,
and with us farming is neither scientific nor systematic.



148 EDUCATION IN SOVIET RUSSIA

To these people we must give political and technical
training.”

Riappo distinguished four distinet tasks in the field of
adult education: (1) the liquidation of illiteracy;
(2) providing special technical training for those capable
of absorbing it; (8) liquidating the stranglehold of the
old religion on the masses; (4) liquidating sectionalism
and nationalism. To each of these tasks the educational
authorities were devoting themselves, just as specifically
as they were devoting themselves to the education of
school children. 'The means were different, however.

The first, and probably the most important means for
adult education was the club. These clubs were being es-
tablished in the cities by labor unions. They were being
established in the villages by village councils as centres of
village life and culture. They included reading-rooms,
libraries, meeting halls, moving-picture machines, social
rooms, class-rooms and the like. Already there were 6,000
such clubs in the villages of the Ukraine, and the number
was growing rapidly. Said Riappo: “As a result of this
club work, supplementing that of the schools, by 1928,
every person in the Ukraine between 10 and 85 will be able
to read and write.”

’]:‘e.chnical education for adults was of two ldinds:
political technical education and mechanical technical edu-

cation, Night schools and technical schools for adults
were supplying the mechanical technieal education.
ere are two othe

: : r agencies of immense importance,”
Riappo continued.

; : “The press and the cinema. Both are
being used in the effort to spread enlightenment among
thf‘adult workers who have never had school opportunities.

The press of the Soviet Unjon is turning out books
by the thm‘)sand&——cheap books in every field of social and
na.tum_l science, literature, poetry, drama. These books
are being sold in the citieg and villages, and they are in
ﬂu‘)‘usunds of reading rooms all over the Ukraine.

Then there are the newspapers. We plan to have at
least one newspaper in every community. We have al-
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ready reached this goal in the larger centres, and we are
now working toward it in the smaller ones. You have
seen our magazines. 'They cover every field, and they
already have a wide circulation. '

“All of these forms of printed matter are under gov-
ernment control. All are being used consciously for the
purpose of educating the masses, just as the schools are
used for the education of children. Within three years
we shall have covered every village in the Ukraine with
literature: that means a small library, a reading room
where newspapers and magazines are on file, and some
provision of books and literature for all of the schools.”

Last, but in one sense the most important of the means
of adult education, was the cinema. In the Ukraine the
cinema. as well as the theatre was in the hands of the
government. T ’

“Theatres succeed well in the cities,” said Riappo, “but
they do not go in the villages. Play production on a pro-
fessional scale is too costly; talent is limited. The cinema
works in the villages. It is far more effective than in the
cities.

“Qur Cinema Trust is poor. In 1924-5 we could afford
only 130 sets of apparatus. We kept these in the villages
through the year, and they yielded us a profit of over
a million rubles. We have put this entire profit into new
cquipment. This year we have 1600 sets of apparatus.
Again we expect to make a profit, and again we shall turn
this profit into new equipment. Within a few years we
shall have a cinema apparatus in every village. After
work and in the winter season the peasant will be able to
go to the village club, and for a trifling admission fec he
will see the world go past his door. As a part of every
exhibition we have an educational film. We expect that
this will prove onc of the most important factors in the

enlichtenment of the adult peasant.”

Riappo then cited the very great increase in the budge-
tary provisions for education. “We made our first local
and central budget in 1922-3,” said he. “It was a fecble

-*
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beginning. This year our total budget is over five times
what is was in 1922-3. In this new budget, 48 per cent
of the central government appropriations and 30 per cent
of the local appropriations are for education. Salaries
of village teachers are nearly four times what they were in
1922-3; salaries of professors in higher institutions are
more than four times as high.

“We were pessimists in 1922-3. We did not see how
we should be able to advance. But we persevered. Now
we have demonstrated our ability to go shead on the in-
dustrial field ; on the education field ; on the field of social
reconstruction. We are moving forward rapidly.
Workers in the schools see their salaries and their condi-
tions of work improving month by month. They now be-
lieve that they have a unique educational opportunity.
Even some of the old professors in higher institutions,
who felt t_hat everything was lost, are waking up to the
fact of this new life. Our state is rich in iron, coal, water~
bower, sugar. Germany and Czecho-Slovakia, with their
great technical development, are our near neighbors. One
day, cconomically, we shall leap instead of stepping. This
1s the promise of our economic development. When that
day dawns, education will move ahead as rapidly as
industry.”

. Rmppo 1S & propagandist, of course. He has a cause
i which he believes whole-heartedly—the education of
every person, old as well as young, in the Ukraine. He
%ms a method‘ for accomplishing this result. In the work-
n:lg out of this method he has availed himself of the entire
; ucational experience of the modern world, and to this
orrowed k,m“']?dge he has added nearly a decade of ex-
?Cl‘lmcnta:hon In the Soviet Union. Few precedents
1amper him and his fellow workers in education. They
are building from the bottom. The result of their labor
promises fo be an educational system that is as unique in
its structure as it is prophetic in its method.



XIII. SOCIALIZING CULTURE,

Throughout this statement of what I saw and heard in
the schools of the Soviet Union, I have made no general
comment on the social principles underlying the Soviet
system. I have done this deliberately, because I wished
it to be clear that it was schools that I was describing
and not Bolshevism. It is impossible to complete any
statement on Soviet education, however, or to understand
what is going on in the educational institutions of the
Soviet Union without some general concept of Soviet social
philosophy. In the chapter on “Higher Education for
Workers” I suggested certain characteristics of this phil-
osophy, and in the Riappo interview (Chap. 15. Unifying
Education) it is developed and applied to the educational
program of the Ukraine. At this point, therefore, I
should like to sum up some of its main tenets in four or

five dogmatic sentences:
1. Written history is a record of class society. That is:
a. A small, organized, enlightened ruling class, enjoying economic
surplus and leisure (culture); and
b. A large, unorganized, ignorant working class (slaves, serfs,
wage-earners) producing the surplus and the leisure enjoyed
by the ruling class.

The power of exploitation, in such societies, lies in the owner-

ship, by the ruling class, of the means of livelihood,—the body

of the slave; the land of the serf or peasant; the machines of
the wage-earner.

d. This economic power, based on ownership of the means of
production, extends through all social institutions, so that the
economic ruling class conirols also the state, the church, the
school, the press, ete.

Class society, like all other social forms, undergoes a process of

change, or evolution. Social history is the story of this evelution.

3. Historically a time will be reached when the workers, organized
and enlightened, will take possession of the land and machines
upon which their livelihood depends. At that point in social his-
tory, exploitation will cease, because the economic basis for exploi-
tation (the ownership of the means of livelihood by a scparate
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group or class) will no longer cxist. When the workers own and
control the land, the machines and the other productive forces and
implements, there will no longer be an cconomic division of soclety
into owners and workers, The owners will be the workers, and the

cconomic foundation for class differences will therefore have dis-
appcared.

This shift in social control from an owning, ruling class to a work-
ing, ruling class is a social revolution. Afler the socinl revolution
occurs, the workers, instead of producing surplus and leisure for

a ruling class, will share industrial product and leisure among
themselves.

. Such a social revolution is now under way in the Soviet Union.
The workers do own and control the land. They are the ruling
class. This fact is proved since, in the Sovict Union, as nowhere
else in the world, leisure (culture) is being socialized,

Readers may not believe a word of this statement. The
point is that Soviet thinkers and workers by the tens of
millions do believe in it and act on it. It is the core of
their social philosophy, and also the animating principle
of their internal organization of the state and of the edu-
cational system. Unless this is understood, the reader
can have no clear perspective on the changes that are
now taking place in the realm of Soviet education.

Soviet educators, pursuant of this theory, are trying to
work out ways in which the masses in the Soviet Union
can get their share of leisure (culture), in return for their
share of production (work)., Three very specific prob-
1gms are involved: (1) Making it economically and so-
cially possible for the new generation (namely, the chil-
dren of the present gencration of Soviet peasants and
workers) to share educational opportunity in relation to
ability, and not, as herctofore, in relation to social class.
(2) Opening the current culture life of the world to the
workers. (8) Making past culture free to all.

How well are the Soviet educational authorities succeed-
ing in their endeavor to provide education in accordance
with ability? It is as yet too early to answer that ques-
tion with any assurance, but certainly the observations
recorded in the preceding pages will indicate that, as com-

pared wit\h the pre-revolutionary Russia, they have taken
Immense strides in this direction.
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British Trade Union delegates felt justified in going
further than this, and in stating that the Soviet worker of
1924-1925 was not only far better off educationally than
Russian workers before the Revolution, but that he was
then well in advance of the British tworkers, in so far as
his educational opportunities were concerned:

“From the above necessarily inadequate review of the
Soviet educational system it will be realized that every
opportunity and encouragement is given to the worker,
no matter what may be his or her calling, to obtain the
best instruction in any branch of art, industry, science or
literature, for which he may feel he has an aptitude. The
results which were seen by the delegation in all the districts
visited were certainly astounding, especially when it is
considered that the whole systems has not yet been in
operation for three years. Many of these workers had
no intention of leaving the factory in which they had
worked all their lives, or altering their lives in any way.
The training they had received in the optional schools or
other institutions had, however, given them an entirely new
outlook on life and made their leisure hours a pleasure.
Others were by these means enabled o quit an irksome
and routine job for a profession to which their talents
and bent fitted them. A peasant or a worker can by his
own energies rise in his or any other profession with the

aid given to him by the system. The pathetic feature in
our own civilization of wasted and dormant talent, the
slave of circumstance, owing to the absence of all possibil-
ity of outlet or instruction through lack of means, seems
likely to become very rare among the workers of Russia.”
(Russia Today, Report of the British Trade Union Dele-
gation, 1924, New York, 1925, p. 150.)

This is not conclusive, of course. It was not intended
to be. But it is very suggestive of what a workers’ so-
ciety can do after three or four years of effort, to provide
educational opportunity for the mass of its members.

On the other two points,—the opening of current cul-
ture life to the workers, and making past culture available
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—1 am not competent to write, except in the most general
terms. A word on each head must suffice.

There are four chief modes of current culture expres-
sion: Literature (the press) ; music; drama; the pictorial
and plastic arts. All of these forms were well developed
in Russia before the Revolution. The country was
famous for its scientists, its men of letters, its musicians,
its singers, its dramatists, its dramatic artists and its
painters. But most of their work was of necessity done
f9r the ruling classes of Russia. Four-fifths of the Rus-
sian people could not even read, so that the printcd page
was sealed to them; musie, drama, opera, pictures were
for jche highly placed. With the exception of religious
music and art, practically none of these culture forms
reached the masses.

To-day this situation is reversed. The Soviet campaign
against illiteracy has been one of the most spectacular,
and on the whole one of the most successful of the en-
deavors of Soviet authorities to bring current culture to
the masses, The publication of books, pamphlets and
magazines is being developed on a vast scale. The State
P Ublls{llng House (Gosisdat) is the largest publishing
plant in the world. The number of new books and pam-
phlets registered and printed in the Soviet Union in 1923
was 18,608; in 1924 it was 29,181, and in 1925, about
40,000. The average size and the average circulation of
books has increased rapidly since 1921. Machinery for
distribution is being built up, and book stalls and reading
quarters can be found throughout the Soviet Union.

So.v:et newspapers have developed rapidly. In make up,
and in the type of material which they carry, the best of
them will compare favorably with the very best of the
European dailies. They outclass the American press com-
pletely. In the Soviet Union it is not at all uncommon
to find a city of & quarter of a million with a newspaper
that is well up to the level of the best American metro-
p‘ohtafx dailies. Everywhere they are as free from sensa-~
tionalism and scandal as is the London Times.
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Magazine development has lagged behind that of the
newspapers, During the past two years, in that field
also, great strides have been made, particularly by the
trade unions.

The Soviet system of club, factory, and village reading
rooms is already established on a scale which has no
parallel anywhere else in the world. And it is expanding
rapidly.

One of the most unique forms of culture expression’is
the rab-cor and the wall newspaper. A rab-cor is a
worker who acts as correspondent for. a daily, weekly or
monthly paper. Newspaper and magazine managers aim
to have such a correspondent in each factory, mine, shop,
office and village in their constituency. The Pravde of
Moscow, for example, which has a daily circulation of half
a million, claims 10,000 such correspondents; receives from
one hundred to two hundred communications per day from
them ; maintains an editorial department which edits and
prepares these communications for publication, and pays
very well for everything that it uses. The wall newspaper
is a big sheet, usually about a yard wide and two or three
vards long on which are written, typed, drawn, pasted or
printed the sections of a complete newspaper,—news,
editorial comment, humor, cartoons, fiction, poetry. Such
newspapers are intended to serve a department in a fac-
tory, a club, a school, an office. They are therefore in-
tensely Jocal in character. The work is done by local
talent ; the newspaper is made up once a week, or once in
two weeks, and tacked up in a prominent place where all
may read it. DBetween the rab-cors and the wall news-
papers, it is literally true that hundreds of thousands of

Soviet workers and peasants are writing for the papers,
and are having their product appear in print. As a
means of mass culture expression, this development is quite
unparalleled,

. These facts are easy to observe. They can be stated
I figures, verified and checked. What can be said of
music; of the drama ; of opera; of the pictorial and plastic
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arts? Nothing very definite as yet, and certainly nothing
very effective by an amateur, except that:

1. Amateur vocal and instrumental music and amateur drama are
being encouraged and developed in the club, the factory, the village
people’s house, the army, the Young Communist organizations and
the Pioneer groups.

2, Schools of music, drama and art are maintained on a high level
and are crowded with students. In these schiools, as elsewhere in

the Soviet Union, it is the children of peasants and workers—of

the masses—who veceive first consideration.

Professional music and drama are maintained on a level that I

have never heard nor secn excelled anywhere in the world.

4. A revolution has occurred in the character of the people who hear
the music and see the drama. The bulk of them are workers, Who
get tickets at greatly reduced rates through the unions. The
audiences are quiet, extremely attentive, undemonstrative and
rigidly self-disciplined. Performances begin exactly on time, The
moment a number or an act is started, the doors close, and no one
else gets in until the number or the act is concluded. Whispering,
disturbance, untimely applause are all dealt with jmmediately and
effectively by the members of the audience, who have come to see
and to hear. TThere is scarcely a trace of the late-arrival, the in-
attention and the indifference that are so frequently met with in
the leisure class audiences of western REuropean capitals. Cer-
tainly the masses are attending the concerts and seeing the dramas.

It is hord to get tickets for anything of repute. What the net
social effeet will be the future must decide,

8

In the cnse of past culture, the story is simpler and
clearer, All the art treasures of the Soviet Union have
been socialized, They are being classified by large corps
of experts,.and as fast as space can be found for them
they are being put on exhibition in libraries, galleries and
muscums, :

Sir Martin Conway, a British art expert who has just
published a book on “Art Treasures in Soviet Russia,”
deals with the subject in this way:

“The public museums of Russin, the Hermitage in
Petersburg (Leningrad) and the museums in Moscow are
of old-standing fame. T knew what to expect. But the
wealth of the Czars, in palaces and in every kind of treas-
ure within them, far surpassed all my expectations, and
now, as I look back, there sparkle and shine in my mem-
ory incredible quantities of jewels, masses of plate,
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measured rather by tons than by numbers, countless
quantities of porcelains, filling gallery after gallery, and
leaving yet 75,000 pieces for which exhibition rooms can-
not be found. I also recall great vases and tables and
even walls of lapis lazuli and malachite, statues and
busts, antique and modern, upwards of 20,000 pictures,
vast collections of drawings and engravings, endless suites
of furniture,,walls covered with tapestries and carpeted
floors by the acre, ikons by the thousands, sheefed
with embossed covers of silver gilt and enamel, antiques
of all periods, including some 10,000 objects of gold
yielded up from the soil of South Russia, state carriages
and armor, vestments and robes heavy with pearls, books
in golden bindings, chalices and crystal cups, engraved
gems, crowns and sceptres and historical costumes, li-
braries of illuminated manuseripts and esrly printed
books, and every object that the genius of man has
brought into existence and his decorative instinets have
embellished.” (pp. 21-2.)

The author then tells how, for three months, he was
permitted to examine these treasures, alone, by day or
night, at his pleasure. He had passes that took him every-
where, and gave him every facility, He saw these things,
handled them, appraised them. )

While wandering through the palaces and the galleries,
he could not help asking himself how “such a mass of
treasure should have passed safely through an unparal-
lelled revolution. Some loss there must have been,
but it was trifting” (p. 23). Then he points out that the
Winter Palace was taken by storm; that there was fight-
ing in the Palace of Gatchina, and that the Kremlin was
bombarded. Crowds entered the palace rooms. Soldiers
and workers fought there. When the storm had passed,
the carctakers were unable to determine that anything
had been stolen.

“It was far otherwise in France in 1789. How few
of the contents of the Royal and Ecclesiastical treasures
in that country now survive. Where is the treasure of
8t, Denis, of Rheims, or of Chartres? Hardly any of the
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works of French goldsmiths of the eighteenth century os-
caped the melting pot. Ruin overtook the great abbeys
and many of the noblest examples of medizval architecture
were leveled to the ground. In Russia nothing of the kind
has happened. The monastaries, indeed, have been sup-
pressed and their property confiscated, but so far from
being injured, their paintings, their vestments, their
jewels and embroideries have been carefully gathered to-
gether and many of them saved from the progressive
decay which they were suffering. They are better cared
for by the Soviet Government than they were by the
monks.” (pp. 23-24.)

Like the other treasures that have come into the hands
of the Soviet authorities, all the material from the mon-
asteries has been carefully sorted “and studied by the
st competent experts” (p. 33). When this work of
classification is completed, the material will all be placed
on exhibition in & number of public museums of religious
art. Two of these museums have already been established.

Readers must not conclude from these statements that
Sir Martin is 2 Bolshevik. On the contrary, his hostility
to the Bolshevik regime is obvious enough all through the
book. _The interesting point is that so long as he re-
mains in his own field, namely, art, he is overcome with
wonder at the immensity of the treasure which the Soviet
authorities have preserved and are preparing for exhi~
bition.

He explains lucidly (p. 25) the Soviet theory, that all
art objects of social value are social property. Buf he
fails to understand that this very fact has protected them
througl} the whole period of war, civil strife and famine.

One interesting point he ohserved was thai very gen-
erally the men and women who were formerly custodians
;)f the art objects were retained in their places. The art
t\as _beex} preserved. The same guardians are still pro-

ecting it. But they are now protecting the property of
the people and not that of the Czar.

I do not know Sir Martin Conway, but he writes as
though he understood his field well. I had not his oppor-
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tunities to see the art treasures of Soviet Russia, and so
I have no way of checking up on his descriptions, but those
that I did see bear his statements out in every detail,
Soviet galleries and museums are overcrowded with ma-
yterial. That is inevitable at the moment. But, with this
yexception, I never saw public buildings of this type that
were better arranged or that were cared for with more
exacting attention. And that applies to the crowds who
frequent the galleries as well as to the caretakers.

Work on the culture treasures of the Soviet Union
must go on for many years. When it is completed the
workers and peasants of the Union will have on exhibition
the most remarkable collection of art objects in the
world.

One central principle runs through the handling of cul-
ture material by the Soviet authorities: it must be so-
cialized. That is, it must be open to those who can appre-
ciate and utilize it. This principle holds true for the
students who apply for admission to the schools of art and
drama. It is true of the distribution of tickets to con-
certs and operas. It underlies the organization of ma-
terial in libraries and muscums. Current culture belongs
to the people of the Soviet Union. Every object that car-
ries the story of the past is carefully preserved and ex-
hibited in its appropriate place in the scheme of social
history.

All over the Western world leisure and culture have
generally been open to the ruling class and closed to the
workers. In the Soviet peasants® and workers’ state,
peasants and workers (and their children) are enjoying
these advantages. This socialization of culture is the
basis on which all Soviet education is organized. It is
one of the most remarkable social experiments ever under-
taken in the history of modern society. To use an oft-
quoted phrase (of Lester I, Ward) il is an attempt al
“the conscious improvement of socicty by society.”” It
is the socialization of knowledge and of human achicve-
ment,
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